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ABSTRACT

The science or the art of acquiring knowledge has various approaches to its
credit. There are arguments and counter arguments from scholars, sociologists
and psychologists as to which is the best method of achieving this goal. Many
have made different analysis as well as opinion on the system of knowledge
acquisition. For effective knowledge acquisition, the approach to transmission
becomescrucial. Itisinview of this, that thiswork is set to analyze the disposition
of indoctrination as a methodology of social enlightenment in Nigeria. This
study highlights among others the desirability and undesirability of using
indoctrination as a methodology of social enlightenment in Nigeria.
Consequently, indoctrination is observed to be undesirable as it could lead to
fanaticism.

Keywords: Indoctrination, knowledge, social enlightenment, society

INTRODUCTION
Man by natureisendowed with the quest to know and the capacity to acquireknowledge.
Themajor channel through which man fulfilstheinherent desireto acquireknowledgeis
through education which takes diverseformsincluding indoctrination. Thisismadeeasy
and possi bleby theagentswhom natureand society have put inthe servicesof theindividuds
who havethe natural tendenciesto learn and acquire knowledge. Knowledgeisacquired
formaly andinformally. Theforma hasto dowiththekind of training givenin an academic
inditution (an academicingtitutionistheembodiment of bothintellectual and societa settings)
wherethereisalad down curriculum or programmewhich theteachersfollow. Theinforma
ontheother hand, hasno particular curriculum or programmethat theteachersfollow. Itis
atransmission of ideaswhichwill enablethelearnersto equip themsalveswith somebasic
knowledge such assomehistorical and cultural facts, mord values, norms, ethics, character
formation and acquisition of theskillsthat areuseful to thelearners. In someorganizations,
thereare certain norms peculiar toitsmembers. To keep new membersacclimatized with
these norms, they areindoctrinated to their practicesand beliefs. Ajala (2009) stresses
that if thesocia environment of thechild or school isnurturing and supportive, thechild will
probably have abetter outcome. He further positsthat education isschooling in socia
vauesand capacities. Varioussocid, cultural and economic factorsgrestly influencethe
individual'szed to acquiring knowledge. Family asthebasic unit for incul catinglove, mora
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and sound behavioura developmentsinthechild lacksthetendernesswithwhichto build
the needed social foundation inthechild. Therefore, the society becomesfilled up with
deviant characters. According to Adebayo (2012), homeisthefirst socializing agent for
children and it isthe behaviours of parentsthat haveimpact on the upbringing of their
children. Parentsand other adultssignificantly influencethelifeof thechild. Muchlikeany
other socid indtitution, religion (used hereastheformal gathering of believersinaneffort to
expresstheir belief in, and relationship with, the unseen Deity) has also been seento
perform some social functions within the human society (Umoh, 2009). Although
predominantly other worldly intent and orientation, religion hasbeen knownto function
bifurcally in society (Umoh, 2009). According to Ogege (2009), in every society, group
relationshipsoften entail theinterplay of forcesin which contacts between personsinthe
group result in amodification of the attitudes and behaviours of thoseinvolved. Their
socia interaction thereforerevolvesaround interpersonal contacts, reciprocal response
and an inner adjustment of behaviour to othersin the group. Thisform of interaction
assumes arepetitive pattern and thus becomesasocia processin everyday life (Ogege,
2009). Therefore, to dismissaninstitution asthe Marxists have attempted to do on the
basisof certain negativelatent manifestations, would amount to eliminating all social
ingtitutionsfor much the same reason (Umoh, 2009). Theteachers, priests, peersand
environmental factorswill later influencethechild for good or for evil.

Nevertheless, thegreatest influenceespecialy intheearly yearsof thechildisthat
of parents (Varkey, 2008). Thisisthethought of Varkey (2008), about the influence of
authoritiesinthelearning ageof achild. Study after study hasshown that thereisno human
institution, from politicsto thefamily that cannot be associated with one or two negative
influences as by-products (Umoh, 2009). Theissueisthe conception of theteacher or
instructor who imparts the knowledge and the value of the knowledge that has been
imparted. Theaid or methodol ogy withwhich theteacher or ingtructor adoptsinimparting
theknowledgedependssolely onthedesirability or undesirability of theprocessof ingtruction.

