TheEffect of Salf Monitoring Techniqueon Bullying
Behaviour among Senior Secondary School Students
In Kaduna State, Nigeria

YunusaUmaru
Department of Educational Psychology and Counselling,
Ahmadu University, Zaria, Kaduna State, Nigeria
E-mail: yugb2011@yahoo.com

ABSTRACT

The study examines the effect of self-monitoring technique on bullying
behaviour among senior secondary School Students in Kaduna State.
The study was guided by one research question and two null
hypotheses. A non-equivalent control group Quasi-experimental design
involving one treatment and one control group was adopted. A total of
106 senior secondary school students (SSI1) with high record of
Behavioural problems in School within Zaria Educational Zone of
Kaduna State were used for the study. Theinstrument used for the study
was the Bullying Behavioural Scale (BBS) which was validated by
experts and used for data collection. Mean, standard deviation and
Analysis of Covariance (ANCOVA) were used to analyze the data
collected. Theresultsrevealed that self monitoring techniqueis effective
in reducing Bullying behaviour in schools. Based on the finding, it is
recommended that the school counselors or psychologists should be
trained on using the new technique to redress bullying behaviours
among others.
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INTRODUCTION

The manifestation of bullyingisone of the most pervasive problemsin schools
today. It existsin al levelsof the educational system (Primary, Secondary and
Tertiary). Bullyingin schoolsisan agelong behaviour problems. Theincidentis
increasing daily and mediareportsonit areadsoincreasng. Thedimensonsinvolved
are becoming more sophisticated. Presently, there exist digital bullyingwhich
involvesusing cell phones and computersto send menacing text messages or
creating threatening and hatefilled web pages about avictim including personal
information (American Psychiatric Association, 2010).

Bullying iswide spread and, not confined to a particular segment of
individuals. Itischiefly manifested by using onesstrength, power and positionto
frighten or hurt theweaker individua . Suchindividuasmay beof thesameageor
younger than the bully or may bethe bully’sjunior in schooal. Itisamisconduct
that could be carried out by anindividua or group (Nnodum, 2005). Intrying to
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definebullying, Olweus (1987, 1995, 1996) statesthat: achildisbeing bullied or
victimized when heor sheisexposed repeatedly and over timeto negativeactions
on the part of one or more other children. It isnegative action when someone
intentionally inflicts, or attemptsto inflict injury or discomfort upon another. It
could beverbaly, for instance, by threatening, taunting, teesing and caling names.
Othersincludehitting; pushing, kicking, pinching or restraining another by physica
contact. It can also beintheform of locking oneup inaroom, sending, writing
nasty notestotheindividua, taking or damaging histhings, making himdothings
he does not want to do and making him feel uncomfortable and scared. The
victiminthiscasefindsit difficult to defend himor herself.

According to Olweus, (1987) reasonsfor bullying include self-defense,
survival, revenge, protection of one’'sego, testing one' s power/strength, show of
superiority, and just for thefun of it. Olweus(1987) availed that peoplebully for
popularity purposes, make themselves|ook tough and in charge, to get people
afraid of them and asaresult of jed ousy. Etiologicaly, bullyingislinkedto severa
factors: it can belearned through modeling processesand can bereinforced and
maintained by anumber of rewarding conditions, which may befoundinfamilies,
peersand thegenera environment.

For instance, the kind of movies children watch can motivate bullying
tendenciesin them. It can a so be caused by frustration of needs (Obiekezieand
Odomelan, 1998). Children could be comeeasily irritated, angered and bully
when their needsare not satisfied or they fail to get what they want. They could
bully smply to satisfy their drive. Faulty parentschild relaionshipssuch asrgection,
neglect and over-protected and faulty disciplinary measures can bring about
bullying. Furthermore, lack of material care, affection, interaction with parentsor
their substitutes, warmth and physical contact, during theformativeyearscan
bring about bullying. Bullying beit physical, verbal or psychologica or whether
mildly or severely done, have devastating consegquences on both thebullied and
bully. It could hurt the bullied physicdly, hedthwise, socidly, and/or psychological.

