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ABSTRACT

This study aimsto investigate the influence of selected home environment
and personal factors on achievement motivation of female and male
primary school pupilsin Kenya. Data were collected from a sample of 88
class seven pupils selected from three schools. One of the schoolswas in
rural area, another in a low income neighbourhood and the third was in
a military garrison in the city of Nairobi. The participants responded to
thematic apperception test (TAT) which had 4 pictures to measure their
achievement motivation also known as need for achievement (nAch). It
emerged that there were no significant differencesin nAch of pupilsfrom
different schools. Though both boys and girls had almost insufficient
time to study at home, they also did not differ significantly in their levels
of achievement motivation. Further, parents’ education level and the
levels of encouragement given to pupils to study were not significantly
related to the achievement motivation of both female and male pupils.
Other factors not considered in the hypotheses of the study came in to
confound the results. An exampleisthe age of pupils, which was found to
have the highest and only significant relationship with achievement
motivation. There is need to consider a wider sample in future studies.
Keywords: Achievement motivation, nAch, Thematic Apperception Test
(TAT) and internal drive.

INTRODUCTION
Achievement motivation also known asthe need to achieve (nAch) isaninterna
drive or desireto accomplish something challenging and to outperform others.
According to McClelland, Akinsom, Clark and Lowell (1953) achievement
motivation is*alearned motiveto compete and to strive for successwhenever
one'sbehavior can be evaluated against astandard of excellence”. It canalso be
defined asadrivethat causesan individual to makean effort to become successful
and begod oriented (Acharnyaand Joshi, 2011). A personwith astrong achievement
motivewantsto be successful at some challenging tasks because he hasthemotive
to competeand to strivefor successwhenever hisbehavior can beeva uated against
astandard of excellence. Helikestaskswhich test hisskill and ability and obtains
the satisfaction of ajob well done. Research evidence has shown that high need
achievershavelearned totake prideintheir ability and to meet high standards; they
aremotivated towork hard, to be successful and to outperform when faced with
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new challenges (McCléland, 1955). Achievement motivation isrelated to success
inlife lifesatifactionand qudity of life. Itisaningredient for successinlife(Acharnya
and Joshi, 2011).

What istheimpor tance of achievement motivation? Achievement motivation
keepsaperson active and givesafeeling of beingin control. It makes peopleto
work on a specific a problem rather than wait for results (Atkinson, 1958).
Achievement motivation can hel p people accomplishtheir goalswhether at work
orintheir persondl life (Acharnyaand Joshi, 2011). Self-motivated individuasare
sdf directed; they set redlistic gods, haveinterna drivefor action and have higher
chancesof succeedinginlife. Theseindividuashavehigher chancesprogressngin
work compared to other people. Highly motivated individual shave been foundto
become significant contributorsto organizational success(Acharnyaand Joshi,
2011). Onthe other hand, low need achievers choose very easy tasksin order to
minimizetherisk of failure, or choosevery difficult taskssuch that failingwill not be
embarrassing (McClelland, 1961). Lifefor low need achieversmay be always
easy for theindividuas, consequently they will not get satisfaction of accomplishing
tasksand so their need for achievement may weaken and dieatogether (Atkinson,
and Feather, 1966).

THEORIESOFACHIEVEMENT MOTIVATION

Need for achievement model: McClelland (1961) argues that achievement
motivation isof utmost importance. He viewed the need for achievement asthe
spark that igniteseconomic growth, scientific progress, ingpirationd leadership and
madterpiecesinthecredtivearts. In“ TheAchieving Society” hedescribed hismodel
of human motivation. He proposed that there arethree dominant needsthat conditute
human motivation namely, need for achievement, need for power and need for
affiliation. He believed that the rel ativeimportance of each of these needsvaried
amongindividuasand cultures. He used thematic apperception test (TAT) devel oped
by Morgan and Murray (1938) to establish the presence of the achievement motive
or type of fantasy a person expressed on the TAT. Using results of the TAT he
demonstrated that individual sin asociety can be grouped into two high and low
achieversbased ontheir scoreson what he called need for achievement (nAch).

