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ABSTRACT

Thisresearch is carried out using quasi-experimental research design involving
pretest-posttest method. It investigates the effect of token economy on lateness
among primary school pupils in Kaduna Metopolis, Kaduna State, Nigeria. The
population of the study involves all the primary school pupilsin the 282 private
primary schools in Kaduna metropolis. The sample of this study consists of 30
primary school pupilsof Damtek International School U/Baro, Kaduna. Purposive
sampling technique is used in the selection of those with the highest number of
lateness from the class attendance register. The participants are both male and
female pupils. The 30 pupils were exposed to the experiment. Smple percentage,
mean and standard deviation and t-test were used to analyse the data. Findings
reveal among others that total days present has significantly increased as a
result of the application of the effect of token economy technique on school
lateness. Their mean total days present were 23.03 and 14.73 in their after and
before being exposed to the token economy technique. Based on this and many
more, it is recommended that school psychologist, counsellors, teachers, and
head teachers should be exposed to training in the use of token economy technique
in reducing lateness among primary school pupilsirrespective of age and gender
differences.
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INTRODUCTION
Inthispresent dispensation, any nation that doesnot give priority to educationisdoomed
most especially thedevel oping nations. World Bank ascited in Canfield (2011), maintains
that “ Educationisoneof themaost powerful instrument for reducing poverty andinequality”.
Inthesamevein, Olsen (2014) opinesthat secondary school isaninvestment aswell asan
instrument that can be used to achieveamorerapid economic, socid, palitica, technologica,
scientificand cultura development inacountry. Itisrather unfortunatethat theseeducationa
objectivesare hardly achieved asindicated by WAEC, Chief examiner Report (2014)
when analyzing student performance acrossthe nations. Thereare many factorsthat have
been attributed to the downward trend of academic achievement whichinclude: corruption,
examination mal practice, lack of adequate funding, poor management of resources, poor
study behaviour, |atenessto school and emotiona problems. Of all thesefactors, lateness
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has been generally recognized as one of theimportant factorsrelated to the downward
trend of academic achievement; thus, the better the punctuality, the higher the academic
achievement and viceversa. Latenessiscoming or happening after the usual, expected or
proper time. Weade (2004) defines |ateness as being late for any measurablelength of
time past the stated or scheduled start time for work or school. In considering when
studentsarelateto school, Weade (2004) statesthat studentswill be considered lateif
they arenot inthe room when the bell startstoring. The above definition givesaclear
picture of what latenessis, it can be said to betheinability of astudent to be present at the
beginning of thefirst activity of theschool. Thishabit of |atenessby studentsisbecoming a
source of concern to teachers, parents and the society as a whole. Thomson (2006)
opinesthat oneof themost frustrating problemsintoday’ sclassroomislatenessto school
which suggeststhat school isnot important and val uableto them. He al so stresses that
school |atenessisaform of behaviour wherestudentsarelate, dow andinactivein whatever
they aredoing. It brings about many problemslike getting lower gradeswhich lead to
failure, it increasesthe chances of drop out, suspension and other disciplinary charges,
affectstheir job performance asthey will alwaysbefired fromwork and also hasgreater
negative effectsto teachersand fellow students (Scott and Potter, 2007).

Evidencehasshown theefficacy of theuseof token economy counsdlling technique
inreducing abnormal behaviour, saveral studiesexist which show theeffectivenessof this
type of behaviour management tool. One of these studiesemployed afreetimereward
when five tokens had been earned (Ruesch and McLaughlin, 1981). A clear increasein
student assi gnment compl etion took place when token economieswere used to decrease
ingppropriate behaviour (Coupland, McGregor and McLaughlin, 1981). Kazdinand Bootzin
(1972) employ token reinforcement indicated asudden improvement in behaviour of the
pupils. Educationisgenerally regarded asoneof themgjor factorsthat influencesone'slife
intermsof socia and economic aspect. Pupilsgo to school tolearn and when suchlearning
does not take place asaresult of latenessto school, the aim of education is defeated.
Hence, schoal playsanimportant roleinthedevelopment of anindividua, thusany attempt
by any pupil not to be punctual to school regularly posesaserious problem that hasthe
tendency to generate other problems.

