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ABSTRACT

Evaluation tends to be vital in assessing the efficacy of school curricula. The current study was
conducted to identify the compatibility of the content of the developed curriculum of the English
Language for theintermediatelevel, MM Publications: Full Blast, with the Curriculum Document,
as perceived by language teachers and supervisors. Following a mixed method approach, the
analytical descriptive method was implemented to gather the participants’ views regarding the
new curriculum through the use of a developed questionnaire. In addition, qualitative data was
gathered via interviewing a sample of 30 teachersand 15 supervisors. The descriptive data showed
a high level of agreement regarding the compatibility of the content of the developed curriculum
with the Curriculum Document. However, the analysis of the interviews showed that teachers and
supervisors faced some problems when implemented the developed curriculum. Several
recommendations and research directions have been outlined based on the study findings.
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INTRODUCTION

The devel oped and devel oping countries seek to develop curriculawith theaimto
cope with the requirements and challenges of the 21st century as well as the needs
of the community and the related cultural changes. Developing a curriculum is as
important as building it as a curriculum cannot be left without continuous
development for a while (Alwkeel & Mufti, 2008) as the community needs are
changing, the knowledgeis devel oping, and the educational thought isrenewed. As
argued by Albatainh (2006), curriculum development is anecessary processin any
community that aims to keep pace with the essence of the modern era.
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Several studies highlighted the significance of curriculum development such asthe
UNESCO studies in educational planning (Hallak & Caillods, 1995), the study of
Association for Supervision and Curriculum Development (ASCD) in the United
States (Sparks & Hirsh, 1972) and the World Bank study on productivity skills
development in the devel oping countries (Middleton, et al., 1996), and the study of
the Federal government of Education, Science, Technology and Research in Bonn,
Germany (Dohmen,1996). Generally, the development of the curriculum has become
amajor part of the educational policies in Jordan, Bahrain, Oman, Kuwait, and
Egypt (Alshuaibi, et al., 1999).

In the last few decades, education in the Kingdom of Saudi Arabia has
witnessed some novelties such as the establishment of the Center for Educational
Curriculum Development in the academic year 1999/2000. In addition, the Ministry
of Education followed two tracks. Thefirst track had the partial development of the
curriculum, with two directions: the development of some new courses and the
reforming of some courses. The second track had the comprehensive evaluation
and development of the curriculum, which began its first stages in the academic
year 1999/2000.

Regarding English language curriculum, the project of developing the
language curriculum implemented in 2010, was atria in a number of schoolsas a
pilot sample and was gradually applied in different stages of the school grades until
itwasdistributed in all schoolsand all stages of primary educationin 2014 (Ministry
of Education, 2014). The development of the English language curriculum began
with trying several curricula. Several suggested curricula were tried in schools in
the city of Riyadh, with the main focus on MM series publications. They tried the
books of this series at different stages as follows: Smart Class book in the primary
stage, Full Blast book in the intermediate stage, and Traveler book in the high school
stage, according to the Urgent Bulletin of the Department of Education issued at the
beginning of the year 2014/2015.

Curriculum development processes are susceptible to drawbacks that need
to beidentified and addressed. Thisiswhat was confirmed by Fahmi’s study (2004),
which dealt with Egypt’s experience in curriculum development, noting that there
isaproblem, but not in the theoretical areas of developing and planning, but within
the expected actual development in the educational work in schools. Sincetheam
of developing acurriculumisto arrive at better practices than the current ones. The
study of Aljabr (1992) highlighted the necessity to investigate and eval uate the new
curriculum by the designers and implementers of the curriculum to identify the
difficulties teachers may face during their teaching, and the importance of helping
instructors teach the new curriculum. In this regard, the most important
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recommendations of the study of Ngji, et al. (1992) were the importance of the
participation of early English teachersin planning any new programs or applying a
modern method of teaching as well astaking their observationsinto consideration.
The curriculum document isasummary of itsdesign and planning processes. Itisa
written plan that hel psteachers, school supervisorsand school principalsimplement
the curriculum. It also contains procedural steps that contribute to the success of
development plans and their transformation into reality according to the general
vision and educational policy of the country (Alharthy, 1998). The curriculum
document often specifieswhat needsto be studied at each school grade. Thisincludes
objectives, content, concepts, competencies, activities, standards and methods of
evaluation.