Theory of Achievement Motivation: According to Atkinson and Feather (1966),
thedrength of motivationvariesfromindividud toindividud. Thegrengthtoachieve
or rather thetendency to achieve success(T ) isdepend on one' smotiveto achieve
success(M,) , the probability of successinaparticular activity (P,) and incentive
vaueof success(l). Inamathematica formulapresentedas T, =M_x P xI.. The
motiveto achieve successistheindividua’ sstable persondity trait, which doesnot
vary from situation to Situation, whereasthe probability of successisthe person’s
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expectancy the performance of acertain activity will befollowed by success, while
incentivevalue of successistherdativeattractiveness of successat the particular
activity. Thesecond formulation of thetheory concernsthetendency toavoidfailure
(T ). Thestrength of thistendency isalso dependent onthreevariablesi.e. motive
toavoidfailure(M ) the probability of failure (P.) and theincentive vaue of
failure(l). Inamathematical formulaitispresentedasT =M, _xP_x|_.The
minussignonthestrength of tendency toavoidfailure(T ) impliesthat theindividual
is negatively motivated or not motivated to perform an activity, which might
consequently lead to failure (Atkinson and Festher, 1966).

M odé of Situational deter minantsof nAch: Accordingtothistheory (Atkinson,

1992), achievement in any behaviour isdetermined by:

0] The strength of motivation to achieve success: itisassumed that students
expecting to succeed will work hard intheir studies.

(i) The perceived probability of successinainatask: itisobviousthat if the
students have hope and expects successin the examination they will work
hardto achievetheir goals.

(i) Theincentivevaueof successinaspecifictask: if successisvauable(passing
the examleadstoawell-payingjob) thestudentsarelikely to putinmuch
worth effortintheir studies.

(v)  Thestrength of motivationto avoidfailure: theleve of fear of failureone
has determines how oneworks. Studentswith strong motivation to avoid
falurearelikely to putinmoreeffortinther studies.

) The perceived probability of failurein ain aspecific task: studentswho
expecttofail intheir examwill giveupand dolittleintheir studies; thiswill
eventually lead to poor performance.

(vi)  Theincentivevaueof fallureinaspecifictask: thisiscommoninindividuas
who do not like appreci ate careers chosen for them. For instance, astudent
toldto gofor aninterview for ajob hedoesnot like; heishappy when he
falstheinterview.

MEASUREMENT OFACHIEVEMENT MOTIVATION

Messurementsof themotiveto achieveareusualy madewith projectivetests. This
isbecause the conceptualization of the need for achievement isderived fromthe
personality theory of Morgan (1938). Morgan and Murray (1938) developed a
projectivetest known as Thematic A pperception Test (TAT) that measuresvarious
facetsof personality. The subject isshown aset of four picturesof peopleworking
or studying and then asked to write storiesabout them. The subjectsascribe motives
to the charactersthey seein the pictures and put them in aform of stories. The
strength of theindividual’s concern for achievement isrepresented by the number
of achievement related ideas shefhewritesin thestories. Thiscount iscalled the
scorefor the need for achievement (nAch). The TAT isbased on the assumption
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that when subjects are faced with an ambiguous social situation and required to
interpret, they arelikely to reveal their personality by projecting themselvesand
their motivesinto their themes(Tomkins, 1947).

Home and Family Influences in Achievement Motivation: Achievement
moativation devel opment isdependent on the child parent interactionsfrom childhood.
Children’sachievement motive devel opsout of expectationsand demandsby the
socia environment to excel in activitiesrequiring high standards of performance
(Hechhausen, 1967; Mehta, 1969).Empirical studiesby (Atkinson and Feather,
1966; McClelland et a., 1953; Rosen, and D’ Andrade, 1959) show that the
environment for achievement motivationisgenerated by: (i) Achievement trainingin
which parentsencourage standards of excellence upon performance upon tasksby
selecting high goalsfor their children, and by indicating high evaluation of this
competence. They communicate the child that they expect evidences of high
achievement. They are concerned with the child doing ever thing well. (ii)
| ndependencetraining parentsing st on high achievement throughimposing high
standard excellence upon tasks, setting goal sfor the child and expecting the child
to show competencein doing taskswell. They indicateto thechild that they expect
him/her to besdf-rdiant a thesametimegrant thechild rlaiveautonomy indecison
making. From childhood the devel oping person isencouraged: (i) to bewillingto
try things himself/herself without depending on the mother, (ii) towork hardin
school and be activein gamesand sports, (iii) to lead other children and makehis/
her own friendsand (iv) to entertain him/herself and to make his/ her decisions
(Rosen, and D’ Andrade, 1959).