Therearemany factorsresponsiblefor academicfailure; among themislateness
to school. Latenessistheinability of apupil to beinthe school at the proper or expected
time. Evidence has shown through class attendance registersthat alot of pupilscomelate
to school, more so, that pupils do roam and play, on the street on their way to school
whichresultsto school lateness. Common entrance and primary school leaving certificate
examinations had indicated poor academic performance. L ateness has become amajor
problem in effective classroom management. Pupilswho areawayslatein classdo not
only losevauableingtructionfor themselves, they dso disturb class, interferewith lessons
in progressand disrupt other pupil’s concentration. These consequently lead to lower
grade, academic frustration, drop out and behaviour problems (Chang and Romero as
citedin Farar, 2013). Therefore, lateness as an academic and socia problem needsto be
given aseriousattention. It should be noted that token economy isamodality, technique

Journal of Sociology, Psychology and Anthropology in Practice, Vol. 7, No.3, Dec. 2015 27
ISSN: 2141 - 274X



used by theteachersto encouragelearnersto be seriouswith their work aswell asimbibe
thecultureof punctudity through the presentation of giftitemsto deserving learners. Itisan
act that motivatesthelearnersor studentsto show concern and utmost commitment to
their study starting from going early to school and attending classesontime. Itisagainst
thisbackground that thisresearch seeksto investigate the efficacy of token economy
technique on reducing lateness behaviour among primary school pupilsin Kaduna
Metropolis, Kaduna State. Consequently, thefollowing arethe objectives of thiswork.

1 To determinethe effect of token economy technique on lateness behaviour of
those exposed to the experiment.

2 Tofind out the effect of token economy on lateness behaviour between maleand
female primary pupilsexposed to the experiment.

3 To examinethe effect of token economy on |ateness behaviour on the ages of

primary school pupilsexposed to thetreatment.

Tofurther guide the study, thefollowing hypotheseswereformul ated.

1 Thereisnosgnificant differenceof theeffect of token economy counsdingtechnique
on |ateness behaviour of those exposed to treatment.

2. Thereisno significant difference ofn theinfluence of gender on latenessto school
of those exposed to treatment.

3. Thereisno significant difference of theinfluence of age on latenessto school of
those exposed to treatment.

Efficacy of Token Economy Technique on Reducing Lateness behaviours in
School Pupils

Klimasand McLaughlin (2007) study afemal e kindergarten student with adevel opment
disability who had difficulty completing ass gnmentsin the classroom. The student would
engagein behaviours such as hitting or kicking, running around the classroom and not
participating in classroom discussionsor activities. AnNABC, single- subject designwas
used inthisstudy. The student was giveninstructionsasto how to completethetask and
then the duration for how long it took the student to complete the task was recorded.
Additionally, the number of assignment the student compl eted aswell asthe number of
ingppropriate behavioursduring the 30-minutes period wasrecorded. Thestudent received
token for each assignment she completed. During the B portion of the design the student
was ableto choose apreferred activity after receiving threetokens, and during the C
portion she was ableto choose activity after five tokens the amount of timeit took to
complete an ass gnment during the basdline conduction was 10-minutesduring threetoken
portionit was4 minutes, and during the 5 token portionit was4-minutesand 57 seconds.

Theamount of ingppropriate behavioursduring the basdine period wasan average
of 3.33per 30 minutes, zero inappropriate behaviourswere exhibited during the three
token system and oneinappropriate behaviour was done during thefive token system. It
appearsthat thethreetoken system wasthe most effective, dthough thefivetoken system
wasdtill asignificant improvement over the basdline conditions. Thisstudy indicatesthat
both academic task compl etion and ingppropriate behaviours can beinfluenced inapositive
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way by atoken economy. Theresultsof Shrogen, Lang, Machalicek, Rispoli and O’ Rally
(2011) study indicatethat the studentsfollowed therulessignificantly moreinthetoken
economy condition than in the basaline, and even morein the self-monitoring condition
than both the baseline and token economy conditions. Thereturnto baseline condition
resulted in significantly decreased rulefollowing behaviour, closeto thebehaviour inthe
origina baseline condition and the classroom teacher requested the baselines be reduced
asmuch aspossiblebecause of thedisruption. Thisstudy, smilar to Zlomkeand Zlomke's
(2003) study, showsthat atoken economy can significantly improve behaviour but when
paired with aself-monitoring aspect can even further increase appropriate behavioursin
childrenwith disabilities. Thisstudy focuseson children with Asperger’ sbut Zlomkeand
Zlomke's(2003) study involvesachild with E/BD showing that self-monitored token
economies can beversatile programs. Luby (2011) affirmsthat thetoken economy wasa
promising intervention that may be utilized to assist teachersin managing theincreased
levelsof disruptive behaviour demonstrated by childrenin preschool classroom.