In order to determine the compatibility of the elements of the developed
curriculum of English for the intermediate level (MM publications) with the
curriculum document asaframework for English language curriculain Saudi Arabia,
the researcher thought that it was necessary to study this series (MM publications)
in the intermediate schools in Riyadh, with the aim to evaluate it in the light of the
curriculum document and the views of English teachers and supervisors.

Evaluation is the key to judging the effectiveness and relevance of school
curricula to the processes of teaching and learning, and on which any decision or
action is based (Murphy-O’ Dwyer, 1985). In his article dealing with issues related
to curriculum assessment, Welch (1969) stated that the main objectives of the
curriculum evaluation are to help to collect information that helps develop this
curriculum aswell asto help teachers make sound decisionsin curriculum planning
and effective implementation.

Meanwhile, the importance of investigating the new curriculum in the need
for careful study isto identify the difficulties that teachers may face in teaching it
sincethe effectiveness of any devel oped curriculum depends on the teachers (Taima,
1990). Similarly, some studies related to curriculum development indicated some
difficultiesinthe overall development of the curriculum. For instance, Alruwaished,
et al. (2005) revealed thelack of clarity of the terms of the members of the working
group and the weakness of the training programs. Also, Almoshrif’s study (2002)
found that the participation of teachers in curriculum development is weak and
insufficient. Since the development of the English language curriculum is the
application of various international publication series, with the MM Publications
series being the most distributed series in the city of Riyadh in the academic year
2014, there is an urgent need to evaluate the curriculum developed for the English
language intermediate stage in order to identify the compatibility of elementsof this
approach with what is stated in the curriculum document. The study explored the
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views of both teachers and supervisors regarding the implemented curriculum.
According to McGrath, the best book in the world will not be applied well in the
classroom if the teacher has good reasons not to accept this book (McGrath, 2001).
This study is different from the efforts of the Ministry of Education to evaluate
textbooksin terms of methods but aimed to achievethe goal of improving the quality
of textbooks, which will have agood impact on learning English. The study problem
can be summarized inidentifying the compatibility of the elements of the devel oped
curriculum of the English Language for the intermediate level (MM Publications)
with the Curriculum Document asthe framework of the English language curriculum
in Saudi Arabia.

This study is one of the first studies conducted on the English language
curriculum developed for the intermediate level (MM Publications: Full Blast) in
Saudi Arabia- asfar as the researchers know- because of the recent application of
this curriculum, which was implemented only in 2010. Therefore, this study will
help understand the compatibility of the newly implemented curriculum and might
open up other broad areas for researchers to conduct studies relevant to this area.
The study would help in assisting educational supervisors in follow-up
implementation of the English language curriculum (MM Publications: Full Blast)
to identify the compatibility of the elements of this curriculum with the English
curriculum document from their point of view and through the researcher’sanalysis
of the content of these books. It would provide information on the compatibility of
the elements of the curriculum with the English language curriculum document to
decision-makersin the English language devel opment project to take the necessary
steps regarding the newly implemented curriculum during the pilot study stage. In
attempts to achieve the objectives of this study, the following questions were
answered:

1. To what extent isthe content of the English language curriculum devel oped
for the intermediate level (MM Publications: Full Blast) compatible with
the curriculum document from the point of view of the supervisors?

2. To what extent isthe content of the English language curriculum devel oped
for the intermediate level (MM Publications: Full Blast) compatible with
the curriculum document from the point of view of the teachers?

3. What are the problems of implementing the curriculum developed for the
English language course for the intermediate level (MM Publications: Full
Blast) related to the content from the point of view of the supervisors?

4, What are the problems of implementing the curriculum developed for the
English language course for the intermediate level (MM Publications: Full
Blast) related to the content from the point of view of the teachers?
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METHOD

This study followed the analytical descriptive method, which isbased on exploring
the phenomenon asit isin reality and providing a precise description expressed in
gualitative and quantitative terms (Adas, et a., 2005). This method is considered
the most appropriate one due to the nature of the research and its objectives where
the researchers do not stop at the description stage but go further to the stage of
interpretation and analysis of information and draw meaningful and useful inferences
in evaluating the curriculum. The researchers, present the results of quantitative
analysis, accompanied by the interpretation and the analysis of these figures
(Muhammad & Abdelazim, 2012) to answer the first two questions of the study. In
addition, to answer the third and fourth questions, the researchers implemented a
gualitative analysis of the teachers and supervisors' interviews.