Research hasshown that thereisal ot of variationinthehomeenvironment
depending of factors such aseducational standardsof parents, occupational level,
socio-economic status, parents’ activeinvolvement in the child’s education and
family Sze(Douglas, 1964; Fraser, 1973). Thisvarigtion eventudly affectsthechild's
achievement motivation and achievement in school. Studieson therelationship
between the home environment and achievement motivation have shown positive
and sgnificant relationship between variableswithin thehome (for exampleparents
education) and achievement motivation. Study by Acharnyaand Joshi (2011) with
asample of 500 adolescents aged between 16 and 18 yearsfrom Varanai city in
Indiashowed that parental encouragement and support influenced theacquisition
of achievement motivation of their children.

Parents’ Education: Many studies have shown apositive rel ationship between
educationd level sof parentsand school achievement of their children (Bali, Drewnth,
Flier, Young, 1984; Douglas, 1964; Fraser, 1973). Bali, Drenth, Flier, and Young
(1984) inastudy of 571 Kenyan standard 7 and form IV pupilsfrom four areas;
Nairobi/Kiambu, Mombasa/Kwale, Meru and Kisumu show that educational
background of parentsisrelated to the academic performance of thechild. Slightly
different findingswere observed by Amlaha's (1975) study of 370 boysand 112
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girlsin Nigeriawhich showed that mal e studentsfrom educated parents performed
at asignificant higher level than male studentsof uneducated parents. No difference
wasfound between girlsfrom educated parents. Thesefindingsonthesideof girls
could be attributed to thefact that in Africathe education of womenisnot taken
serioudy, and asaresult the parentsmost likely tend to bedirectly involved with the
education of boysthan of girls.

Par entsEncour agement/M otivation: Theavailableliterature consstently seems
to underlinetheimportance of parents encouragement. Children, whose parents
takeinterest intheir school work, encourage or motivatethemto dowell in schoal.
A somewhat different set of valuesislikely to holdinahomeof parentswho arenot
interested in their children’seducation. A lower premium islikely to be set on
academic pursuitsand successand the children tend to belesshighly motivated to
dowdll inschool (Fraser, 1973; Tavani and Losh, 2003).Sudiesby Douglas(1964)
and Fraser (1973) show that on average parentsof high achieving children seemto
bemoreinterestedintheir children’ sschooling than parentsof low achieving children.
Okwiri —Acana (1983) in astudy of 426 primary 7 pupilsin Gulu District of
Ugandafound parental encouragement, socio-economic status, the educational
aspirationsand attitudes of parentsto besgnificantly related to the child’'sacademic
performance. Abnormal background (i.e. the Stuationswhere one or both parents
of thechild weredead or family ispolygamous) wasthe only homevariablewhich
wasfound to have no significant effect on academic achievement. Shefound that
parental encouragement had more effect on the performance of boysthan of girls.
Thisdifference could beattributed to the possibility that the attitudes of girls and
boys' education differ and therefore, even when they areequally encouraged, the
effect on performance may be morefor boysthanfor girls. TheAfrican society
tendsto attach moreimportance on education of boysthan of girlsand tend to have
different expectation for each sex.

Osire(1983) found no rel ationship between parents' encouragement and
pupils school achievement. Hisstudy was conductedinarura areawheremost of
the parentsare not well educated and therefore unableto assist the child while
doing homework inaddition to theencouragement they give. In hisstudy heattributed
low negative correl ation to the possibility that too much encouragement by some
parents could cause worry and anxiety to the child which could lead to poor
performance. Onthe other hand, he argued that too little encouragement given by
other parentsmay not motivatethechildtodowell in school. Accordingtohimitis
themoderately encouraged childwhowill performwell. Another conflictingfinding
wasreported by the Bali, Drenth, Flier, and Young (1984) study of 571 Kenyan
gtandard 7 and form IV pupils. Theinvestigation showed |ow negativere ationship
between parents’ support andinterest and pupils performanceinthe Certificate of
Primary Education (CPE) and KenyaCertificate of Education (KCE).
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Parents socioeconomic status: Review of literature suggests that people of
differing socia stratahave differing attitudestowards education and jobs. It has
been found out that child of middle classfamiliesare subjected torelatively strong
socid classpressurestodowell inschool and later inlife. Empirical comparison of
middleand |lower classgroups hasfound strong needsfor achievement intheformer
(Rosenand D’ Andrade, 1959). Another study by Hieronymus(1951) demonstrated
that boysand girlsfrom familiesin high socioeconomic statustypically possessed
more favourable attitude towards education than children from lower class
background. In addition, those children whose familieshad high social statushad
the highest occupationa aspirations. Studiesshow that thewell-educated, well to
do parentstend to teach their children thevalues of school and occupationa success.
To these elite parents, education is considered as one of the key elements one
needs in order to succeed to secure ajob. Jobs are scarce and competition for
themishigh. Thehigher oneachievesacademicaly the better chancesof securinga
job. Atkinson and Feather (1966) observed that children who had high nAch had
fatherswho had attained highincome occupations. Heckhausen (1967) citessevera
studieswhich have shown that nAchincreaseswith socio-economic status. Need
for achievement has been shown to be higher in middle classthaninworking class
(Atkinson and Feather 1966).