Themethodology of socia enlightenment and the eval uation of such purposehave
given the stakeholders slegpless nights. What comes to mind when one considers
indoctrination asamethodol ogy of socid enlightenment, aretheintention, method, contents
andthefinditiesof thedidactic process. With these, onewill assesstheidedls, convictions
and beliefsthat aningructor wantsto passtothelearners. Theessenceof socid enlightenment
istoimpart socia knowledge and give the learners the opportunities to develop the
manipulativesocia skill, whichwill enablethelearnersto function effectively in society
withinthelimitsof their capacity. Theaim of thisstudy therefore, isto assessthedesirability
or undesirability of usingindoctrination asamethodology of socid enlightenmentinNigeria
Hence, thefocus of thiswork ison the disposition of indoctrination asamethodol ogy of
socid enlightenment, and to justify thereason of itsdesirability or undesirability.

INDOCTRINATIONAND ITSPHILOSOPHY
Theinitial meaning of indoctrination isof pedagogical nature. In Latin, doctrina means
education, science, doctrine, that can many times substitute onefor another, whilethat of
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theverb ‘indoctrinate’ isto provide someonewith knowledge, to teach ascience (Robert
citedin Momanu 2012). Thesetermsacquire meaning that alowed asemantic shift tothe
politica ideology without losingitsorigina meaning. According to Robert (citedin Momanu,
2012), doctrineisaset of principlesstated astruethat aim to guide or govern people’'s
action, whilethemeaning of indoctrinationisgtrictly related to that of pursuing: the attempt
to make somebody adhereto adoctrine, an opinion, and apoint of view. Asapejorative
termindoctrinationimpliesforcibly or coercively causing peopleto act and think onthe
basisof acertainideol ogy. According to Amadasu (2009), theAfrican patriarchy istheold
most deeply entrenched system of ideol ogical and social discrimination.

Some secular criticsmaintainthat all religionsindoctrinate their adherents, as
children, and the accusation is made in the case of religious extremism. The word
‘indoctrination’ used to mean general teaching. Toindoctrinateapersonismainly getting
the person to learn something. History teaching is one area where the questions on
indoctrination usualy arise. Another isthereligiousteaching. Corroborating the views of
Hornby (2005), that indoctrination isthe act of forcing somebody to accept aparticular
st of beliefsand not allow them to consider any others; indoctrination can be described as
forceful training. Thisimpliesthat it doesnot giveroomfor display of personal ideology as
thismay beat variancewith that of the organization. Itisamust belief.

Thetrainingisaboutingructions. Thefirg of theseingructionsisthemora training.
Children are brought up to obey moral rules. They cannot be given reasonsfor following
theserules, for any reason that might be provided will beincomprehensibleto them. So
they haveto maketofollow theserulesby non-rational means, for example, by fear of the
withdrawal of their parents careif they are disobedient. At the early stage of human
development every child wantsto be seen or eva uated asachild of good conduct. Nngjiofor
(1984) opinesthat without the cooperation of mothers, teacherswith all their professonal
eminencewill havelittle successin theformation of thechildren. Onthe contrary, mothers
maly counteract and oppose the teacher instead of collaborating and lending support to
their efforts. Therefore, cooperation, knowledge of one another, constant relations, unity
of outlook and successive adoption are necessary for an effective and fruitful record.

Another areaof interest inindoctrination comesfrom the controversy between
child centred and traditiona theory of education. Oneof the charges of theformal way of
thinking against thelatter isthat the traditional teacher merely triesto implant items of
information into some people’ smind, without letting them discover thisinformation
themsalves. Theuser of theinformation and his’her needscameintofocusandresearchin
cognitivescienceisapplied. Thenew view iscalled the cognitiveview (Dervinand Nilan,
1986). Today, the cognitive view has been criticized for not taking into consideration
socia and cultural contextsin studiesof information needsand seeking (Capurro, 1992).