The population of this study comprised all the 52 educational supervisors of
the intermediate schools in the City of Riyadh who adopted the MM Publications
seriesasan English language curriculum (Ministry of Education, 2017a) and all the
(714) English language teachers of the intermediate schools in the City of Riyadh
who adopted the MM Publications series as an English language curriculum (Ministry
of Education, 2017b).

Table 1: Number of members of the study population

Category No.
English language Instructors 714
English Language Supervisors 52

Total 766

The sample of the study was the whole population as the researchers were
keen to distribute the study tool to all members of the study population. The
guestionnaire was distributed to the English language teachers in the intermediate
schoolsinthecity of Riyadh. In addition, it was distributed personally to all English
language supervisors in the educational supervision offices. However, out of (766)
guestionnaireswere distributed, only (252) were returned and 24 were excluded for
missing data. Thus, the number of the returned and completed questionnaires was
(228) which equals about (30%) of the distributed forms.

To collect the data necessary to answer the first and second questions, the
researchers reviewed the related literature and previous studies concerning the
evaluation of curriculum developed in general and the related evaluation studies
conducted inthelight of the curriculum document in particul ar. The Englishlanguage
curriculum document was al so studied, as well as the English language curriculum

This Article is Licensed under Creative Common Attribution-NonCommercial 4.0 International 89

https://creativecommons.org/licenses/by-nc/4.0/




Journal of Research in Education and Society
Volume 11, Number 2, August 2020; ISSN: 2141-6753
Published By
International Centrefor Integrated Development Research, Nigeria
I'n collaboration with
Copperstone University, L uanshya, Zambia

developed for the intermediate level (MM Publications: Full Blast) and the content
of the curriculum. Theresearchers consulted previousresearch dealing with content
analysisin preparation for the analysis of the English language curriculum in order
to develop the study instrument, and then to verify its validity and reliability. In
order to gather the datanecessary to answer these questions, the researchers devel oped
theitems of the questionnaire based on the English language curriculum document,
asit representsthe frame of reference for the English language curriculum in Saudi
Arabia. The aim of the questionnaire in this study was to identify the views of the
members of the study who adopt (MM Publications: Full Blast) regarding the content
of the curriculum, in light of the English curriculum document. To answer the
guestionnaire’sitems, the participants responded following Likert’ sfive-point scale
(Strongly disagree, disagree, unsure, agree, strongly agree).

To determine the facial validity of the instrument, it was presented in its
preliminary form to anumber of specialistsin order to judge the appropriateness of
theitemsto the subject of the study and the clarity and the correctness of thewording
and to express their opinions on ways to improve them. The validity of theinternal
consistency was checked by calculating the Pearson Correlation Coefficient of the
total sum of thefirst and the second domainswhich were 0,901 and 0.536 respectively
which are significant at the level of 0.01.

Cronbach Alpha was calculated for the first domain 0.986 and the second
domain 0.871 to check thereliability of theinstrument aswell asthetotal instrument
0.977, indicating that the instrument enjoys a high degree of reliability and can be
relied upon in the field application of the study.

The researchers examined the opinions of 30 English language teachersin
intermediate school, out of the total population (714) teachers, which is equivalent
to 2.4%. The nomination of the female participantsin the interview by the English
language supervisorswho participated in theinterview to answer the sixth question.
In addition, the researchers interviewed 15 supervisors representing 29% of the
total population of the (52) supervisors. The participants were interviewed in two
way's. one-on-one or on the phone. The duration of theinterview with each participant
ranged from 30 to 45 minutes, during which the researchers asked the participants
about the problems of implementing the curriculum, after explaining the objectives
of the interview and asking for permission.