Kenyan households' influenceon boys and girls’ achievement motivation:
Freeprimary education wasinitiated in Kenyain 2003 to makeit accessibleto all
children (UNESCO, 2003). Despite this accessto educational opportunitiesin
Kenyaisnot evenly distributed, across sexes, regional and social groups because
of culturd practicesand family socio-economic status Douglas, 1985; Popns, 1958;
UNESCO, 2003; Shiundu and Karugu, 1991). Thereareabusivecultura practices
where children areexpected to baby St their sblingsand assist in household chores.
Insomecommunitiesgirlsareforced to stay at hometo study their mothersso asto
make good wivesand home makers (Soko, 2010; Stroebel, 1979). Going to school
isnot apriority for such families(UNESCO, 2003). Itisassumed that girlswill get
married hence no need to waste resources on them (Papanet, 1977).1t has been
noted that when parentsare confronted with limited opportunitiesand resources
theywill prefer educating boysthan girls (Nyassy, 2006; Wamahiu,1984).
Educating boysisperceived to beneficia asthemen areexpectedto provide
for their families, while educating the girlsis perceived to benefit their husbands
(Maina, 2002). In some poor families early marriages are seen as more
advantageousthan education of girls, because parents supplement family income
with the bride priceto pay feesfor their sons (Nyassy, 2006). According to Bunyi
(2004) Kenyan girlsaresocialized into rel ated sex appropriate behaviorsandtraits
from childhood for smooth functioningin society. They are assigned traditional
femininetasks such as cooking, washing clothes, and looking after babies. Such
activitiesingdill inthegirlsquaitiesof being obedient, nurturant, politeand respongible;
characteristicswhich do not encourage them to adopt high valuation of personal
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achievement and success (Popnsi, 1958; Proter, 1990). They have no freedomto
exploreand shapetheir livesintheir ownway with somedegree of freedom towards
their ownindependence. On the other hand boysare usualy assigned tasksoutside
thehomefor examplelooking after animals, cultivating, and being send on errands,
activitieswhich expose them to the outside world where they are expected to be
independent and salf-reliant (Rosen, 1959). Boysare socidized to have confidence
inthemsalvesand have strong ambitionsto achievetheir objectiveswhilethegirls
to havealower sense of competence and limited ambition for successin education
(Eshiwani, 1983; Obura and Komba, 1992). Boys are expected to be active,
objectiveandinterestedinideas, whilethegirlsareexpected to bepassive, subjective
and interested on people (Proter, 1990).Despitedifferential socialization of boys
and girls, both are expected to perform their assigned dutiesand responsibilities
with ambition and determination (Shaffer, 1989). Thisresearch findingsshould help
inidentifying thevariableswhich contributetoboys andgirls achievement motivation.
They should reveal some of the conditionswithin the household whichinfluence
children’sand particularly girls achievement motivation. If thefactorsinfluencing
achievement motivation are unearthed, educators can find waysof helping girlsand
women to become achievement oriented. Research has shown that if girlsand
women become achievement oriented thiswould enhancetheir ability to strive
towards the achievement of successin academic work and other areas such as
businessand creativearts. Such successwould empower themto beequal partners
ineducationd inditutionsandin nation building withtheir maecounter parts. Findings
of thisstudy should aso be beneficia to parentswho haveimportant task of rearing
children and who areagreat factor for the successof their children achieving their
goalsand play amgor rolein shaping their values. Thisstudy intendsto investigate
boys andgirls level of achievement motivation and what factorswithinthe home
environment contributed to this. It examinesthe rel ationship between parental
education, occupation, and encouragement and boys' and girls’ achievement
motivation. From theforegoing, thefollowing hypotheseswereformul ated:
H1  Therearenosignificant differencesinthe nAch scores of pupilsfrom
different primary schools.
H2 Therearenosignificant differencesbetweengirls andboys nAch scores.
H3  Thereisnosignificant relationship between girls and boys' nAch scores
andtheir parents’ leve of education.
H4  Thereisnosignificant relationship between girls and boys' nAch scores
andtheir parents' encouragement.

