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ABSTRACT

This study investigates the relationship between |esson implementation and intrinsic motivation
of pre-service physical educatorsin Universitiesinthe Border Provinces of Southern Thailand.
Thisresearch adopts a cross-sectional research design. Theinstrument for data collection has
three sections (backgrounds, intrinsic motivation for teaching, and lesson implementation)
adopted from Tulyakul (2019). The participants are 141 pre-service physical educatorsin five
universities in the border provinces of Southern Thailand. The findings reveal that the levels
of lesson implementation and intrinsic motivation are high. Hence, there is a positive
relationship between the lesson implementation and the intrinsic motivation of pre-service
physical educators. Consequently, it isrecommended that to improve the teaching effectiveness
of pre-service physical educators in the universities in the border provinces of Southern
Thailand, they should enhance their ability in lesson implementation and develop their
intrinsic motivation in teaching.
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INTRODUCTION

Physical education isableto decreasetheamount of obesity seenin childrenwho do
not exercise (Lynn, 2017). Inthelong run, physical education also helpsto develop
knowledge of health care and sportstechniques among students (De Vries, 2008).
Similarly, Stark (2017) confirmsthat physical education isthe subject that isableto
developthephysicd, intdlectud, emotion, socid and mentd aspectsof sudentsthrough
physica activitiessuch asexerciseand sports. Most of theactivitiesduring physical
education classestakeplaceat thefootbd| field, swvimming pool and/or thegymnasum
(Tulyakul, 2019). Thus, those who areteaching this subject should be expertsand
should have graduated with adegreein physicd education. Consstent with Tulyakul’s
point, Tulyakul, Omar-Fauzeeand Hussin (20184) found that trained physical education
teacherswerebetter than untrained physical education teachersintermsof classroom
management strategiesand teaching effectivenessin primary schools. Hence, physical
education teachersarethekey personsinteaching such classes.

Itisnecessary for physical education mgorsto completetheir studiesinfour
years(eight semesters). Inaddition, they should thendothelr practicuminaprimary or
secondary school for oneyear (Faculty of Education, 2017). Thisiscompulsory inthe
Bachelor’sDegree Curriculumin Thailand for those who aspireto beteachers (Office
of the Education Council, 2017). Furthermore, the pre-service physical educators
haveto conduct their research and submit their research, portfolio, and lesson plans
(teaching plans) to their universitiesduring their practicum (Bachelor of Education
Program, 2018). Hence, it isnecessary for themto havelessons plansto guidethemin
implementing their lessonsin physical education (Kohl [11, & Cook, 2013). Thisis
because thelesson plans can hel p them to manage their classes smoothly and increase
effectiveteaching (Morris& Hiebert, 2017). Neverthel ess, Kanchana (2010) and
Claypan (2014) found that that the pre-service physical educatorswere unableto
control their classes, which led to problemsinlesson implementation. Therefore, itis
necessary to investigate thelesson implementation of pre-service physical educators
toimprovetheteaching and learning process.

Not only doeslesson implementation affect the teaching effectiveness of the
teachersbut also their motivation for teaching playsanimportant rolein theteaching
and learning process (Perlman, 2013; Tulyakul, Omar-Fauzee & Hussin, 2018b).
Specificdly, intrinsc motivationisthe most essentia for achievement. Ryan and Deci
(2000a) opined that intring c motivation refersto the person’ sattentivenessand pleasure
he or shefinds, for example, when the teacher feelshappy or enjoysteaching. The
person’smotivationisintrinsicif heor she doesnot desireaprize or other rewards
(Ryan & Deci, 2000b). However, Claypan (2014) found that the pre-service physical
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educators must not only teach classes during practicum but also must al so conduct
sportstraining, research, and makelesson plans, among others. Such activitiesmay
decreaseintrinsc motivation (Han & Yin, 2016). Motivationisessentid in teaching.
Specificaly, intrinsic motivation isthe most critical to effectiveteaching. Moreover,
lessonimplementationisvita to enhance student achievement. Nevertheless, aprevious
study from Claypan (2014) and Kanchana (2010) found that pre-service physical
educators had few experiencesin controlling the classes, affecting theimplementation
of thelessonsaswell astheteachers’ intringc motivation.