Theresearcherstranscribed theinterviewsfollowing the verbatim style. The
researchers then read the interview three times each. Then, the researchers
intentionally coded the content of theinterviewsin order to identify the main themes
in the interview, and what falls under each category of ideas. In order to determine
thelevel of compatibility of the content of the English language curriculum devel oped
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for the intermediate level (MM Publications: Full Blast) with the curriculum
document, the frequency, percentage, means, standard deviation, and weighted means
were calculated for the responses.

RESULTSAND DISCUSSION

Table 2 presents the frequencies, percentages, means, standard deviations, and
weighted means of the responses by supervisors on the compatibility of the content
of the developed curriculum with the curriculum document. As could be seen in
Table 2., al means of supervisors' responses on the compatibility of the content of
the curriculum developed for the intermediate level with the curriculum document
werewithin the high range (between 3.87 and 4.33), with standard deviation (ranging
between 0.90 and 0.55). This indicates that the supervisors see that the content of
the developed curriculum for the intermediate language English language level
compatible with the curriculum document in an acceptable manner.

It is evident from the table that the item, “Content includes a set of the
following terms, titles, and topics’, obtained the highest mean of 4.33, with astandard
deviation of 0.55, asthe majority of the participating supervisors (96.7%) agreed or
strongly agreed about this statement, reflecting that the content of the curriculum
contains a variety and abundance of terminology. The terms, topics, and titles
contained in the content were proportionate to the proposed list included in the
curriculum document from the point of view of the supervisors. Thisresult contradicts
the results of the study of Khankar (2001), which dealt with the most important
problems of the English language curriculum for the first-grade high school, from
the point of view of the teachers. The study summarized a number of problems
related to the elements of the curriculum, stating that the most important problem
was the content’s lack of the interesting and modern topics.

Theeighth statement “ the content includestopicsrelated to the Saudi society
culture and Islamic culture”, took the second rank and obtained the second-highest
mean of 4.30 and a standard deviation of 0.59, where 93.4% of the supervisors
agreed or strongly agreed about the statement. In fact, thisitem is stated clearly in
the curriculum document, including all classes, which emphasizes the importance
of including the content of the English language curriculum for topicsrelated to the
Saudi and Islamic culture. Interestingly, thisfinding isin contrary with the study of
Alhalisi (2011), which dealt with the teaching of English in the Kingdom of Saudi
Arabiain its early stages, where the most prominent features of that stage were the
fact that most of the topics presented in those textbooks were reflective of English
culture and were not related to the culture of students. Thisresult isnot in linewith
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that of Alharbi’s study (2014), which pointed to the importance of reviewing the
content of the developed language curriculum for the fourth grade of the primary
school so that the values not included in the current curricula are re-included,
highlighting the importance of involving specialized Saudi authors in the
development of modern English curricula, as they are more capable to understand
the Saudi society and the requirements of the children. The study al so recommended
giving the religious and national values more attention and including them in the
“Get Ready and Smart Class’ series, which belong to the same company “MM
Publications’ for the primary stage.

The ninth statement came in third place, where the supervisors see that the
content of the curriculum includes the vocabulary of the grammar appropriate with
the grades, with a mean of 4.23, and a standard deviation of 0.50. This result
contradicts the findings of Al-Radadi (2008) of the English-language curriculum
applied in one city in Saudi Arabic, Madinah, which aimed to identify deficiencies
in the content of the textbook and to develop good content standards for English
language textbooks. This result also contradicts the results of the Alhalaisi’s study
(2011), which dealt with the teaching of English in Saudi Arabiainitsearly stages,
noting that the main focus was on the grammar in addition to the skills of reading
and writing. The previous two studies showed that the grammatical rules were
presented in adifficult way that needsto be ssimplified. In addition, the second study
pointed to the concentration of excessive content on grammar. However, the results
of the current study showed that the content of the curriculum included the
grammatical rulesin away that matches the school levels and is balanced with al
other content topics.

The sixth statement, “ the content presents adiverse culture (multiple cultures
of English and non-English speaking countries)” obtained the lowest rank with a
mean of 3.87 and a standard deviation of 0.90. However, this mean is still in the
high range as 73.3% of supervisorsstrongly agreed or agreed that the content exposes
students to various cultures. Still, this statement received the lowest level of
agreement as three 10% did not agree about it and about 7% were not sure. The
table 2 presents the frequency, percentage, means, standard deviation, and weighted
means of the responses by teachers on the compatibility of the content of the
developed curriculum with the curriculum document.