Tiano, Fortson, Meveil and Humphrey ascited in Luby (2011) also declarethat
research supported the effectiveness of the token economy in decreasing disruptive
behaviour in academic settings. In support of the author’sconclusivefindings, astudy by
Klimasand McLaughlin (ascited in Luby, 2011) examinesthe effects of an individual
economy with a 6 year old diagnosed with severe behaviour disorder enrolled in a
kindergarten-their grade classroom that served children with special needs. Thetoken
economy system was used to addressthefollowing behaviours: time of completion, the
number of assignments completed, and the frequency of inappropriate behaviour. The
resultsof thisstudy indicate that the averagetime to compl ete an assignment decreased
while the token economy wasin place. In addition, the study suggests that the token
economy serves as an effective intervention method to decrease the frequency of
inappropriate behaviour and increase desirable behaviour.

Another research conducted by Tiano, Fortson McNeil and Humphreysascited
in Luby (2011) also has a comparable outcome, they examined the efficacy of three
techniquesusedin aHead start classroom, which included: techniquesused by theteacher
currently “A”, responsecost “B”, and thetoken economy “ C”. Theauthorsdetermined if
lessinappropriate behavioursare exhibited when theresponsecost “B” and token economy
“C” wereimplemented, than whentheteacher utilized themethod“A” inthebaseline. The
resultsof thisstudy indicatethat adecreaseininappropriate behaviour accruesthroughout
the study for each child, and it did not return to baseline level sduring the withdrawal
conditions. Inaddition to thisstudy, Koegel, Koegel and Dunlap ascitedin Luby (2011)
aso determined thet utilizing strategies'methodsthat included thetoken economy decreased
participants’ disruptiveness behavioursoccurred asaresult of the method. In modifying
some classroom behaviours, one of the earliest researcheswas conducted by Birnbrauer
and Lawler ascited in Kazdin and Bootzin (1972) for severely retarded children (IQs
below 40). Behavioursreinforced were entering the classroom quietly, hanging coats,
sitting at desk attentively and working persistently on atask. Initialy, candy wasmade
contingent upon that performance of appropriate behaviours; subsequently, tokenswere

Journal of Sociology, Psychology and Anthropology in Practice, Vol. 7, No.3, Dec. 2015 29
ISSN: 2141 - 274X



used and could be exchanged for candy and trinkets. Token reinforcement procedures
wereeffectiveinimproving 37 of 41 pupilson behaviourd criteria. Walker and Buckley as
citedin Kazdin and Bootzin (1972) used token reinforcement with achild who had particular
difficulty in paying attention to classroom tasksA cademic skillsand socia responsiveness
had been previoudy derted with contingent socia reinforcement but attending behaviours
remained unaffected. A specia treatment sessionwas scheduled in anisolated roomfor 40
minutesdaily during which the subject could earn points. The points could be exchanged
for varioustangibleobjects. The subject wasrewarded for paying attention for increasing
duration of time (to amaximum of 10 minutes). During abaseline period, the subject
attended an average of 33% of thetime. During contingent reinforcement, thisincreased to
an average of 93%. Finally, when reinforcement waswithdrawn, the average percentage
of attending behaviour was maintained in the classroom at high level with token
reinforcement delivered on avariableinterval schedule. Scott and Porter (2007) conduct
astudy to ascertain the effectiveness of token economy systemin ahigh school setting.
Theresearch used quantitative dataand the application of token contingencies. Theresults
indicatethat token economy systemsareindeed effectiveon aschool —wideleve inahigh
school setting.