Bullying can disrupt theenabling environment for effectivelearning. It can
create socid, health and psychol ogical maadjustment in thelearners(recipients).
It preventsthe victimsfrom enjoying asafe stress freel earning environment
(Nnodum, 2005). Nnodum (2005) availed that thevictimsof bullying report school
phobiafesr of bullies, felling of anxiety, physical symptomsof illness, progressve
lower levelsof self-esteem, high level sof depression and diminished ability to
learn in school. Such reports indicate that bullying can lower the academic
achievement of thevictims. Furthermore, bullying can have deadly consequences
inactsof revenge, such assuicida thinking (Carney, ascited in Nnodum, 2005)
and suicidal acts(Olweus, 1995). Literaturereveal sthat teachershave beentrying
to control thisbehaviour through the application of different typesof punishment
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measuresindudeflogging, manua work, (of different types), kneding down, writing
imposition, standing upintheclass, sending theindividual out, and thesewere
inappropriate. They lamented strongly over theincreasing rate of the behaviour
and the dimensions employed despitetheir effort in controlling itsoccurrence.
However, some of theteachersin their response were nonchalant and no longer
interested in cases of bullying. For them the bullied should try to copewith it
becauseit is‘part of school life.” Others complained about the unwelcome
behaviour and attitude of some parentswhen they areinformed about what their
childrendid or when their children are punished.

Some parents and bullies even threaten the teachers. Theincreaseand
dimensionsinvolved and prevalence observed by earlier researchers probably
indicate that the measure adopted by schools (teachers) in fighting this canker
worm may beineffective or inadequate or might bereinforcing the behaviour.
Studieshave shown that salf-monitoring techniquewasefficaciousin treatment of
bullying, fighting and quarreling behaviour in schools(Reid, 1996; Olweus, 1987;
Copper, Heron and Heward, 1987). Self-Monitoring describesaprocess of the
student assessing whether or not he/she has performed aparticular behaviour and
then recording theresult. Self Monitoring requiresthe student to self-assessand
self record accurately his/her behaviour. Two different typesof self monitoring
areoften employed. The students may be asked to self-record their attentionto
thetask or problem behaviours (Reid, 1996). In Self-Monitoring attention to
task, the student isasked to record whether or not they are paying attention and
to self-record when cued or problem occurs.

These cuesusually aregiven by atape recording which soundsabeep at
avariableinterval during the studentswork period in the classroom. The student
may then beinstructed to mark achart for every interval andtotally the number
of intervalsof paying attention at theend of thework time. Inthe self monitoring
of problem behaviours, the student isasked to record the extent they exhibit the
problems; accuracy of responding to self record their behaviour or whether or
not the student hasfollowed the stepsin aparticular strategy. Once again the
student may be cured by the teacher, or atape recorder sounding avariable
signd to salf-record, whether or not heisperforming the behaviour of interest or
deviating to anti socia behaviour.

Student using either thetechniques of self-recording attention to task or
self-monitoring problems behaviours often use charts, graphsor tally sheetsto
record their performance (Copper, Heron and Heward, 1987). Self monitoring
hasbeen showntoincreaseaccuracy over didacticingtruction plusreinforcement.
Numerousstudieshave demonstrated theusefulnessof salf-monitoring procedures
with range students (Copper, Heron and Heward, 1987, Reid 1996). This
approach is much more appropriate when a student accepts that a pattern of
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behaviour isinappropriate and isdesirousto change. Students, who learnto self-
regulate their own behaviour has been found to be more determined, posses
higher salf-efficacy and areintring cally motivated tolearn and achieve successin
the classroom (Eze, 2009). They engaged morein productive classroom activities
and as such teachersarerelieved of thefunction of frequently monitoring the
students asthey set moretimeto engagein other activitiesthat will promote
classroom (Cooper, Heron & Heward, 2007).

Guideline for teaching studentsto use salf-monitoring programmeamong
whichinclude: 1dentify target behaviours, Discusstarget behaviourswith students,
Sdlect away to measure behaviour, Train studentsto usethe measurement system,
Oncethe student isusing the system do accuracy check, and Providefeedback
(Copper, Heron and Heward, 1987, 2007).

Resear ch Question

What isthe effect of Self-Monitoring on bullying behaviour intreatment and

untreated group asmeasured by Bullying Behavioura Scale (BBS)?
Thisstudy was guided by thefollowing hypothesesthat were tested at

0.05levels, of sgnificance

H,L. Thereisnosgnificant differenceof maleandfemaestudentsonthepre-
test and post test of self monitoring on bullying behaviour in treated and
untreated subject.

H,2: Thereisnosgnificant differenceintheinteraction effect of self-monitoring
and gender on bullying behaviour in treatment and untreated group as
measured by BBS.