Table 3 showsthat the average responses of the teachers on the compatibility
of the content of the curriculum developed with the curriculum document reached
4.29 and by astandard deviation of 0.78. Themeans of all statementsranged between
4.0 and 4.56, indicating that the participating teachers showed that the content of
the developed curriculum highly corresponds to the curriculum document.
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Ascould be seen, the eighth statement, “including topicsrelated to the Saudi society
and Islamic culture” took the highest mean (4.56) as 93.9% of the teachers found
that the content hastopicsthat adequately present the culture of the students’ country
andtheofficial religion. Almost similar findings have been reported by the supervisors
of the current study, which means that the curriculum’s content takes into account
the religious and cultural foundations of Saudi society. However, this finding was
not in linewith thefindings of some studiesthat reported alow level of representation
of Saudi culture in the curriculum (Alhalisi, 2011; Alharbi, 2014).

The tenth statement, “including a set of terms, titles, and topics’, occupied
the second rank with amean of 4.44, and a standard deviation of 0.74, with 90.9%
of the teachers agreed or strongly agreed with this statement. Interestingly, this
statement was ranked in the first place from the perspective of supervisors, which
indicatesthat the curriculum content hastaken into account the availability of terms,
titles and topics in a manner consistent with the English language curriculum
document. Although the participating teachers gave the sixth statement “ presenting
adiverseculture” (multiple culturesof English and non-English speaking countries)
the lowest mean (4.0). It received ahigh level of agreement as about three-thirds of
the teachers agreed or strongly agreed about the inclusion of various culturesin the
developed curriculum’s content. In the same line, the current study’s participating
supervisors reported similar levels of agreement as they gave this statement the
lowest level of agreement.

Generally, the sample of this study expressed high levels of agreement
regarding the statements(7, 2, 1, 3, 9, 4 and 5) with meansranged from 4.12t0 4.42
asthey believe that indicates that these items are available with the content of the
curriculum. These findings differ from the findings of Al-Yousef’s (2007) study
that explored the English language curriculum for the first-grade high school and
aimed to highlight its strengths and weaknesses. Al-Yousef reported thelowest levels
of satisfaction regarding the evaluation of the curriculum.

It is necessary to ascertain the extent to which the content of the devel oped
curriculum can be implemented to make sure that the content is suitable and the
time of itsimplementation. The results of the study of Alshamri (1990) showed that
the outputs may not be commensurate with the time and effort spent. Therefore, the
problems of implementing the content related to the educational environment and
all elementsof the curriculumwill beidentified by discussing theresults of thefield
interviews conducted with a group of supervisors and a selection of teachers in
order to identify the problems of implementing the curriculum related to the content
of the curriculum. And proposed solutions to problems, if any. Within the answers
to question 3 and question 4 of the research questions:
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Based on the qualitative analysis of the interviews with the supervisors, which
addressed the most prominent problems that hinder the implementation of the
curriculum devel oped for the English language course rel ated to the content, several
obstacles have been reported from the point of view of the participants:

i Nature of the content-related Problems

ii. Teacher-related problems
Theissuesrelated to the nature of the content include density of the content, frequent
repetition of content and content irrelevancy to the Islamic culture.

A. Density of the content:

After analyzing the data, it became apparent that the obvious problem with the
implementation of the content isits intensity, as 10 participants agreed on that, and
4 of them stressed the need to increase the number of class sessionsto five per week
instead of four classes, in order to ensure the achievement of the actual objectives
of the curriculum and the need to provide the complete content to ensure that the
output fits the desired aspirations. In this regard, the participant No. 2. indicated
that increasing the number of classes will serve the course of implementing the
curriculum and serve the achievement level of students. Similarly, participant No.
7. Highlighted the significance of presenting and covering the entire curriculum
and not to reducing its content, stating, “1 see that the curriculum is realy intense
but thisisbeneficia for the students because | earning alanguage depends on practice
and the current curriculum focuses on skills more than on grammar. It helps the
student to focus on the language and practiceit extensively.” Thisresult isconsistent
with what the study of Khankar (2001) has reported on the problems of the English
language curriculum, indicating that the most prominent problem was the intensity
of the curriculum and the length of the content in amanner that is not commensurate
with the time alotted to it.