There are some cases where token economy systems were used to modify
behavioursand theresultsbecameineffective. Luby (2011) examinestheefficacy of token
economy systemin reducing physica aggression, property destruction, and disruptivetalk
in an adol escent diagnosed with autism spectrum disorder. The participant, age 15, met
the enrollment criteriaof aresidential school designed to address the behavioural and
academic needsof childrenwith developmental disabilities. The study used quantitative,
single subject treatment reversal design. The participant’s behaviour was observed and
datawascollectedinphasel, Basdine, “A” (oneweek). Phasell, intervention: “B” (saven
weeks, and Phaselll, Returnto Baseline, “ A” thevariability of thefrequency of targeted
behavioursincluded: physica aggresson, 0to 10, property destruction, 0to 6, and disruptive
talk, 0to 7. In phase 1, Intervention “B” the variability of the frequency of targeted
behavioursincluding physical aggressonwas01to 8, property destructionwas0to 5, and
disruptivetalk was0t0 40. In phaselll, Returnto baseline, “A”, thevariability of the
frequency of targeted behaviour included: physica aggresson, 0to 9; property description,
Oto2anddisruptivetalk, 0to 15. Interpretation of theresultsindicated instability inthe
variability of thefrequency of al targeted behaviours, asthetoken economy did not serve
asan effective method in modifying the behaviour of the participant.

Inarelated development, Zimmerman, Zimmerman and Russell ascitedin Kazdin
and Bootzin (1972) report that three of seven retarded studieswere unaffected by the
token-reinforcement contingencies. Rayaand Sheltonin Kazdinand Bootzin (1972) aso
report that 13% of the disturbed adol escent retarded studies did not show significant
reductionsin inappropriate behaviours. It was noted that all of these subjectsexhibited
psychotic symptoms or complex behavioural problems. The researchers therefore,
consolidatetheeffort of other researchersby bridging the gap and affirming theeffectiveness
of theuse of token economy in reducing | ateness behaviour among primary school pupils
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whichwill invariably add to thebody of knowledge. Evidence hasshown through extensive
literaturereview that punishment has been used to change bad behaviour. However, some
of thesebehaviour problemstill persist. Therefore, the need for the use of token economy
asabetter dternativethat ispupilsfriendly in resolving suchissueshasrisen concerning the
efficacy of using token economy inreducing abnormal behaviours.

METHOD

Thisresearchisquasi-experimentd involving pretest-posttest design. Thisdesigninvolves
the manipul ation of oneor moreindependent variables, but thereisno random assignment
of subjectsto conditions (Kolo, 2003). Thisdesign was adopted becauseit hasgreater
internal validity and yields more scientific results. Moreso, the study covered fewer
participantsunder control condition. The population of the study involves 28,042 primary
school pupilsin 282 private primary schoolsin Kadunametropolis. The choice of the
subjectswasguided by thefact that the pupil shave attained theformal operationa state of
cognitive devel opment. Hence they can betaught new kindsof thinking that are abstract,
forma andlogical.

Table1: Population distribution of 2013 approved private primary schoolsand pupilsin
KadunaMetropolis

SIN Nameof Zones No of Schools No of Pupils
1 Kaduna Zone 135 11,441
2 Sabon Tasha Zone 147 16,601

Total 282 28,042

Source: Kaduna State Ministry of Education (2014)

Thesampleof thisstudy congstsof 30 primary school pupilsof Damtek Internetiond
School U/Baro, Kaduna. Purposive sampling techniquewas used in the sel ection of those
with the highest number of latenessfrom the class attendanceregister of maleand female
pupils. The 30 pupilswere exposed to the experiment.

Table2: Distributionfor the Study Sample

Names of Schools Total Male Female Sample Total
L ateness L ateness Lateness Male Female

Damtek International School 161 b 66 15 15 0

Total 161 95 66 15 15 30

Source: Class attendance registers of the schools (2014).

Datafor this study were collected using the class attendanceregister. Theclass
attendanceregister for each pupil onlatenesslevel wastaken for six (6) weeksbeforeand
during thetreatment. The researcher collected datain three stagesthrough the pupilsclass
attendanceregigter. At thefirst stage, thetotd pupils attendance of thosethat were exposed
to treatment was gathered for six (6) weeks beforethetreatment. At the second stage, the
total pupils attendance was collected during the six (6) weekstreatment of the token
economy counsdling technique. Thirdly, punctudity attendance of pupilswascollected for
three weeks after the end of six (6) weeks of treatment sessions. All these datawere
collected by checking the class attendance register to see each pupilsattendance before,
during and post-treatment sessions. The datawere collected and analyzed using smple
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percentage, mean, standard deviation and t-test satisti cs. Percentagewasused to determine
the number of timeseach pupil cameto school |ate before and after treatment. Also, the
presentationsof datain tablesare better understood than numerical form. The hypotheses
weretested using student t-test at 0.05 level of significance. The study wascarry outin
three phasesasfollows:

Pre-Treatment Session: Theresearcher visited the sampled school aweek beforethe
commencement of thetreatment sessionsfor aformal introduction of theresearcher tothe
administrator, teachers, counsel or(s), and the pupils. This has hel ped the researcher to
familiarize himself with school environment and for asmooth kick off of the treatment
sessions.

