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ABSTRACT

This study explores and describes the challenges confronting technical
institute teachers in VTE dealing with practical skills acquisition in
their workshops. Based on the indept analysis adpoted by study; it reveals
among other challenges, inadequate supply of instructional materials
as well as weak linkages with local industries for hands-on-experience
for bothinstructorsand trainees|ead to ineffective and inefficient training
of students and teachers. This inadequacy in preparation for the job
market brought workplace challenges to the graduates.
Recommendations made are for stakeholdersto complement the effort of
government in the provision of training resources. The institution of
effective industrial attachment schemes that will enable students to
identify and gain practical knowledge required for the workplace through
hands-on experiencein local organizations, improvement ininstructional
quality through instructor training initiatives through pre-service and
in-service modes are also proffered.
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INTRODUCTION

Throughout the world, and in particular the countries of Sub-Saharan Africa,
governmentsare renewing effortsto promote technical and vocational education
andtraining (TVET) with thebelief that skill formation enhances productivity and
sustainscompetitivenessin theglobal economy. According to Bhuwanee (2006), in
recent years, concerns have been rai sed by most African countriesabout themove
towardsmaking VV TE complementary to post-basi ¢ education. Abban and Quarshie
(1996) point out that the paradigm shift towardspractical skillstraningwithVTEIN
Africaisincreasingly being reshaped tomakeit moreattractive, efficient and effective.
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Oneof themost important featuresof \V TE, asrecognized by African governments,
isitsorientation towardstheworld of work with the curriculum emphasizing the
acquistion of employableskills African Union (2007) report a o stressed the current
visonof African countriesin developing anew strategy torevitalizeV TE inAfrica
Theexpectationisthat \V TE will promote skillsacquisition through competency-
basedtraining. If this vision should materialize, it will require proficiency
testing for employment in order to promote sustainablelivelihoodsand responsible
ctizenship

Toachievethisgod of practical skillsacquisition, Roeske (2003) explains
that Industrid SkillsDevelopment Centrein closecollaborationwith theAssociation
of Industries (Al) and the EmployersAssociation (EA), wastasked to harnessthe
financia and materia resourcesrequired for achieving excellencein skillstraining.
A number of other indtitutionslike Integrated Community Centrefor Employable
Sills(1CCES), the OpportunitiesIndustridization Centre (Ol C) and the Department
of Socid Welfare' sVocational Centersare part of government’seffort to produce
skillful technical personnel. Other innovative programmeslikethe SkillsTraining
and Employment Placement (STEP) and the VVocational SkillsProject (V SP) were
alsoputin placetoturn out skillful technica personnd for thejob market (Roeske,
2003). The Regional Appropriate Technology Industrial Service (RATIS) and
Intermediate Technology Transfer Units(ITTU) arealso providing V TE trainees
with additional and enriched practical skills to enable them set up their own
enterprises. But all theseinterventionshave not yiel ded the expected result.

Development of TVET in Africa

Ngome(1992) notesthat \VV TE in Sub-Saharan Africaattracted increasing attention
during the 1970s, because of the expectationsthat practica skillstraining asoffered
by VTE institutionswould address the need for skilled labor. Asaresult of these
developments, many African governmentsstarted technical and vocationa education
ingtitutionsmodd led after those of their former colonid powers. Thetechnica skills
acquired were supposed to raiseindividuas' job prospectsand productivity. Asa
result, enterpriseswere expected to become more competitive and make agreater
contribution to economic growth, on conditionthat thosetrained intheseingtitutions
actualy matched the requirementsof thelabor market.

However, public TVET indtitutions, according to Atchoarenaand Esquieu
(2002), continueto attract agreat dedl of criticism. First, they wereunabletotrain
skilled workersto meet the requirements of enterprisesand were unaware of the
need for continuing educati on which a so subjected to teaching gpathy and workshop
practice. Second, they were extremely costly. Often, the graduates of these
indtitutionsjoinedtheranksof theunemployed, anindicationthat thetraining provided
did not match thejobsavailable. In many countries, including Ghana, and Nigeria
public VTE institutions have not been able to adapt to the new structure of the
labor market and the new skill requirements of companiesin both theformal and
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informal sectors. The teacher hate rate of practicalsin the workshopisaso a
contributivefactor. Itiscommonly accepted that all formsof educationwill help
peopleto improvethemse vesand to get better jobs, but many parentsbelievethat
only auniversity education will offer their children the opportunity to acquirea
good job. Asaresult, many countries find that the number of graduates from
universitiesfar exceedsthe capacity of thelabour market to provide appropriate
employment. At the sametime, these countriesare unableto attract enough people
totrainfor those positionsof greater need, which might be, bluecollar jobsthat
might appear to involve manual labor, be dangerous, dirty and difficult
(Commonwesdlth of Learning, 2001).