In the current study, most of the participants agreed on the intensity of the
content, and almost half of the interviewed supervisors stated that this intensity is
positive and necessary to help students. However, two participants stressed the need
to reduce the content asthey think that intensity is not the critical factor to enhance
the quality of learning. They just think that the content should be reduced to meet
the time allotted. In the same line, one supervisor believesthat thereisdifficulty in
increasing the number of classes because this increase will require hiring more
teachers, which is not afeasible choice as there is a shortage of qualified teachers.
She also thinks that the content should not be reduced asit is related to each other
and due to the importance of all the content items.
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B. Frequent Repetition of Content:

Four participating supervisors agreed that the problem in the content is not related
to its intensity but rather the repetition, especially the repetition of the exercises
whether in the student’s book or the activity book or at the end of each unit. They
affirmed that the content includes iterations that hinder its implementation as it
should, and that these repetitionsin the rules or exercises affect the implementation
time of the curriculum due to its long content.

C. Content Irrelevancy to the Islamic Culture

One supervisor confirmed that the curriculum isnot relevant to the Islamicreligion,
as it does not present topics directly related to the Islamic religion such as Hajj,
fasting, prayer, etc., and that it is far from Islamic culture. She stated that students
need to link the curriculum with the Islamic religion and culture because they need
to know the Islamic termsin the English language.

Teachers' inability to manage time is one teacher-related problem. Three
participants articul ated that the problem liesin the fact that teachers are not able to
manage thetime of the classin the proper way. They emphasized that the problem s
not with quantity, but rather in how teachers activate the time for the class. In this
regard, the participant No. 11. emphasized the importance of time management,
stating that some of the teachers apply traditional methods in teaching and are not
professionally devel oped.

Even though the participants confirmed that this curriculum is intensive,
they stated that it requires a qualified teacher in time management to present it
within the specified timewithout the need to del ete parts of it. Thisview wasclearly
stated by the participant No. 2, who stated that teachers feel anxious to finish the
curriculum without achieving the required goals because they may delete some
essential parts. Similarly, participating supervisor No. 1. indicated that teachers may
delete alot of skillsor go over the curriculum quickly in order to complete it. She
added that such a procedure negatively impacts students’ language learning.

Onthe other hand, ten of the supervisors agreed that the curriculumisvaried
and appropriatefor students. As stated by the participant No. 10, the most important
note on her students performance after taking this developed curriculum is the
change in the students' personality and way of thinking, because the curriculum
requires self-reliance, speaking, applying what hasbeen learned of diverseand distinct
skills. However, this result is inconsistent with one of the findings of the study of
Khankar (2001), which is the problem with the content and its lack of motivation
for students to learn on their own.
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Based on the analysis of the interviews with the participating teachers, severa
obstacles have been outlined by the teachers regarding the content.

A- Density of content compared to class time:

One of the most prominent problems mentioned by the participantsin theinterview
wasthe density of the content, astwo-thirds of the participating teachers agreed that
the curriculumisvery long, and its content isintensive. The content is composed of
four units, and each unit includes six lessons. Each lesson includes all four English
language skills. In thisregard, one of the participants, Teacher 19 indicated that the
length of timefor thelessonsis not enough in her view to deepen the concepts given
in the lessons, as well as the richness of the content in the subjects and lessons
constitutes a difficulty for students in acquiring the language, which affects their
motivation towards learning the English language. It turned out that theintensity of
the content greatly hinders the implementation and achievement of the content of
the curriculum because the teacher was unable to achieve what isrequired of her in
the class because of the length of the content and the impact of thison the student’s
acquisition of the language.