Treatment Session (Token Economy): Thetreatment sessionsinvolved 30 pupilsthat
were exposed to the experiment for six weeksas highlighted below:

First Session (1st week)

I. I ntroduction: Theresearcher initiated aformd introduction between theresearcher
and the pupils. Thereafter solicited their co-operation and understanding during
the period of treatment.

i. Confidentiality: The researcher assured the pupils of strict confidentiality
concerning whatever that was discussed during thetreatment programme.

i Timeof meeting: A suitabletime of meeting wasagreed upon for thesessionsat
least twiceaweek.

\VA Pre-test: The pretest wasadministered to the pupilsto ascertain their readiness
for the programme. The pupilswere guided tofill the questionnairethat were

giventothem.

V. Giving of Token: At the end of thefirst week, the researcher gave tokensto
pupilswho had improved intheir punctuaity to school.

Vi. Appreciation: Theresearcher appreciated the pupilsfor attending the session
and also reminded them of thetime, and venue of the next meeting.

Second Session (2nd week)

I. Theresearcher heartily wel comed pupilsto thesession.

i. Theresearcher guided the pupilsin discussing the causes of latenessto schoal.

. Theresearcher gavetokensto pupilswho have shown commitment in coming to
school ontime.

V. Theresearcher appreciated their effort and prepared them for the next session.

Third Session (3rd week)

I. Theresearcher proceeded to welcomethe pupilsto the session.

i. Theresearcher introduced the session by asking questionsbased on the previous
topic discussed.

i Theresearcher then guided them indiscussing the disadvantages/dangersof |ateness
behaviour to school.
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\VA

V.

Tokenssuch as pencil, pen, biscuits, exercise booksand mathematical set, were
givendepending onindividud effortsput in by the pupils.
Theresearcher appreciated their effort and dismissed them.

Fourth Session (4th week)

Theresearcher gavethe pupilsawarm welcometo the session.
Previousactivitieswerereviewed by asking relevant questions.

Theresearcher gaveapathetic story of a12 year old boy who finished hisprimary
school with poor resultsthat hindered his advancement to secondary school.
Narrating thestory further, theresearcher, he (thisboy) met aman, 20 yearslater
inahospital, who introduced himself asDr. Umar and paid hishospital bill dueto
thefact that he could not afford to pay because of joblessness. The Doctor happened
to behisclassmatein primary school. Theyoung boy’s sad event began when he
started going to school late, it devel oped into frequent absenteeism. The Doctor
adviseshimto go back to school and repest primary six. That young man regretted
hisabnormal behaviour of lateness.

Theresearcher guided the pupilsin discussing thelesson derived from the story.
Theresearcher distributed tokensto deserving pupils.

Theresearcher encouraged the pupilsto put intheir very best in coming to school
early, so asto earn moretokensand improvetheir punctudity.

Fifth Session (5th week)

Theresearcher asusual welcomed the pupilswarmly.

Theresearcher through these headings hel psthe pupilsto discusshow pupilscan
achievether godsinlife.

Punctuality to school.

Attend school regularly.

Work hardinyour studies.

Plan how well and best you can useyour time.

Keep off from bad company.

* Be obedient to the school rulesand regul ationsand to your parents.
Theresearcher distributed token to the pupilsbased on their individual efforts.
The researcher appreciates them and encourages them to continue with their
cooperation.

* % X X X

Sixth Session (6th week)

Theresearcher wel comed the pupilsand appreciatesthem for their support, time
sacrificeand for coming for the programme.

Heemphasizesthe need for punctuaity and itssustainability.

Hegivestokensto deserving pupilsasrewardfor their effort in coming to school
ealy.

Theresearcher appreciates and dismissesthem.
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V. Theresearcher collectstherecordsof classattendanceregister of the pupilsduring
thetreatment period for anayss.

