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ABSTRACT

The study investigates the influence of broken homes on secondary
school students’ academic performance. Three research questions and
three null hypotheses were formulated to guide the study. The research
employed descriptive survey research design. One hundred students
were randomly sampled from four secondary schools out of seventeen
secondary schools in Esan West Local Government Area of Edo State.
Using a stratified sampling method, 25 students wer e selected fromthe
four schools to make up the sample size. The instrument used for the
collection of data was influence of Broken Home on secondary school
students assessment test (IBHSSSAT). The test contained 24 items
designed to generate data for the study. Data collected were analyzed
using t-test. The result revealed that there was a significant difference
between academic performances of the students from broken homes
and their intact homes. Consequent upon the finding of the study, the
following recommendations were made: school owners should employ
counselors to provide necessary assistance to students from broken
homes as well as the parents.
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INTRODUCTION
A homeisdefined asthe house, flat or gpartment that anindividual livesinwith
hig’her family (Hornby and Parnwell, 2010). Family isdefined asany two people
who arerelated to each other. Thisincludesgenetic connection, adoption, marriage
or by mutual agreement. The nuclear family comprised of married couplewith
their biological or adopted child/childrenliving together in onehousehold. This
typeof nuclear family isreferred to by socid scientigtsasan “intact family (home)”,
signifying that thefamily has been through adivorce or separation by death of a
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member (Conkline, 2006). Broken homesare defined asoneinwhich oneof the
partnerslooses his’her spouse by death separation, divorce, desertion or single
parenting (Conkline, 2006). Deborah (2002) seesbroken homesasasituation
where two spouses separate |eaving the children to the hazard of the society.
Broken homeisahometorn apart (Momoh, 2011).

Broken homes occur when husband and wife separate from each other
through either natural causes (death) or by human cause (divorce), leaving the
careand responsibility of the children to one parent. Divorce could betemporal
or permanent. Itistemporal when thereisstill hope of coming together after the
relevant lawsmust have been put in place. Thisisto ensurethat issuesthat created
thetempora separation aresettled. But if the divorceispermanent, it meansthere
isno hope of coming together. Divorce hasto do with either one of the partners
quitting or saying “byebye” to hisher spouse asaresult of infidelity, pride,
superstition, religion, disagreement, in-laws interferences, acoholism, and
disrespect for one another or bulling (violence). According to Johnson (2006),
twenty-nine percent (29%) of women who had ever been married or had lived
with amanin common law relationship, had experienced at | east one episode of
violence/bulling by ahusband; such relationship aremorelikely toendin disagter,
rather than peaceful atmosphere (Daily, 2004).

Death is natural cause of why homes tear apart. It is unpredicted
phenomenon that has gone beyond any body’scontrol. It can occur asaresult of
war, illness, accident, and through natural disaster such asflooding, earthquake,
and plane crash or bomb blast. Single parent families are result of divorce
(Wadworth, 2002). Unfortunately, the growth inthe number of children borninto
broken homesisincreasing by the day especidly in Nigeria(Nwachukwu, 1998).
Over theyears, theinvestigation of thefactor that influence academic performance
of student have attracted the interest and concern of teachers, counselors,
psychologists, researcher and school administration in Nigeria(Wiseman 2003).
Thisisbecause of the public outcriesconcerning thelow standard of educationin
the country and unbaked graduates being produced from our universities(Imogie,
2002). Poor family structure (broken home) dueto either natural causeor divorce
isoneof thefactorsresponsiblefor the poor academic performance of studentin
secondary schools (Wiseman, 2003).

Broken home has moreimpact on the academic performance of student
inschoolsin urban areathan in remotevillages. Thisisbecause those students
from broken homesinthecitiesareaffected by change of school duetoinadequate
financial resources or poverty, poor study habit and low self concept. Parents
from broken homesareusualy found inlow statusjobs becausethey enter work
placeearly with few skillsand little or no experience. They begin parentingin
poverty and likely to remain in poverty which has an impact on academic
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performanceof their children (Dowd, 1997). Fatherl essness constrains students
to poverty; studentswhose homes are headed by father are six timesbetter than
studentswhose homesarewithout parental care (Murphy, 2002). Studentsfrom
broken homesin remotevillageshave nothing to challengethem. Theexistence of
extended family will not allow themto feel theimpact of poverty asthoseinthe
cities. They have much to occupy them likefarming and petty trading and so on.
Theenvironment (location) inwhich thestudentscomefrom can greetly influence
his’her performance at school (Ichado, 1998). However, thefindingson gender
differencein children’srespondsto marriage separation (broken homes) have
been contradi ctory. Someresearches point to more adjustment problem for boys
inbroken homesor familiesthan for girls (Guidubaldi and Perry, 2005). While
Farber (2003); Kinard and Reiherz (2004) observe negative effect on girlsthan
boys. Intermsof crime, boysare affected by divorcevery deeply thangirls.