Similarly, Teacher No. 4 added that English language skills cannot be given
to all studentswithin the classtime, which makes the teacher neglect many of these
skills, especially the important skill of listening that many times she cannot reach.
She added that when the teacher neglects anumber of skillsinvolved in the content
due to the length and density of the content, there will be a number of goals that
have not been and will not be achieved linked to the deleted skills or the skills that
were covered in avery brief way because of the time barrier to implementing it.
Teacher No. 13 explained that the classtimeis only 45 minutesis never enough to
present the whole lesson and explain all the skills included in the one lesson. She
extended saying that although the curriculum is very beautiful, not boring, and has
avariety of presentations, the problem isthe lack of sufficient time. Thisfinding is
consistent with the findings of Khankar’s (2001) study.

To overcome this problem, anumber of participants mentioned some of the
solutionsthat they resort to in order to present thelesson in away that satisfiesthem
and ensures achieving the required goals in each lesson. Teacher No. 10 narrated
her experience saying that due to the density and length of the content, | had to
explain and take additional time through reserve classes. Here we could see that
this participant relied on taking additional classes to ensure content delivery and
achieving all goals, but this solution does not fit all teachers, as teacher No. 13
emphasized that her load is aready 24 classes and she cannot take reserve classes
to complete the curriculum, so the time factor for me is a very big obstacle.
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Unfortunately, participating teacher No. 11 just randomly picks some exercises to
present and ignores others that cannot be covered as a strategy to overcome the
intensity of the content.

Generally, the participants had opinions and suggestions about the intensity
of the content and the appropriate way to overcomethisobstacle. Three participants
indicated reducing content to three units per semester instead of four units per
semester. An equal number of teachers suggested increasing the number of classes
to 5 classes per week in order to cover the content. To meet thisincrease in classes,
they suggested hiring more English language teachers.

B- Content Density due to Frequent Repetitions

Another view expressed by 21 of the participantsin theinterview indicating that the
most prominent problem related to the nature of the content and that the density of
the content isdueto iterations. Teacher No. 14 stated that the content is defective by
repetition because the topics are repeated in the first and the second intermediate
classes. In grammar lessons - for example - the only differenceisthe expansion and
theincreasein exercises.

C- Content Level Compared to Students’ Level

Twenty participants agreed in the interview that the content level compared to the

students’ level isone of the problems of implementing the content and isrelated to

the nature of the content. However, the views of the participants varied as follows:

1. Thefirst group of 8 participating teachers confirmed that the content isat a
difficult level and does not match the level of the students. One of the
participants, teacher No. 6 assured that there is no connection between this
curriculum and that of the sixth-grade curriculum. There are vast differences
in the level of these two curricula. There is a shift between the skills of the
sixth-grade primary and the content of thefirst-gradeintermediate curriculum.
In addition, students cannot understand this curriculum by themselves and
in case they missed aclass, they cannot understand the lesson alone through
thetextbook only, especialy the English grammar asitiscovered very briefly
and the explanation for it, at the end of the book, is not sufficient. Thislevel
of the curriculum does not match the level of our students in the English
language. Teacher No. 25 stated that she noted that students of thefirst grade
looked impressed by the curriculum, but when they move to the second
intermediate and third intermediate grades, | notice that they suffer from the
difficulty of the curriculum and their inability to understand it alone without
the help of the teacher. In addition, terms need to be explained and clarified
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as students cannot alone understand these terms.

2. The second direction viewsthe curriculum asan excellent fit for the students.
This opinion was expressed by 7 participating teacherswho believe that the
content is excellent, and its level suits the students. One of the participants,
teacher No. 19 stated that the content has varied topics and includes modern
topicsthat reflect the culture of the society. Similarly, Teacher No. 20, assured
that this curriculum is one of the best-developed ones she has taught.
Interestingly, teacher No. 23 argued that she does not find any problems
with the content of this series. Sheistotally impressed with the topics. She
stated that her students interact with them.

Moreover, Teacher No. 12, indicated that the content of this
curriculum is comprehensive; it guarantees the student’s learning of the
language in al respects, it also includes the appropriate grammatical rules
for the students. Further, the series presents a comprehensive terminology
reinforced with pictures that make it easy to explain them. In addition to
listening, speaking, and reading skills, the curriculum includes sections to
teach the writing skill, which is one of the most difficult skillsthat teachers
seek tofacilitateto studentsat thisstage. Infact, thisresult contradictsfindings
of the study Alharbi (2014), which emphasi zed that one of the most prominent
problems of teaching the English language liesin the curriculum itself asit
focuses on specific skillsonly and not others, with arecommendation to pay
more attention to listening and writing skills.