METHOD

Thestudy wasexecuted using aquas-experimental , non equivaent control group,
pretest —posttest design. The population of the study wasall Secondary School
Studentsin ZariaEducation Zone, Kaduna State, Nigeria. The samplewas 106
(50 malesand 56 Femal es) students drawn from four schools drawn from 20
schools in Zaria Education Zone of Kaduna State. The two schools were
purposefully assigned to experimental and control group. In each of thetwo
schools, oneintact stream each of SSI1 and SSI11 classwasrandomly selected
for the study. Theinstrument used for the study was a 10 item questionnaire
tagged Bullying Behavioura Scale(BBS) developed through extensiveliterature
review by theresearcher. Each item on the questionnairewasrated on afive point
scale of very low extent (5) (VLE), low extent (4) (LE), moderate extent (3)
(ME), High extent (2) (HE), and very high extent (VHE) (1). The internal
consistency estimate obtained for (CBI1S) using Cronbach alphawas 66, the
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coefficient of stability obtained using Pearson Product Moment Correlation was
.78. Datawereandyzed using mean, sandard deviation and Analysisof Covariance
(ANCOVA). Beforethe commencement of thetraining, thetrainer familiarise
themsel veswith the subjectsto ascertain whether student experience Bullying
behavioursin school. This, it wasbelieved hel ped thetrainersin determining how
best to motivatethe subject to acquirethenew strategy. Immediately after assgning
the subject to treatment and control groups, the pretest was administered to them.

Instructions on Self -Monitoring Techniques were taught to those in
trestment groups. All thesewere donethrough thefollowing: Biographic histories
of non bullied persondities, civility recitation environment, changing skillsand
contractual; fulfillment; self record of good/bad behaviour, reinforcement skills
and evaluation of feedback, respectively. Whilethe control group, were only
been exposed to the normal classroom management (punishment) inreducing
bullying behaviours. Thetrained research ass stantswho are school counselors
were used. Each one handled the treatment and the control group respectively.
Thiswill help to minimizetheteacher effect. The study lasted for eight weeks
through which scores are gathered for the pretest and the post-test. The data
collected were analyzed using analysis of covariance (ANCOVA) to test the
hypothesisat 0.05level of significant.

RESULTSAND DISCUSSION

Table 1 indicatesthat male students exposed to instruction in self-monitoring
techniques (SMT) had a posttest mean score of 107.92 with SD of 9.57 as
against their male counterpart in the control group with aposttest mean score of
89.92 with SD 10.15 the difference in the group was 18.00. Femal e students
exposedtoinstructionin SMT had ahigher posttest mean scoreof 105.10witha
SD of 6.80 asagainst thefemale counterpart in the control group with aposttest
mean score of 86.19 witha SD of 11.61. The differencesin the posttest mean
score of femaleinthetwo groupsis 18.91. Theresults showed that male and
femal e studentsin the treatment groups reducerate of Bullying behaviour than
malesand femalein the control groupsin favour of thetreatment groups.

The data presented in table 2 above showed that treatment group as
main factor had asignificant effect on Bullying Behaviour among students. The -
valueof 51.76 wassgnificant at .000levelsand dso at P<.05levelsof sgnificance.
Thissuggested that the null hypothesisof no sgnificancedifferenceinthe SMT of
students taught using the techniques was rejected. In other words, therewas
significancedifferencesinthereducing of rate of Bullying Behaviour of thetwo
groupsinfavour of those exposed to SMT asmeasured by BBS. The adjusted
R-squared of 0.55 further suggested that of thetotal variance on the dependent
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measureswas contributed by treatment usinginstructionin SMT. Thisevidence
showed that instructionin SMT waseffectivein enhancing positive behaviour or
reducing in bullying behaviour of studentsin trestment groups as compared to
thosein control groups. Thefinding intable 2 indicate that main effect of gender
on Bullying Behaviour posttest mean scores on BBSwas not significant (p =
.175) thenull hypothesisof no sign. Gender effect wasnot rejected. Thefindings
further revealed that interaction effect of gender and SMT on Bullying Behaviour
wasnat sgnificant (p=.948). Hencethenull hypothesisof no significant interaction
effect wasnot rejected.