Challenges of TVET in Africa

Laugloand Lillis(1988) posit that one dilemmawhich has preoccupied many
countriesfor along timeiswhether to concentrateinvestment in generd or vocationd
education. But, in human capital terms, general education creates, general human
capital and V TE leadsto specifichuman capital. Theformer hasthe advantage of
flexibility and, therefore, the possi bility of moving from onejob to another, whilethe
latter doesnot. Inthisregard, many people consider general education asasuitable
typeof education that iscapable of responding to economic and labor force changes
in society. Ontheother hand, technical and vocational educetion hasthe advantage
of imparting specificjob-relevant skillswhich maketheworker morereadily suitable
for agiven job and more productive. Hence, both areimportant. Itisinthislight
that most educational systemsinAfricatry to combine both general and vocationa
streams of education in varying proportionsto suit their educational goalsand
aspirations. Conversely, Carnoy (1993) notes that despite the advantages of
imparting job-related skillsand thehigh leve of unemployment amongst thosewith
generd education, therecognition and preferencefor generd education by theyouth
in the Sub-Saharan Africa is high. The reason for this is that personnel in
administrativeand leadershiproles are generally chosen from people with a
genera education background. Therefore, talking about theimportanceof VTE,
without any deliberate action to follow up therhetoric, will not changeits poor
imageand low status.

TeachersApathy toWor kshop Practicedueto L ack of Motivation

Despitethevariousinterventionsto ensurethat technical ingtitute graduatesand the
teachersof VTE arewel| equipped withtherequisite practical skills for the job
market and the campaign about the benefits of technical and vocational
education, it has not attracted the youth in the region to moveinto technical and
vocationa training at al because most technica graduateshave not been motivated
and ableto enter into employment intheir respectivefieldsof training. The poor
transition from school to work by the youth hasalarge group of V TE graduates,
who are mostly teenagers, leaveto the part of the country for menial jobs. This
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trend of affairsmay suggest that training programmes offered by the Plmer (2005)
subjectsthisto teacher apathy of practical intheworkshops, technical ingtitutes
probably fail to devel op the skillsrequired for employment withintheregion and

beyond.

Causes of Teachers Apathy and Lack of Motivation

Nyankov (1996) summarizesthese causeswhichinclude;

1) Poor quality intheddivery of VTE programmes,

2 High cogt of training;

3) Training not suited to actual socio-economic conditions;

4) Disregard of the needs of theinformal sector; and

5) Disregard of thelabor market and high unemployment rateamong graduates

In an attempt to addressthese causes, Reddan and Harrison (2010) argue
that VV TE ingtitutions need to restructuretheir programmesto beresponsiveto the
needsof thejob market, especially theindustry. To achievethisgod, VTE curricula
must focus on outcomesin termsof the skills, knowledge and attitudesrequired
industry. That is, provision should beresponsiveto thedemandsof industry.

Kingand McGrath (2004) arguethat with \V TE being morediversebecause
of the changesin thelabor market, it should be abletointegratetheyouthinto the
working world. Given the prevailing economictrend, UNESCO (2004) identified
thetwo major objectivesof VV TE astheurgent need to train theworkforcefor self-
employment and the necessity to raisethe productivity of theinforma sector. They
point out that lack of resourceshaveled to cutsin thevolume of training provided
inpublicingtitutions. These cutsare ahindranceto pursuing thecritical objectives
of providingtraining and raising production.

Considering the expensive nature of V TE asaform of education, itis
imperativethat an expanded system with necessary and adequate facilitiesand
equipment will lead to the effectiveness of the system. Related studies carried out
by Idam and Mia(2007) in Bangladesh reveal sthat both formal and non-formal
VTE lacked an effectivelinkage between training and theworld of work. It further
noted that because of itslack of coherent mode, practical skillstraining which does
not producetherequisiteskillsfor thejob market. Additionally, thetraineesalso
lacked training experience, initiative and motivation to discharge their duties
effectivey.