Accesstorelevant and up-to-dateinformation isbelieved to be crucia to economic
and socia development (Amadasu, 2009). For some child centre theorists, any attempt
the teacher makes to give children to learning is labeled indoctrination, and oneis
indoctrinating when one is getting children to learn up geographical fact for route
reproduction, or usechak and talk to teach algebra. Educationa ethicsare never against
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any authority’sinfluence, but on the eval uation of theintention, method adopted and the
finalitiesof any didactic process. The ethicsconsider theinterest of thelearnersnot be
forced or induced to learning certain thing which many instancesare not inscribein the
curriculum of thelearning process. Ethicsrespect theinstitutionalized curricula, and work
againgt inducement. Thisbringsto theuse of brainwashing. Itissometimes said and often
believed that indoctrinationisasort of process. Itisamatter of breaking down established
patternsof neutral activitiesinaman’sbrain and building up fresh pattern sothat theman’s
belief becomesfixed in anew mould. What marks out theindoctrinator, therefore, isthe
method he usesto reach hisend, that isto say, the brainwashing method. Educational
ethicspromotethefresdom of every individud, which brainwashinginmos casssinreligious
education, or evenin nationa situation isamanifestation of forceful indoctrination, which
hasresulted to negativeformationsof characters.

Thechildshould bdievethat *p’ istrue; if and only if hehascometo seethat there
aregood groundsfor believingit. Thisimpliestheintention that thechild rgjects‘p’ if he
comesto seethat thereareno good groundsfor believingit. The philasophy of indoctrination
hasbeeninherentinnature. Man findshimsdlf init through hisdevel opmental process, and
sncemanisbenglivinginthecommunity of persons, thelife, thoughts, beiefsand convictions
of thosewho nature has placed before him influence him. So, the philosophy isabout the
socidization of these human elementsin nature and making choice of adoption or not. As
John Paul 11 (1993) assertsthat freedomisnot only the choicefor oneor another particular
action, itisaso, within that choice, adecision about oneself and asetting of one'sownfor
or againgt thegood, for or against thetruth, and ultimately for or against God.

Working against freedom has been considered to be negative persuasion. Those
who deny that early mora educationisindoctrination aslong astheteacher hasnointention
of getting the child to believe unshakablethat he ought to believein such away, are not
really at issueswith those of other peopl € sconviction, becausethey defineindoctrination
intermsof intention. For therest, the problem about indoctrination in morality concerns
the sameissue aswasrai sed when wediscussindoctrination in history. Themoral educator
hasto be careful that thelearnersdo not grow up indoctrinated, in the sensethat they have
interjected themoral attitudes unshakablewithout they having intended this. Thedanger is
more acutein mora education than in alatter learning because here attitudes are planted
so early andisconstantly reinforced in behavioursthat may easily be held unreflecting for
therest of life.

ADVANTAGESOFINDOCTRINATION

Asouzu (cited in Iroegbu and Echekwube, 2005) opinesthat the ultimate common good,
the unconditioned basisof human happinessisnot identical with any world immanent
value. Theability, therefore, to desireit asan end initself, can only bethe property of
something that has unconditioned character bel onging to theimperative establishing this
end. Here, the postul ation of an absolute goodwill, asan integral part of our finitudein
anticipation of thefoundation of our being, becomesapractica meaningful and necessary
assumption. Thetraditiona advantage or reason of indoctrination of achild hasbeenthe
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basisof theingtitution of mordity. It triesto put thechild onaright footing of socidization
and spirituality. Ekel (2001) maintainsthat morality could belikened to an ocean of water
which everybody iscaled to draw from, without prescribing aspecific quantity. Everybody
doesnot know the* specific quantity” more so does he need acertain inducer, or interest
occasionaly outside himself, whichthe* community” seemsto supply. For supposemora
ruleswerenational ly justifiableand parentstried tofix intheir child’smind theunshakable
beliefs that the child should steal and lie. Isthis not an indoctrinator? The notion of
indoctrination is independent of the notion justifiability or otherwise of the beliefs
indoctrinated.

CONSEQUENCESOFINDOCTRINATION

Indoctrinationismoredirectly traceableto therdligious, social environment and cultural
context that bear harshly upon committed membersof aparticular group. Usudly, eements
of both psychopathology and of stressful social conditions may be considered.
Indoctrination hasto dowithreligiousand socid factorsinthesociety. Inrecent time, child
indoctrinationislikely to be morefrequently acquired from the societal norms, culture,
tradition aswell asreligious perspectiveand belief. With itsassociated fanaticisminflicted
upon thechild'spersondity, indoctrination neither hasmedica, socia nor legal sgnificance.
The strong emotional impact and catastrophic aspects of each instance of forced
indoctrination have serioussocia problemsthat underminethe devel opment of therecipient.