Teacher motivation isimportant to theteaching and learning process. Thisis
because teachers poor motivation affects teaching negatively (Tulyakul, 2019).
Specificdly, intringc motivation hasthemost influenceonteachingandlearmninginclass.
According to Ryan and Deci (2000a), intrinsic motivation refersto the person’s
attentiveness and the pleasure he or shefinds, for example, when the teacher feels
happy or enjoysteaching. The person’smotivationisintrinsicif he or she doesnot
desireaprizeor other rewards. Moreover, Ryan and Deci (2000b) statethat intrinsic
motivation cantakeplacefor interna reasons. Moreover, peopleat work areintringcaly
motivated to work because the leader inspiresthem, and the area of work inwhich
they engage satisfy their interest such as“When | invest effort in my work asateacher,
| do so because | enjoy creating connections with people” (Roth, Assor, Kanat-
Maymon & Kaplan, 2007).

Kron (2017) mentionsthat |esson planning provides astep-by-step guideto
teachersinto what they areteaching, such asinforming the students about what they
aregoingtolearn (Kyrgiridis, Derri, Emmanouilidou, Chlgpoutaki & Kioumourtzoglou,
2014). A good lesson plan conveysto theteacher what isimportant for studentswhen
it comestolearning. Furthermore, Richards (2013) arguesthat good lesson planningis
essential to the processof teaching and learning. Well-prepared teachersare heading
towards a successful instructional experience. According to Stronge (2018), the
development of interesting lessonstakes agreat deal of timeand effort. Itisalso
important to realize that the best-planned lessonisworthlessif interesting delivery
procedures along with good classroom management techniques are not present.
According to Westwood (2016), physical educators should modify their aimsand
methodsinrelationto their lesson planswhenever necessary to meet the challenges
posed by students’ interest, physical and cognitive abilities, learning styles, and
developmental levels. For instance, physical education teachers could arrange fun
activitiesto prevent misbehavior intheir classes. Cagtdli, Barcelonaand Bryant (2015)
datethat teachersimplement physica educationlessonstheat arerel evant and responsve
tostudents’ individual satisfaction. Inorder to make surethat the classroomissafe, the
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physical educators should teach students the guidelines about the maintenance of
personal and general space, and plantheir lessonsappropriately. For example, if the
teaching areaislimited, the pre-service physical educators may create new teaching
methodsto suit the classroom by grouping thestudentsinto smal | teeamsand by creating
circuit stationsfor learning. Pre-service physical educators plan, observe and adjust
the tracks to employ the present space and manage student safety and teaching
effectiveness (Evertson, Emmer & Worsham, 2006). Thisstudy, therefore, investigates
the relationship between lessonimplementation and intrinsic motivation of pre-service
physical educatorsinfiveuniversitiesin theborder provinces of Southern Thailand.
Moreover, thestudy examineswhat isthelevel of lessonimplementationandintrinsic
motivation of the pre-service physica educators?

PARTICIPANTSAND PROCEDURE

Thisresearch used across-sectiond research design and quantitativetechnique, involving
pre-service physical educatorswho were studying at the Bachelor’sDegreelevel in
fiveunivergtiesintheborder provincesin Southern Thailand and doing their practicum
in the primary or secondary schools as respondents. The quantitative survey
questionnaireresearch method was used to measure the variables under examination.
Accordingto Creswel (2014), survey technic givesbenefitsfor example, being feasble
tolargesamplesin ashort time, theflexibility of responding to many questionsona
title, and reliable. Thus, the survey design approach and collect datausingaquestionnaire
aredeemed appropriatefor thisstudy.

The participantsin thisstudy were pre-service physical education studentsin
fiveuniverstiesintheborder provincesof Southern Thailand and doing their practicum
inprimary or secondary schoolsinthestudy area. Itisworth noting that therewere
157 pre-service physical educatorsinfive universitiesin the border provinces of
Southern Thailand in the school year 2019 form the population of the study.