Children belonging to lower socio-economic group after divorce
experiencegreater hardship. These hardshipstrandateinto adjustment problem.
Someresearchersarguethat thisdeclinein socio-economic satusisdirectly linked
to avariety of problems experienced by the children, such as psychological
mal adjustment and behaviord difficultiesin school. However, research hasaso
found that acrossthe economic spectrum, 75% of long terms prison inmatewho
grew up in the broken homes are boys (Ross, 2005). Also, most malejuvenile
criminalswho arethreat to the public arefrom separated families.

Intermsof self esteem, truancy and socia network, girlsfrom separated
homesarevictims. They havelower salf esteem, more behavioura problemthan
adolescent boys (Farber, 2003). Clinica director’scollegemental health counseling
centerssaid that femal e adol escent had more difficulty than malesin adapting to
divorce. Guidubaldi and Perry (2005) fond that boysin divorce househol d exhibit
moreadverseeffect than girlsintermsof behavioura work effort and happiness.
Family separation hasmoreimpact onyounger children’ sacademic performance
than the older children (Hetherington, 1999). Thereviewed literatureindicated
that thereisan awarenessof theimportance of thehomeenvironment (family) on
thestudents' academic performance. Thehomehasagrest influenceonthestudents
psychological, emotiona, socia and economic state.

Thefamily issupposed to bethefundamental segment of alasting society
and civilization. Familiesthat fall gpart declineinto socia, cultural and education
problems. Thus, if any country isto advance educationdly, culturally and socidly,
effort should be made to keep familiesintact so asto create room for healthy
growth of children educationadly, physicaly and mentally. Theaim of thisstudy is
thereforeto examinetheinfluence of broken homeson the academic performance
of secondary school studentsin EsanWest Local Government Areaof Edo State,
Nigeria Thefollowing questionswereformul ated to guidethe study.
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I. Isthere any differencein the academic performance of studentsfrom
broken homesand thosefromintact families?

i Isthere any differencein the academic performance of studentsinrural
areaand thosefrom urban area?

il Isthereany differencein the effects of broken homes on the academic
performanceof studentsbetweentheagesof 10 and 15 and those between
theage 16 and 20?

Thefollowing hypotheseswereraised to test therel ationship.

I. Thereisno sgnificant differenceinthe academic performance of students
from broken homesand thosefromintact families.

i Thereisno sgnificant differenceinthe academic performance of students
inrura areaand those from urban area.

il Thereisno significancedifferent in the effects of broken homesonthe
academic performance of the students between theage of 10and 15and
those between the age 16 and 20.

METHOD

Thisstudy usesasurvey research design. The popul ation of the study comprised
of al studentsin public secondary school (junior and senior) in Esan West Loca
Government Areaof Edo State. There are seventeen secondary schoolsinthe
local government with apopulation of two thousand two hundred and thirty nine
sudents. A gratified random sampling method wasempl oyed to select four schools
from the population of schoolsand also 25 students were selected from each
sampled school which cut across JSS1 to SS2. Five studentswhere again selected
from each class making atotal of 100 respondents used for the study. The
respondent comprised of 48 students from broken homes and 52 from intact
homes. It was ensured that the studentsin question were actualy from different
school and wrotethesameexamination commonly set by theMinistry of Education
Benincity.

Table1: Detailedinformation of the sampleschools

Name of school Studentssamplesize Total
JS JSlI JSll S SSl

Ujemen S/'SEkpoma 5 5 5 5 5 )

Ukhum S'SEkpoma 5 5 5 5 5 5

Eguare S/SEkpoma 5 5 5 5 5 )

Ujoelen S/SEkpoma 5 5 5 5 5 )

Total 0] 0] 0] 0] 0] 100

Theinstrument for datacollection wasaquestionnaireentitled: Influences
of Broken Homeson Secondary School StudentsA ssessment Test (IBHSSAST).
Thetest contained 24 itemsdesigned to assessthe respondent used for the studly.
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Theitemswere designed toidentify student from broken homesand thosefrom
intact homes and to comparetheir academic performancein school. Also, the
students’ school records (result booklet and board sheet) and their performance
in 2011/2012 academic session were used for analysis. Thereason for thisis
becausethe researcher did not manipulate any variableof interest. Theinstrument
wasvaidated by expertsin science education, measurement and eval uation and
guidance and counseling. Using atest-retest method, ardliability coefficient of
0.75wasobtained for the questionnaire. Thiscoefficient was cons dered adequate
for theinstrument. The questionnairewas administrated to the 100 respondents
and datacollected were anayzed using t-test statistical method.