Indoctrination may result infanaticism and fanati cism hasboth apsychol ogical and
social problem. Forced indoctrinationisasocial crimethat doesnot help thelearner to
actualisehisor her dreamt statusin the society because of the magnitude of the hurts. The
hurts have more devastating effectson thelearner. Forced indoctrination from the social
Situational perspective haspsychological characteristicsthat cannot beentirely ignored,;
they have social antecedents such as stress and i solation. Consequently, thistrend of
development has negative effectson the social life of the people. For instance, whenthe
Missonariescameto Nigeria, they wereeager to promote Christianity through conversion.
TheAfrican Traditiona Religion believerswereafraid that their conversionto Christianity
wouldweskenthe socid structureand spiritudity of thepeople. Therefore, thetraditiondists
did not allow any other religious belief to jeopardize the existing religion. Asaresullt,
indoctrination setsin.

AccordingtoAsouzu (cited in Iroegbu and Echekwube, 2005), for complementary
reflection, every proclivity of duty isintricately related tothejoy that giveslegitimacy todl
human actions. What thismeansisthat for the complementary reflection, thereisneed to
actinclined as opposed to Kant’sdeontol ogical ethics (Edemaand Abam, 2009), which
dispensewith inclinations as part of ethical good conduct. Thisisimportant because
complementary reflection lays much emphasis on the need to take all missing links of
reality into equation of action. “Kant’sdeontologica ethics’ callsfor thedifferentiation
between what iswrong fromright, and for holistic development of theindividual persons
againgt selfish bias. Indoctrination whichisa so brainwashing, in general evaluation, has
been very negativethan otherwise. It appearsin thefollowing forms:
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Theuseof harmful doctrinesinteaching

Tolearn without understanding the essence

Theuse of education to support partisan doctrines

Toteach starting from preconceptions

Making useof authority inteaching. For many religiousteachersopenly avow that

they want their pupil to havefaith, to believein God etc. Thisfaith must moreover

beheld withintensity, with passion: thebelief must berock like.

6. Toteach only the positive aspect of adoctrine, and to counter thefactsin order to
emphasiscertain doctrines. Here, ideol ogies are useful method of indoctrinating
people. But they are not theonly methods. Treat and torture might be effectivein
somecases. A skilful rdigionindoctrinator might get hisclassintelligently todiscuss
thevdidity of somerdigiousargument. The subject chosen, mainly to haveagreed
to enter into discuss on commitsoneto belief inideol ogy, belief whichisreinforced
by taking part inthediscussionitsdlf.

7. Toincul cate hatred through training and to impose abelief using violencewhich
necessarily lead tofanatics.

8. To emphas zeaspecific va ueduring the enlightenment processwhiledisfavouring

others, and arbitrarily select part of acurriculum.

agbkhowbdE

CONCLUSION

Thoughweknow that indoctrination asmethodol ogy of socid enlightenment is* suppression’
inthelearning and developing will of every individual, one cannot deny theimportant,
especidly, incontrolling the growing-up excesses of thechild by the parents. The parents
useit asameasureto educatethechildinthewaysheor sheshouldlive, especialy onthe
ethical and civic convictionsof the parents. Theinfluenceof authorities, either asteachers,
religious persons, administrators, parents or instructors, in thelearning process of an
individual can never beremoved. But theimportant issue here, isthat the authorities of
socid enlightenment processshould not indoctrinatethelearners, especidly e their childhood
date, with their psychic political, emotiond, religious makeup and conviction.

In anutshell, experiences have shown that one cannot grow up without been
indoctrinated oneway or another, it must bedoneliberaly, so astheindividua growsupin
maturity will discern ethically what he or she should learn towards devel opment. Itis
instruction to giveinformation and needed knowledgeto others, especially to thosewho
do not havethem. Knowledgegivenin socia enlightenment programmes hasthreebasic
features. information, formation and reformation. The communication of ideas, factsand
informationisto achievecertain gods. Factsgivenininformation aredestined to congtitute
themental and persondity structure of the recipient. They makehim or her to behavethis
way or that, thereby structuring the person’sway of life. Social enlightenmentisalso
reformation in the aspect that it hel psto change already formed ways and manners of
behavior. Socia enlightenment thusreconstructs personality for the society inwhich one
livesand operates.
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