Post — Treatment Session: Theresearcher returned to the school after three weeksto
find out how the treatment sess on has affected the pupilswith latenessbehaviour. Pupil’s
punctuality attendance for three weeks, were collected for comparison with the data
collected after treatment for Six weeks.

RESULTSAND DISCUSSION

According to datacontained ontable 3, 50.0% of therespondentsweremalesand females
respectively. Thisshowsthat equal number of malesand femaleswereused in thisstudy.
Table4 showsthe agerange of the pupils. A total of 13.3% arefrom 7 yearsto 8 years6
months, while57% are between the age of 9 yearsto 9 years 8 monthsand theremaining
30% are aged between 10 years 1 month to 10 years 9 months. Thisshowsthat mgority
of the sampled pupils are aged between 9 yearsto 9 years 8 months. According to the
paired sample statisticson table 5, significant differenceexist between thetotal days
present and the total days present in the before and after being exposedto thetoken
economy treatment of primary school pupilsin Kadunametropolis. Thisisduetothefact
that the caculated p value of 0.000islessthanthe 0.05 aphalevel of significanceandthe
calculated t valueof 13.39ishigher thanthet critical value of 1.96 at 29df . Their mean
total days present were 23.0333 and 14.7333 in thelr after and before being exposed to
thetoken economy treatment respectively. Thisimpliesthat their total days present has
significantly increased asaresult of the effect of token economy treatment. Thereforethe
null hypothes swhich statesthat thereisno sgnificant effect of token economy on lateness
behaviour on school pupilsafter exposureto treatment ishereby rejected.

Reaultsof theindependent t-test satisticson table 6 show that thereisno significant
differences between male and female pupilsin their total days present after both were
exposed to the token economy treatment. Reason being thefact that the calculated p -
vaueof 0.268 ishigher thanthe 0.05 level of significancewhilethe calculated t value of
1.123islower thanthe 1.96 critical t value at 28df. Their calculated mean total days
present were 23.6000 and 22.4667 by maeand femalerespectively. Themean difference
wasjust 1.1333. Therefore, the null hypothesiswhich statesthat thereisno significant
effect of token economy on latenessbehaviour of school pupilsafter exposureto treetment,
onthebasisof gender, ishereby accepted and retained. Resultsof theanalysisof variance
statistics showsthat thereisno significant differencein thetotal days present of primary
school pupilson account of their age groups. Thisisbecausethe calculated p value of
0.588isgreater than, the 0.05 alphalevel of significancewhilethe calculated t value of
0.542islower thanthe2.60 F critical value.

The descriptive stati stics show that their computed mean total dayspresentin
school were 23.5000, 23.3529 and 22.2222 for ages 7 — 8.6 years, 93.000—-9.8 years
and 10—10.9yearsrespectively. Thisshowsthat age doesnot significantly affect their
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present rate in school. Consequently, the null hypothesiswhich statesthat thereisno
significant effect of token economy on latenessbehaviour of school pupilsafter exposure
totreatment, onthebasisof their ages, ishereby accepted and retained. Findingsrevea
themean total dayspresent of primary school pupilsbefore and after being exposedtothe
token economy treatment. Their mean total days present were 23.03 and 14.73 after and
before being exposed to the token economy treatment respectively. Themean difference
was8.30. Thisclearly showsthat thereisapositive effect of token economy on reducing
lateness behaviour among primary school pupils. Thisfinding collaboratewith the early
findings of Waede (2004), Lucy (2011), Olsen (2014) and Strogen et al (2011) they
mai ntain that token economy technique waseffectivein reducing school lateness, laziness,
school refusal and enhances school performance. The result showsthat therewasno
differences between male and female pupilsin their total days present after both were
exposed to thetreatment. Their cal culated mean total days present were 23.60 and 22.46
by male and femal e respectively. The mean differencewasjust 1.13, hence, theresult
showed that both male and femal e primary school pupilsengaged in latenessbehaviour,
however, when it comesto the use of token economy, the technique proved to beeffective
to both sexes. Thisstudy, similar to Zlomke and ZIomke's (2003), showsthat atoken
economy can significantly improve behaviour but when paired with asalf-monitoring aspect
can even further increase appropriate behavioursin children with disabilities. Thisstudy
focuses on children with Asperger’sbut Zlomke and Zlomke's (2003) study involvesa
childwith E/BD showing that self-monitored token economies can be versatile programs.