Table 1: Popuaion of the Sudy

Univergties Provinces Presrvice
Physcal Educators

- Thekdn Universty Songkhla 30 Teechas

- SongkhlaRgabhat Universty Songkhla 30 Teechas

- Prince of Songkhla (Pattani Campus) Pettani 35 Teechas

- YdaRgabha Universty Yda 27 Teachers

- Sport Nationd Universty (YdaCanmpus) Yda 35 Teechas

Tatd 5 3 157
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Thisstudy used self-administered questionnaires and sent by post serviceto collect
data. Atotd of 157 pre-service physical educatorsfromfiveuniversitiesintheborder
provinces of Southern Thailand responded to the questionnaires. One hundred and
forty-fivecopiesof thequestionnairewerereturned, whiletwel ve setswerenot returned.
However, only one hundred and forty-one copies of questionnaire were correctly
completed and usefor anayss.

Theinstrument used in this study wasaquestionnaire adapted from Tulyakul
(2019). Therearethree partsin the questionnaire. Thefirst part asks questions about
the background of the respondents such asage, gender, and ingtitution, among others.
Thesecond part includes questions about |esson implementation. Thelast part contains
statements about intrinsic motivation. The pilot test was used with 30 pre-service
physical educatorsat Nakhon Si Thammarat Rajabhat University beforereal data
collection. Theresultsof apilot test found that in the second and third parts of the
questionnaire had areliability value of 0.85 and 0.90 respectively.

Thedatacollected from the parti cipantswere ana yzed with Pearson Product
Moment correl ation coefficient using Statistical Packagefor Socid Sciences (SPSS)
version 23. Moreover, to achieve the objectives of this study in terms of Pearson
Product Moment correl ation coefficient val ue based on Table 2. Whilethe category of
mean to identify the level of lesson implementation and intrinsic motivation was
demonstratedin Table 3.

Table 2 Accepted guidelines for interpreting correl ation coefficient.

Strength of Association Coefficient, r

Positive Negative
Weak 0 to 03 0 to-03
Moder ate 0.3to 0.7 -0.3t0-0.7
Strong 0.7t0 1 -0.7t0 -1

~ Source: Ratner (2009)

Table3 Category of Meanto I dentify the Leve of Lesson Implementationand Intrinsic
Moativation

Category of Mean Description
1.00-1.80 Very low level
1.81-2.60 Low level
2.61-3.40 Moderate level
3.41-4.20 Highleve
4.21-5.00 Very highlevel

(Source: Kamaruzzaman, 2009)
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RESULTSAND DISCUSSION

Table 4 presentstheresultsto measure the frequency and percentage of respondents
intermsof ingtitution, gender, age, religion, teaching hoursand responsibility. Table5
showsthemeanvalueandthe SD. of overall [essonimplementation as4.14 and 0.72
respectivey. Themeanvaueindicatesahighleve of lessonimplementation. Inaddition,
themeanvaueof intrinsc motivationis4.01anditsSD vaueis0.71, indicating ahigh
level of intringc motivation. Based ontheresultin Table 6, it wasfound that thereisa
moderate positiverel ationship betweenlesson implementation and intrinsgc motivation
among pre-service physical educators(r =.674, p<.05). Theresult showsthat the
mean va ue of lessonimplementationishigh. Thisisbecausethepre-servicephysical
educatorsare expected to submit their teaching plan to their school and university to
evaluatetheir performance during their practicum Thus, thisreason led to the pre-
sarvicephysical educators useof theteaching planfor implementing their lesson plan.
SPARK (2015) gtatesthat |esson plansor teaching plansin physical education arethe
most important teaching implementsasthey can enhance effectiveteaching. Thepre-
service physical educatorsare ableto uselesson plansfor theright teaching in their
class (Sténescu, 2013).

Moreover, it wasfound that themean valueof intrinsc motivationishigh. This
isdueto thefact that most pre-service physical educators areas of expertise are
sportsand physical education. Especially, their passion and want to study physical
education asspecializ fieldin order for becoming the competence physical educators
after their graduation. Thiscould haveaffected their intrinsc motivation for teaching. I's
the sameway, Woolley and Fishbach (2018) maintain that intringc motivation refersto
thefeding of enjoyment and happinessin doing something. Hagger and Chatzisarantis
(2007) confirmintring c motivation refersto the person’sinterest in something without
thedesirefor rewards. Thus, itisnot surprising that intrinsic motivationishigh among
pre-service physical educators(Tulyakul, 2019).