PARTICIPANTSAND PROCEDURE

A total of 88 studentsfrom three schoolsthat were chosen from geographically
diverseareas. The schoolswere Embakas Primary Schooland Wangu Primary
School dsoinNairobi County, and Thitani Primary School in Machakos County.
Detail s concerning the samplefrom these school sare presented asfollows:
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Table1: Sampled boysand girlsfor the study

School Boys Girls Total
Embakas 14 15.9% 14 15.9% 28 31.5%
Wangu 1 12.5% 19 21.6% 30 34.1%
Thitani 1 12.5% 19 21.6% 30 34.1%
Total 36 40.9% 52 59.1% 88 100.0%

Source: T. K. Kinai, 2014

Therewas poor return rate of the questionnaires. The numbersof pupils
from each school were almost similar, although thereweremoregirlsthan boysin
thesample. It was assumed that therewere enough boysand girlsinthe sampleto
provideinformation onresearch questionsof thisstudy. The participantsweresample
from 3 schools. The Embakas Garrison primary school enrollsmainly children of
the KenyaArmy Officers stationed in the garrison bearing the samename. Army
officersare some of the best paid civil servants, and have many perksthat go with
their duties. It can bethereforeassumed that most of the children fromthisprimary
school arein themiddle class. Wangu primary school issituated in the slums of
eastern Nairobi next to the city garbage dump. Thisschool isthereforeinavery
insecure place dueto thelarge number of criminaslurkinginthedump, aswell as
having amuch polluted environment dueto the overpowering sench thet occasiondly
waftsinto the compound. Both these factors are not conduciveto learning, and
therefore the school may retain only pupilsfrom poor familiesin the neighbouring
dums(Soko, 2010, Shiundu and Karugu, 1991). Thitani primary school islocated
inarura areaof Machakos County. Itisthereforelikely that most of itspupilsare
from familiesthat depend on subsistencefarming.

Themotiveto achieve successwas measured with Thematic A pperception
Test (TAT). Itisbased onthe conceptualization of theneed for achievement, derived
from the personality theory of Murray (1938). Morgan and Murray (1938)
developed aprojectivetest or the TAT that measuresvariousfacetsof personality.
The subjectisshown aset of four picturesof peopleworking or studying and then
asked to write stories about them. The subj ects ascribe motivesto the characters
they seein the pictures and put them in aform of stories. The strengths of the
individua’sconcern for achievement isrepresented by the number of achievement
related ideas she/lhewritesin the stories. Thiscount iscalled the scorefor theneed
for achievement (nAch). The TAT isbased on the assumption that when subjects
arefaced with an ambiguous social situation and required to interpret, they are
likely to reved their personality by projecting themselvesand their motivesinto
their themes (Tomkins, 1947).

Instrumentsfor datacollectioninclude: (i) Questionnairefor studentsto get
information onfamily background. (ii) ThematicApperception Test TAT tomessure
students achievement motivation. The participantsresponded to study instruments
to providetheir demographic dataand measurement of their achievement motivation
scores. The projective test (TAT) consisted of aset of four pictures. The TAT
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picturesused in thisstudy were adapted from Kitivo (1989) and Maundu (1980),
who investigated nAch of Kenyan pupilsby using TAT picturesand asking the
subjectsto write storiesto describe the pictures. The picturesin the current study
were; (i) A girl studying. (ii) A boy playing football. (iii) A woman digging in the
garden. (iv) A man making furniture. Beneath each picturetherewerefive pairsof
statements from which the participants were asked to choose one statement per
pair. Thefirst statement in each pair described desirefor success and the second
statement described expectation of failure. For example, Roseisstudying for an
important test at school. Theresponses:

(a) Sheisdeterminedto get ahighandwinaprize.

(b) Sheisafraid becauseif shefailsher parentswill scold her.

Scoring the TAT, Option (a) scores 2 while option (b) scores 1. Maximum score
per pictureis10 and theminimum scoreis5.Theparticipants nAchwasdetermined
by counting the responseswhich showed, desireto succeed fromthefour pictures.
The maximum nA ch scorewas 40 and the minimum scorewas 20.