Findly, thefindingsof thisstudy reveal ed that | atenessto school isnot related to
the age groups of the primary school pupils. The descriptive statistics proved that the
mean total days present by the primary school pupilsare 23.50, 23.35 and 22.22 by ages
7-8.6 years, 9.0—9.8 yearsand 10.1—10.9 yearsrespectively. Thisshowsthat agewas
not asignificant factor asaresult of pupils exposure to token economy on reducing
latenessin schoal. Thisfindingisinlinewiththeearly findingsof Coupland et al (1981),
Kazdin and Bostzn (1972) and Scott et al (2007) who find that, token economy systems
areindeed effective on aschool —widelevel inahigh school setting.

Table 3: Distribution of respondents according to gender

Sx Frequency Percentage
Mae 15 500
Femae 15 50

Total 0 1000

Source: Quasi-experiment, 2014

Table 4: Age distribution of the respondents

Age groups Freguencies Percentage
7-89 4 133

9-99 17 57

10-109 9 0

Total 0 100

Source: Quasi-experiment, 2014
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Table 5: Paired Sample t-test statistics on difference in the mean total days present in school before exposed
to token economy treatment and total days present after being exposed to token economy treatment

DaysPresent N M ean scor es SD Sd.err Df Tca T-crt
Total Days Present After 30 230333 276035 50397 29 1339 19
Total Days Present Before 30 147333 267728 48330

P (sig) = 0.000; Pcal < 0.05; t-cal > 1.96 at df 29.
Source: Quasi-experiment, 2014

Table 6: Independent 2 Sample t-test statistics on difference in the mean total days present in school after
being exposed to token economy treatment between male and female primary school pupils

Variable Gender N Mean dddev sd.er Df T-cal t-crit  Sig(p)
Total days present

after exposureto Male 15 236000 12421 3207 28 1123 19 0.268

its treatment Femde 15 24667 36813 9505

Calculatedp > 0.05, calculatedt< 1.96 at df 4 98 Source: Quasi-experiment, 2014

Table 7: Descriptive mean statistics on primary school pupilstotal days present after exposed to on
account of their age groups

Age groups N Mean Std. Deviation Std. Error
7.00-8.6 4 235000 2.38048 1.19024
9.0-938 17 233529 252342 61202
10.1-109 9 222202 341971 1.13990
Total D 230333 276035 50397

Source: Quasi-experiment, 2014

CONCLUSIONAND RECOMMENDATIONS

Thefinding of thisresearch has showed that token economy can effectively beused to
remedy latenessbehaviour in primary school pupils. It hasaso demonstrated that | ateness
isamenableto counsdling therapy such asthe use of token economy. Evidence hasshown
through classattendanceregistersthat alot of pupilscomelateto school. Moreso, pupils
do roam and play on the street on their way to school which result to school lateness.
Common entranceand primary school |eaving certificate examinations had indicated poor
academic performance. L ateness has become amajor problem in effective classroom
management. These consequently lead to lower grade, academic frustration, drop out and
behaviour problems. Evidence has shown that punishment has been used to change bad
behaviour. However, some of these behaviour problemsstill persist. Theneed for theuse
of token economy asabetter aternativethat ispupilsfriendly in resolving suchissueshas
risen concernin the efficacy of using token economy in reducing abnormal behavior.
Therefore, counsalors, teachers, parents, school administratorsand the community aso
havetheir rolesin minimizing lateness. Onthewhole, thesummary of thefindingsfor this
study arethat thetoken economy treatment isvery effectivefor the control of latenessto
schoolsamong school pupils. Thetoken economy treatment isvery good for both boys
and girls. Thetoken economy treatment isvery good for all categoriesof pupilsonthe
basis of their ages. Based on the abovefindings, it isconclusively recommended that
school psychologi<t, counsdlors, teachers, and head teachers should beexposed to training
intheuse of token economy techniquein reducing latenessamong primary school pupils
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irrespective of age and gender bias. Class-wide systems do not seem to be reached
thoroughly and sinceinclusive classroomsare now quite popular it may be useful to do
further studentson the effectiveness of different typesof token economiesfor thewhole
classwith children of varyingintellectua |evelsand behaviour. Saf-monitoring a so seems
to be highly effectivefor some students so further research about the practicality of self-
monitoring for sudentswho arel ower-functioning may beuseful becauseit canhepincrease
independenceand ingtill asense of responsibility in students.
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