3 A third opinion expressed by the interviewed teachers was that the content
is not useful and difficult. Five teachers supported this view emphasizing
that the topics are not useful, and students find them difficult. They stressed
that the content includes topics that do not mean anything to the students
and are not interesting topics for them. For instance, Teacher No. 22 gave
an example of one lesson, “the cruise by the ship”, stating that the whole
topicincluding the stepsinvolved in thetrip the related conceptsand culture
are boring and unimportant for students, and therefore they did not fully
interact with these topics. In the same line, Teacher No. 17, gave another
lesson, “ Dream teams’, as another exampl e of the boring lessons. Moreover,
Teacher No 9 criticized having alesson about saving dolphins, while there
areno dolphinsin the students' environment, so what isthe benefit of these
subjects! She argued that the curriculum needs reevaluation to delete such
topics. She also disagreed with the choice of names such as “jack” and
supported replacing it by Khalid or Ahmed, for instance. the femal e students
do not know whether it isamale or female name. In addition, she called for
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integrating topics related to students' needs such as the vocabulary to be
able to use it in useful situations such as at the hospital, the airport or the
restaurant. Similar findings have been reported by Khankar (2001) who
argued for the curriculum’s lack of interesting topics. Similarly, Almashari
(2005) in his study of the most important problems of teaching the English
language, stating that the curriculum failed to attract students' attention and
motivation to engage with its topics.

4- Content is not related to the I slamic Culture

One of the teachers stated that there is a lack of relevance of the content to the
Islamic culture. Teacher No. 15 stated that the content presents the Islamic culture
retroactively and anciently. For example, it presents “Marquq” as one of the foods
of Saudi people, and the camel as the most prominent animal in the Saudi
environment. However, she thinksthese examples symbolize an ancient environment.
In contrast to the above-mentioned opinion, Teacher No. 5 stated that the content
includes good lessons for students to enjoy. For instance, in the first intermediate
grade book, it presents the lesson of “Janadriyah” as an interesting cultural event,
which can strengthen the patriotism as well.

CONCLUSION

Generally, the participating supervisors and teachers showed ahigh level of agreement
regarding the compatibility of the content of the developed curriculum with the
curriculum document. However, the analysis of theinterviewswith the participating
teachers and supervisorsindicated some problems regarding the implementation of
the developed curriculum. These problems related to the nature of the content, the
repletion of sometopics, the time management skills of theteachers, and the students
level.

Based onthefindings, it issuggested to eval uate the time all otted to teaching
English and to provide more time to teach the developed curriculum in order to
ensure the application of the language skills and the achievement of the related
goals. In addition, the topics need to be reviewed to evaluate their suitability to
students’ level and to enrich the curriculum with pictures and drawingsto illustrate
the concepts. Furthermore, the curriculum should be evaluated with attention to the
suitability to the culture by deleting topics and names that do not reflect the context
of the students. Inregard, to language skills, it isrecommended to give moretimeto
listening skillsto train students on the skill to enhance their listening proficiency.
In terms of further research directions, asimilar study is recommended to evaluate
the curriculum of the English language for the primary school and the high school
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of the same series (MM Publications), to determine their compatibility with the
curriculum document in Saudi Arabia, and to explore the potential problems of
implementation from the point of view of teachers and supervisors. Furthermore, a
comparative study between the devel oped English language curriculum and similar
curricula in other countries to identify the problems of implementation and its
rel ationship to the nature of the community. Moreover, it isrecommended to conduct
acomparative study between the English language curriculum in Saudi Arabiaand
the English language curriculum in the Gulf countries as they share some cultural
similarities with Saudi Arabia and explore their success with English language
teaching. A follow-up evaluation study that deals with the four English language
skillsin the developed curriculum are also recommended to find out the extent of
the development of these skills among the students at each stage. In addition, a
study to evaluate the curriculum developed for the English language for the
intermediate level (MM Publications series), should be conducted implementing
other evaluation models such as the performance criteria model or the CIPP of
Stufflebeam.
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