Experienced researchers and expertsin achievement motivation such as
Atkinson (1964), Atkinson and Feather (1966), McClelland et al. (1953) have
found out that the TAT technique wasthe best measurefor theindividual’sneed to
achieve. Basing the current study the aboveit was assumed that those highinthe
TAT had high nAch. A pilot study wasdoneto ensuretheitemsin theinstrument
wereclear tothe participants, and testing what they ought to measure. Reliability of
thestudy insrumentswaspretested by split half technique; itscorrel ation coefficient
was. 75. Participants nAch scorewasdetermined by counting the responseswhich
showed desire to succeed (Lewis, 1981) the maximum score for each of the
respondentswas 40 and the minimum scorewas 20.

Participants responses to questionnaire items: Each item was coded
independently. For example, parentswere classified into four educational and
occupational levelsand each assigned arbitrary scores 1to 4. Responsesto parents
encouragement were also given arbitrary scores 1 to 4. From these, descriptive
statistics especially frequencies, means and percentageswere used to providea
genera understanding of the sample’'s characteristics. Their responses to the
TATwerescored for nAch asexplained earlier. Then nAch scoresof the participants
were correlated with parental levels of education, encouragement, and other
background factors. The coefficient obtained using Pearson Products Moment
Coefficient methods gaveindication of strength and direction of therelationship.
Thehigher the positive correl ation coefficient isthe better therelationship and vice
versa. To better illustrate the trend in rel ationshipsamong variousfactorsin this
Sudy, anintercorrelation matrix wasset up. One-way analyssof variance (ANOVA)
wasused totest for significancein thedifferences between TAT scoresobtained by
boysand girls, and that between pupilsfrom different schools (Ary, Jacobs, and
Razavieh, 1990).
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RESULTSAND DISCUSSION

Thissection cons stsof two main parts. Thefirst isadescription of the persona and
home background characteristicsof thissample, which will befollowed by testing
of hypotheses. Thefindingsof the participants mean agesand family size, parents
educational levels, occupations, and parental encouragement are provided. Tasks
done by boysand girlsafter school areillustrated infigure 1.

Table2: Agesand Mean Family Size of Pupilsfrom Different Schools

School Mean Age MeansFamily Size
Embakes 1264 489
Wangu 1557 417
Thitani 14.06 6.60

Source: T. K. Kinai, 2014

Though both Embakasi and Wangu primary school s are managed by the
Nairobi City Council Education Department, which sets stringent entry age
requirementsfor pupils, Embakasi with amean age of 12.64 hasthe youngest
pupils enrolled, contrasting with there atively higher mean age of 15.57 of Wangu
primary pupils. Thereason for the \Wangu primary school having older pupilsmay
probably duetofinancia constrainsof thefamilies, thiscould interrupt the pupils
progressthrough primary school. The pupilsfrom Thitani area so ol der than those
from Embakas, and the reason could be del ayed entry to primary school possibly
duetolack of control inadmissionageof pupilsinrural primary schoolswhich can
lead to parentsdelaying entry of their children to primary schools possibly to get
their assstanceinfarming activities. Thitani aso haspupilsreporting that they come
from larger families (6.60 members) compared to their urban counterpartsin
Embakas and Wangu with mean family sizeof 4.89 and 4.17 respectively. A rura
economy islabour intensveanditislikely that familieswill belarger so astoensure
enough handstowork inthefarms. Another areaof investigation wasthe pupils
gender. Inthisrespect, dataon activitiesthey areinvolved in after school was
collected, ispresentedin thefollowing piecharts. Activitiesboysaremorelikely to
beinvolvedin after school. They wereinvolved in farming and household duties.
About aquarter mentioned studying wastheir main after school activity, whichis
quite considerable comparedto that of girls.

Girlsreported that they were engaged morein household choresthan any
other activity. About aquarter of the boysreported studying aswell asdoing other
choresasthe main activitiesafter. Overall results show that girlsspend moretime
indoors compared to boys. Both boysand girls seemed to have school minimal
amount of after-school timeplaying, and indicator of thelow leve of attentionthis
important areareceives. Parents' level of educationisacrucia variablethat has
been shown to contribute strongly to achild’ sachievement motivation. Thepupils
were asked to report on their parents’ levels of education, and the results are
presented in the following figures 2 and 3. Figure 2 shows mothers' levels of
education whilefigure 3 showseducational levelsof thefathers. Findingson the
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levelsof education of the parentsat Wangu are unexpected. Parentslivinginalow
socioeconomic residential areaat the dump siteare portrayed by their childrento
bemorelearned thantheparentslivingin Embakas GarrisonwhoareArmy Officers,
Itisprobablethechildren of the Army Officersdid not know their parents’ levelsof
education. Figures 2 and 3 show percentage representation of parents education
levelsin each school. Therewere afew missing casesparticularly in situations
wherethe pupil wasfromasingle parent family. In general, most parentsreached
high school, while substantial numbers had primary and tertiary education. itis
interesting to notethat thetrendsaresimilar inal three primary schools, indicating
either that thegapinliteracy level indifferent areasof Kenyaisclosing, or ahigh
leve of faking among pupilsin the salf-report questionnaire.