Causesof TeachersApathy toWorkshop Practicein VTE

Idamand Mia(2007) expressthefollowing asthe genera causes

1) Thereisinadequate provision of training materials

2 The classsize hasnegative effect on effective practical teaching

3) Thereisinadequate provision of basic workshop toolsand equipment

4) Littleattentionisgiventoindustria attachment

5) Parentsarenot contributing to the purchase of additiond training materias.

Journal of Sociology, Psychology and Anthropology in Practice, Volume 7, Number 1, April 2015 45
ISSN: 2141 - 274X



6) Inadequate practical training given to teachers affect the practical training
of students

7) Lack of industria attachment for teachersaffect practical skillstraining

8) VTE Teachers develop apathy to workshop practice due to lack of
moativetion

9 I nappropriateteaching methodsa so affect practical skill training

10)  Inability tocontrol largeclasssizeduring practica skillstraining

11)  Thereis sufficient practica skills training for students

12)  Lack of training materias has no effect onstudents competency levels

13)  Students havenot adequate time to practicerequisiteskillsat school
duringtraining

14)  Thepractical componentintechnica curriculumiseffectively used

15)  Qudity of training at school hel psstudentsget employment onthejob market

The study revealed that lack of resources hasled to cutsin the volume of
training expected to be provided intechnicd institutes. These cutsareahindrance
to apursuit of the critical objectives of providing training and subsequent job
placement of technical inditutegraduates. Consdering theexpensvenatureof VTE
asaformof education, itislogicthat \V TE sysemwill beeffectiveif resourcesare
adequatdly supplied to march theexpanding intake Teachersand if highly motivated
toteach practica skillswhenthereisaregular supply of instructiona materiasthus
ensuring active participation of trainees.

Thelinkage between thetechnicdl ingtituteson the one hand and theindustry
on the other isnot strong enough. Thetechnical institutes have not been ableto
accessopportunitiesfor industrial attachment for both teachersand students. Asa
result, the practical skill trainingisnot closely related to the requirementsat the
world of work. Technical ingtitute graduates|acked therequisiteskillsfor thejob
market, so had few chancesof gaining employment. Thisstuation left many of the
technica graduatesunemployed.

CONCLUSIONAND RECOMMENDATIONS

Thisstudy exploresand describesthe challenges confronting technical institute
teachersin VTE dealing with practical skillsacquisitionintheir workshops. Based
onthefindingsof thestudy, itisconcluded that thereisgeneraly inadequacy inthe
provision of instructional material swhich |eadsto focusing more on theoretical
teachingleading totraineeslacking proficiency intheir chosenfie dsof specidization.
Largeclasssizesdo not match with inadequate supply and provision of training
resources. Theseinadeguaci es negatively affect the necessary skillsfor theworld
of work. In addition, theimportance of industrial attachment isrelegatedin priority.
Thisserioudy affectstraining with aresulting mismatchwith job market expectations.
Finally, there areinappropriate teaching methods used for practical teaching. In
view of thefindings, thefollowing recommendationsare made.

1. To addressthe short supply of training materialsand basic hand toolsfor
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skill training inthetechnicd inditutes, al stakeholdersshould contributein
providing adequatetraining materials, encouraged to possess own basic
handtools.

2. Large classsizesshould be discouraged in thetechnical ingtitutes. Efforts
should be madein securing morefacilitiesto match the upsurge of student
intakeinto thetechnical indtitutes.

3. Thetechnicd inditutesshould ensurethat practica |essonsareboth effective
and efficient to achieve thedesired result of imparting the practical skills
necessary for theworld of work.

4. For theredlization of quaity inpractica skill training, thetechnical indtitutes
should vigoroudy promoteindustria attachment programmesfor both staff
and students.

5. Finaly, to encourage studentsto enter into self-employment at the end of
their course, it would be appropriate if the technical institutes wereto
introduce atool-acquisition scheme under the production unit system. By
meansof thisscheme, the studentswould usetheincomesredlized fromthe
income-generating activities they undertake to acquire basic tools for
themselves. Thisarrangement, over aspecified period, could assist trainees
to acquire somebasic toolsto hel p them take of f smoothly intheworld of
work, especidly intheareaof saf-employment individualy or co-operatively
onamicro- or small-scalebasis.
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