RESULTSAND DISCUSSION

Theresults of the study are presented on tables 2 to 8. The tables show 2011/
2012 sessionratio result of the sampled school from intact and separated homes.
Table2 consists of theratio of student examination scorefor both first second
andthirdterms. Thetotal ratio of thethree examination scoresfor thesessionis
also shownonthetable2. Thetotal scorefor the sesson for student from broken
homes (BH) wassix hundred and forty (640). Theaverageis(160). One hundred
and sixty whiletheintact homes (1H) werethreethousand four hundred and fifty
three. (3453). Theaveragewaseight hundred and sixty three(863.2). Theaverage
ratio of sudent from broken homes (BH) tointact home(IH) is1.5,i.eBH: IH=
1:5.Ontable 3, thetotal ratio for the session for student from broken homes
(BH) was 1354.2. Theaverage scoreratio was 338.6.

Thetotd ratiofor the sesson for the studentsfrom intact home (IH) was
2998 and theaveragewas 749.5. The averageratio of the studentsfrom broken
homes(BH) ontable3is1:2,i.e. BH: IH =1:2. Table4 showsthat theratio of
the scoresfor the session for both broken home (BH) an average of 358.2while
intact home (IH) hasan average of 837. Theaveragetota score of broken homes
(BH) to that of intact home (IH) was1: 2,i.eBH:IH=1:2. Findly, table5
revealsthat total scorefor broken homes(HB) were 712.2 with an average of
178.05 whilethat of intact homeswas 4008 with an average of 1002. Theratio
of broken homes (BH) to that of intact homes(IH) was1: 6.i.eBH:IH=1:6.

Table 6 reveasthat the calculated t-value of 2.94 is greater than the
critical t-valueof 1.98 at 0.05 level of significant. Sincethecalculatedt-valueis
greater than the critical t- value, the null hypothesisthat thereisno significant
differencein the academic performance of the studentsfrom broken homesand
thosefromintact familiesishereby rg ected. Thismeansthat thereisadifference
in the academic performance of the studentsfrom broken homes and those of
intact homes. Theresult further showsthat those from intact homes performed
better academically thantheir counterpart from broken homes.
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Table7 showsthat the cal culated t-value of 69.7 isgreater thanthecritical
t-vaueof 1.98 at 0.05 leve of significance. Sincethecalculated t-vaueisgreater
thanthecritica t-value, thenull hypothesisthat thereisno significant differencein
the academic performance of studentsin rural areaand thosefrom urban areais
hereby rejected. Thismeansthat thereisadifferencein theacademic performance
of studentsinrura areaand thosefrom urban areas. Theresult further showsthat
studentsfrom the urban areas perform better academically than their counterpart
fromrural aress.

Finally, result from table 8 reveal ed that the cal cul ated t-val ue of 0.030
waslessthan thecritical t-value of 1.98 at 0.05 level of significance. Sincethe
calculated t-valueislessthanthecritical t- value, thenull hypothesisthat thereis
no significant difference in the effects of broken homes on the academic
performance of student between theage of 10 and 15 and those between the age
of 16 and 20 ishereby retained. Thismeansthat thereisno significant difference
inthe effect of broken homes on the academic performance of studentsbetween
age 10-15 yearsand those between ages 15-20 years. Theresult further showed
that thetwo groups performed equally.

Theresultsof thisstudy indicatethat thereisadifference between the
academic performance of the studentsfrom broken homes and studentsfrom
intact homes. Table 2-6 showed the performance of student from broken homes.
From thetable, the performance of the studentsfrom broken homesfell below
average when compared withthosefromintact homeswhichisinratiol:2,1:5
and 1: 6. Thisfinding isin agreement with Wiseman (2003), whoisof theopinion
that poor family structure (broken homes) dueto either natural causesor divorce
isoneof thefactorsrespong blefor the poor academic performance of thestudents
insecondary schools.

Theresultsequally show that broken homes affect student’sacademic
performance of studentsin urban areas morethan therural areas. Thisfinding
also agreeswith the perviousfinding of Ichado (1998) who observed that the
environment or location, inwhichthestudentsareliving, can greetly influencehis/
her academic performancein school. However, the study showed that broken
homes affect student of age 10-15 the sameway it affects student of age 15-20.
Thisfinding disagreeswith the conclus on of Hetherington (1999) who observed
that family separation has more impact on younger children’s academic
performancethan the older children (student).