Achievement M otivation and School environment: The pupils achievement
motivation (nAch) wasmeasured using aprojectivetest conssting of four pictures.
Thepupils' responded to aset of statements accompanying each picture. Their
responseswere scored within ascalewhich had aminimum of 20 and amaximum
of 40. Average scores per school are presented ontable 3. Pupilsin Thitani reported
thehighest scoresat 36.30, followed by Wangu with 35.5 and then Embakas with
34.89. It would have been expected that pupilsform Embakas would exhibit higher
motivation to succeed, but it ssemsthat growing upinthe sheltered Army barracks
environment where necessities of lifeareprovided at government subsidies, would
adversdly affect their motiveto achieve. Onthe other hand, pupilsfromthemainly
agricultura-based economy in Thitani may have ahigher nAch brought about by a
desireto dowell in school and thus break out of the poverty cycleprevalentin
Kenya srurd areas.Pupilsin Thitani reported the highest scoresat 36.30, followed
by Wangu with 35.5 and then Embakas with 34.89. It would have been expected
that pupilsform Embakas would exhibit higher motivation to succeed, consequently
thefirst null hypothesisisaccepted, that is, thereisno significant differenceinthen
Ach scores of pupils from different primary schools. The reason for lack of
significanceintheresults could be that the results have been confounded by the
apparent smilarity in education level samong parents of pupilsinthethreeschoals,
whichinturnmay influenceother aspectsof homeenvironment leadingtotheleveing
of differences.

Achievement M otivation and Pupil’sGender: Mean nAch scoresfor girlsand
boysinthethree schoolswere ca culated, and are presented on table 4. Resultson
table 4 aboveindicate that female pupilshaveavery dightly higher mean nAch
score, indicating thet girlsarejust asmotivated asboysinexce lingintheir academic
work. Theseresultsare unexpected, asthe general assumption herewould bethat
girlswill havelower motivation to succeed in academics, given previoudy reported
gender differencesin academic encouragement. Further analysi susing theone-way
ANOVA reved ed that thedifferencesinnAch arenot sgnificant (A=.05). Therefore
thenull hypothesisthat thereare no sgnificant differences between girls and boys
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nAch scoresisaccepted. Thereisno significant differenceinboys andgirls nAch
scores.All three schoolsare mixed, and thereforeit isexpected that in the absence
of gender discriminationintheschool environment, girlswill endeavour todowell
just asboys. Similarly, homeenvironment factors such asparenta encouragement,
time availableto study and other factorswere also found to be nearly uniformfor
both boysand girls. Neverthel ess, gender differencesinnAchthat wererevededin
thisstudy should prompt further and focused investigation.

Achievement Motivation and the home environment: In exploring home
environmental factors, acorrelationsmatrix was set up whereby nAch scoreswere
included asthe dependent variable. Amongst the factors shown ontable 5, Age
had the highest and most significant relationshipwith nAch. Itislikely that sudents
gain more confidence and motivation to succeed asthey grow older. Other variables
had low and ingignificant relationshipswith nAch. In particul ar, encouragement by
parentsto dowell in school wasnot only lowly, but a so negatively related tonAch.
Itislikely that thisencouragement wasof low or indeterminatequality, thusbeing of
no benefit to the child’ssense of confidence. Thisconcurswith findingsby Osire
(1983) who had obtained similar results from amainly rural sample. Another
unexpected findingisthelow rel ationship betweenthefathers and mothers education
levelswith nAch, which could indicatethat in the case of thissample, theleve of
motivation was mostly self-generated, rather than afunction of their parents
characterigtics.