Theresultsof thisstudy show that the use of self monitoring technique
waseffectivemanagement tool sfor redressing Bullying behavioursinschool. This
issuggested by thefact that those exposed to trestment show reductionin Bullying
behavioursamong adol escent in school sthan the untreated control groupwitha
mean difference of 106.42 and 87.94 respectively. The SMT help learnersto
think moreeffectively, managed conflict by themsealves, engagein practical thought,
experiment and question their basi c assumptionsand correction of bad habitsto
good behaviour of not engaged in Bullying oneancther. Thisfindingisinlinewith
thefindings of Obiekezie and Odomelam (1996); Copper, Heron and Heward
(1987), and Reid (1996) who used self monitoring, asacognitive processin
managing Deviant behavioursamong school children.

Self-Monitoring asaself-regulatory techniqueisespecialy important as
it enable students to monitor and record the frequency of occurrence of
inappropriate behaviour and take required stepsto control the occurrence of
such behaviour (Copper, Heron and Heward, (1987, 2007). Student exposed to
instruction in using self-monitoring techniques are also ableto judgetheir own
behaviour asappropriate or inappropriate; can spend moretimeinteaching tasks
andlearning aswell asability to managetheir own behaviour which may facilitate
generalization and maintenance of newly acquired techniquesininclusivesetting
than those who are not exposed to the use of thistechniques. Theresultintable 1
reved sthat bullyingishighly prevaentintheschools. Thisagreeswith thefindings
of Ekojaand Ekoja(2002) and Nnodum (2005) who intheir studies, found that
about 80%, of their subjectsadmitted bullying others and 85% ; admitted being
bullied. The high preval ence could be explained in terms of poor attention from
both the school authority and thegovernment and use of ineffective control measures
and approachesasmeasured by BBS. Similarly thefinding reved sno significance
differencein theinteraction effectsof instructionon SMT Gender on Bullying
Behaviours as measured by BBS. Olweus (1996) maintained that Gender is
socialy ascribed. Gender rolesstereotypesare acquired passively.
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Table1: Description Statistic

Experimental Groups Gender of Respondents Mean Std Deviation N
Treatment Males 107.92 9.57 26
Females 105.07 6.80 29
Total 106.428.25 55
Control Males 89.92 10.15 24
Females 86.19 11.61 27
Total 87.94 11.00 51
Total Males 99.30 13.33 50
Females 95.96 13.32 56
Total 97.53 13.37 106

Table2: Summary of Analysisof covariance (ANCOVA) on the Effect of self-monitoring
techniques on BBS

Source of Variation Sum of square DF Mean square F Significance of F.
Covariates 12609.59 4 3152.39 51.76 .000

Pretest 3186.25 1 3168.25 52.02 .000
Experimental Groups  3286.79 1 3286.79 53.97 .000

Gender 5869.61 1 5869.61 96.38 .000*
Experimental groups 113.65 1 113.65 1.87 .175

Gender .259 .004 .948

Error .259 1 60.89

Total 6150.82 101

Corrected Total 1027008.00 106

18760.41 105
Significant at .05 level Adjusted R. Squared. 55

CONCLUSIONAND RECOMMENDATIONS

Thestudy examinestheeffect of self-monitoring techniqueon bullying behaviour
among senior secondary School Studentsin Kaduna State. Theresultsreveaed
that self monitoring techniqueiseffectivein reducing Bullying behaviour in
schools.Findings show incons stenciesin researcheson gender differencesonthe
effectsof salf monitoring on bullying behaviour among students. Thisstudy may
therefore, contribute significantly to the unresolved controversy on gender factor
asit affectsbullying behaviour among senior secondary school students. This
revelation callsfor attention and urgent need to create awareness on theneed to
usethenew techniqueinreducing thehigh existence of bullying behaviour inschools
and the dangers associated with it. Based on the findings, the following
recommendationswere made:

1 Teachers/school counsalors should be encouraged and trained in using
the new techniquesto handlebullyingintheclassroom.

2 School psychologist or counse ors should betrained on self monitoring
modification techniquesin handling casesof bullying aswell asusing other
behavioura modification techniques, self-control, aversivetraining and
their combination.
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3 Thegovernment should set up committeeto form anti-bullying policies.
These policiesshould besent to al school levelsanditsimplementation
should be ensured.

4 School should devel op acurriculum that promoteskindness, commutations,
cooperation and friendship.

5 Stressing empathy, anger management and conflict resol ution skillsshould
beincluded.

6 Thedifferent group activitiesof school childreninthe school such as
games, manual work etc., should be supervised.

7 Get older peersto serve asmentorsfor bullying and to intervenewhen
they seeit taking place.
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