Findly, thisfinding could beexplained by thefact that lifeinasingle parent
family can be traumatic and student brought up in such family structure often
suffer someemotion problem likelack of warmth, loveaswd| asfinancid problem
which can lead to change of socia and environmental status. Also, the cultural
practiceinAfricaallowssupport for parent (single parent) resulting from broken

Journal of Sociology, Psychology and Anthropology in Practice, Vol. 5, No. 2, August 2013 73
ISSN: 2141 - 274X



homeseither dueto natural or divorce causes. Thishelpsto reducethe negative
effect of single parenthood. Back hometo our country Nigeria, single parent
family, someof thefunctionsdueto absence of parent are sufficiently taken over
by the extended family members, friendsand children.

CONCLUSIONAND RECOMMENDATIONS

Theessenceof lifeisto produce children, take good care of them; so that they
can carry on with theresponsibility when we grow old. Students of today are
leadersof tomorrow. We should not destroy their future. Broken homescanlead
to broken future. We must try to create ahealthy and conductive atmospherefor
their growthin every sphereof life by discouraging separationin marriage. Based
onthefindingsof the study, it isrecommended that the need for recognition of
individud differencein studentsand the need to deal with them adequately must
be ensured. School Counselor should be employed in school to provide the
necessary ass stance and psychological support for studentsfrom broken homes
to enablethem overcometheir psychological problems. Thereistheneed dsoto
counsel parentsontheimportance of the home structure and thelife of students
so that they can understand the implication and consequences of parental
separaion andthusmohilizedl resourcesto curtail theproblemsfromthesituation.

Table2: Ujemen Secondary School Year Ratio Summary

Family type No. students Terms 1 ratio Terms 2 ratio Terms 3 ratio  Total ratio
Broken home 18 A 67.2 72 36 175.2
B 36 48 48 132.0
C 86 72 36 194
D 36 36 67.2 139.2
Total 640
Intact home 17 A 195 288 480 963
B 204 306 240 750
C 144 216 240 600
D 228 342 570 1140
Total 3453

Source: Students' school records, 2011/2012 academic session
Table 3: Ukhun Secondary School Year Ratio Summary

Family type No. students Terms 1 ratio Terms 2 ratio Terms 3 ratio  Total ratio
Broken home 4 A 67.2 129 180 376.2
B 67.2 126 240 433.2
C 28.8 144 240 412.8
D 36 48 48 132
Total 1354.2
Intact home 21 A 144 216 240 600
B 168 252 420 840
C 195 288 480 963
D 67.2 288 240 595.2
Total 2998

Source: Students School Records, 2011/2012 academic session
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Table4: Eguare Secondary School Year Ratio Summary

Family type No. students Terms 1 ratio Terms 2 ratio Terms 3 ratio  Total ratio
Broken home 12 A 20.8 119 230 369

B 36 134 170 340

C 21.8 45 230 296

D 15 23 30 68
Total 1074.6
Intact home 13 A 72 206 450

B 148 242 410 728

C 185 268 405 800

D 30 40 55 858
Total 2511

Source: Students' School Records, 2011/2012 academic session
Table5: Ujoelen Secondary School Year Ratio Summary

Family type No. students Terms 1 ratio Terms 2 ratio Terms 3 ratio  Total ratio
Broken home 14 A 14.4 28.8 144 187
B 67.2 129 180 316.2
C 36 36 67.2 139
D 28.8 23.0 18.0 69.8
Total 712.2
Intact home 11 A 228 342 570 1140
B 195 480 480 115
C 195 288 240 728
D 168 252 570 990
Total 4008

Source: Students School Records, 2011/2012 academic session

Table®6: t-test difference of performance between studentsfrom broken

Family type N X SD df t-cal t-crit Decision
Intact homes 51 12.75 0.64 98 2.94 1.98 sg
Broken homes 49 12.25 0.80

Table7: t-test of performance between studentsfrom rural areaand urban areas

Family type N X SD df t-cal t-crit Decision
Intact homes 67 16.75 2.96 98 67.7 1.98 sig
Broken homes 33 8.25 2.55

Table8: t-test difference on students’ age and performance

Family type N X SD df t-cal t-crit Decision
Intact homes 50 12.5 0.755 98 0.030 1.98 Not sig
Broken home 50 12.5 0.755
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