Based onfindingsontable5, both thethird and fourth null hypothesesare
accepted, that is; Thereisno significant relationship between girls andboys nAch
andtheir parents’ leve of education, and, Thereisno significant relationship between
girls and boys nAch scores and their parents’ encouragement. Achievement
motivationisaninner drivewhich cannot betapped by smple processquestionnaire
itemsbecauseit facesthe problem of getting conventiond rather than* true’ response.
Therefore projective measures are used because they are abetter indication of
internalized motivationa tendencies. The TAT technique used to measurenAch has
been criticized by Hartley and Hogarth (1971) who claim that the test may induce
fear of failurein some subjectswhich may inturn block the achievement imagery.
Some subjects may be slow inwriting consequently they may in turn block the
achievement imagery. Some subjects may be dow inwriting consequently they
may verbalizefew categorieswhileothersmay bequick inwritingand may verbaize
many categories. TAT has also been criticized for being time consuming and
subjectivein scoring and yielding resultsthat aredifficult to score. It would therefore
require oneto be specially trained in order to score TAT reliably. To minimize
shortcomingsinherent inthe TAT the participantswere provided with 5 multiple
choiceitemsto describe each picture (5 x 4 = 20items). Thismadethe TAT afairly
easy multiple choicefor the participants. Scoring of the TAT wasvery easy and
objective.
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Figure1: After School Activitiesfor Boysand Girls. Source: T. K. Kinai, 2014

Figure 3: Mothers Educational Level. Source: T. K. Kinai, 2014

Figure4: FathersEducational Level. Source: T.K. Kinai, 2014
Table3: Mean nAch scoresof pupilsinthethree primary schools
School Mean nAch Scores

Embakas 34.89

Wangu 3550

Thitani 36.30

Source: T. K. Kinai, 2014

Table4: nAch scoresfor maeand female pupils

Gender Frequency Mean nAch Score
Male K3 3H37
Femde 52 3589
Total 83 3H58

Source: T. K. Kina, 2014
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Table5: Intercorrel ations among different factors

nAch occupation Timeto  Encourage Mother’'s father’s
expectation Study ment education education age
nAch 1.00
Child occupational
expectation .02 1.00
Time to study .00 -.12 1.00
Encouragement -.02 .14 -.06 1.00
Mother’s education .04 .13 .22* .03 1.00
Father’s education .08 .13 .36* 11 49* 1.00
Family size .12 -.14 -.42 -.04 -.26 .43
Age of pupil 28* .05 - AT* -.08 -.36* -.48* 1.00

* Correlationissignificantétthe0.0Slevel (2-tailed). N =88 Source: T.K.Kinal, 2014
CONCLUSIONAND RECOMMENDATIONS

Thisstudy set out to find out if home environment factorsinfluence achievement
motivation (nAch) of primary school childrenin Kenya. Theresults showed that
parents had varied level s of education, occupations and socio-economic status.
Thesefactorsinfluence child rearing practicesincluding achievement motivation
training for children. Pupilsfrom the school inapoor rural environment had the
highest nAch followed by those from apoor urban neighbourhood. Childrenfrom
aprimary school that enrollspupilswhose parentsare mainly military officershad
thelowest score. It would be expected that children from ahigher socio-economic
background would have higher nAch (Roseand D’ Andrade, 1959; Hieronimy,
1959), but it seemsthat in thiscase, other factorscamein to confound results.

Thesefactorsincluded the age of the pupils, whichwasfound to havethe
highest and significant correlaionwith nAch. The pupilswiththelowest nAchwere
also from the school with thelowest mean age, and thisrelationship should form
part of theagendafor futureinvestigationsinthisarea. Parenting attributesdid not
seem toinfluence children’snAch. Parents encouragement wasineffectivein
enhancing nAch, it had alow and negative corrdation with nAch. Findingsshowed
low andinsignificant correationsof parents' education level and nAch. Thisstudy
reveded thepossibility of poor quality of parent-childinteraction at thehome. There
istherefore need to consider providing guidanceto parents on waysto encourage
their childrento succeed intheir academic endeavoursand to shapetheva uesthat
foster the devel opment of the achievement motiveintheir children.

Asin Oburaand Komba (1992), Eshiwani (1983), Rosen (1959), girlsin
thisstudy spent most of their after-school time doing household chores. Onthe
other hand, boys reported more time spent outside the house engaged in such
activitiesasfarming, yet they had dightly lower nAchthangirls. Thisindicatesthat
the gender dimension in Kenya seducational systemisinanew dispensation of
equality, at least at the primary school level. Thisstudy sorely needed aqualitative
dimension, especidly to capturetherespondents’ fedlingsattitudeson thetopic at
hand, aswell asthe sdlient featuresin the school and home environment. The TAT
instrument would a so need fine-tuning to providefor better differentiation among
therespondents. Thiscan be done by including more pictures.
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