Inaddition, thisstudy revealed that thereisapositiverel ationship betweenthe
lessonimplementation and theintrinsic motivation of pre-servicephysical educators.
Such aresult may be attributed to the pre-service physical educators experience,
which makes them happy with teaching. This could have helped them in the
implementation of their lesson plansand classroom management. William (2014) states
that teaching effectiveness can occur when teachersempl oy their expertiseto teaching.
By thesametoken, Tulyakul (2019) found that thereisapositive relationship between
intringc motivation for teaching and lessonimplementation among physica education
teachersin Thailand. Similarly, Demir (2011) confirmsthat theteacher’sintrinsic
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motivation affectstheteaching and learning process. Thismeansthat the pre-service
physica educatorsfed happy and enjoy teechinginrdaiontother lessonimplementation
intheclassroom.

Table 4 Frequency and Percentage of Respondents based on Institution, Gender,
Age, Religion, Hours Teaching, Responsibility.

Prdfile Factors Freguency Percentage
Ingtitution Tota 141 100 %
- Thaksin University 29 20.6%
- Songkhla Rg abhat University 30 21.3%
- Prince of Songkhla (Pattani Campus) 28 19.9%
- YalaRgabhat University 22 15.6%
- Sport Nationa University (Yaa campus) 32 22.7%
Gender Totd 141 100 %
-Made 106 75.2%
- Femde 35 24.8%
Age Totd 141 100%
-22 35 24.8%
-23 93 66.0%
-24 7 5.0%
-25 5 35%
-26 1 0.7%
Reigion Totd 141 100%
- Buddhism 63 44.7%
-Idam 7 54.6%
- Other 1 0.7%
Hours Totd 141 100%
Teaching - Lessthan 8 hours 1 0.7%
- 8to0 12 hours 122 86.5%
- Morethan 12 hours 18 12.8%
Responsbility Tota 141 100%
- Coach A 66.7%
- Class Teacher 36 25.5%
- Other 11 7.8%

Table5: Mean, Slandard Deviation and Leve of Lesson Implementationand Intrinsic
Motivation

Variables N Mean Sd.Deviation Level
LessonImplementation 141 414 72 Highleve
IntringcMativetion 141 401 Al Highleve
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Table 6 Relationship between L esson Implementation and Intrinsic M otivation among Pre-Service
Physical Educators.

Variables Lesson Pre-service Physical Educators
I mplementation (N=141)
Intrinsc Motivation  Correaion Coefficient 674"
Significance Level .001"
CONCLUSION

Thekey amof thisstudy wasto examinetherel ationship between lessonimplementation
andintringc motivation. Additiondly, it investigated thelevel sof |essonimplementation
andintrinsic motivation of pre-service physical educators. Theresult showsthat there
wasasignificant positiverel ationship between lesson implementation and intrinsic
motivation. In addition, the study found that thelevelsof |essonimplementation and
intrinsic motivation were high among pre-service physical educators. Hence, in order
to greater teaching effectiveness should enhance the performance of lesson
implementation and develop their intrinsic motivationinteaching.

However, the participantsin thisstudy are pre-service physical educator in
fiveunivergtiesintheborder provincesof Southern Thailand. Hence, itisrecommended
that future research be conducted in every part or provincein Thailand to giveawider
view of thesubject matter. Moreover, futureresearch could utilize other questionnaires
or instrumentsto collect data, for example, classroom management strategies, job
satisfaction, teacher and student rel ationship and interview, among others. Furthermore
moreinvestigationsinto the aspects of Iesson implementation and intrinsic motivation
of pre-service physical educatorsneed to be conducted. These are essentia to support
and devel op pre-service physical educatorsto recognize, understand, and practice
lesson implementation, and boost their motivation for teaching that will, intheend,
encourage student achievement in class.
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