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ABSTRACT

This study explored the influence of teacher — students’ relationship on students’ academic
performance in Tanzania using Magu District as a case study. The sample for this study was
130 respondents that were drawn from six public secondary schools both by using rondom
sampling and purposive sampling; 6 school Heads, 57 teachers, 66 students and one District
Educational Officer. A descriptive survey approach was used in this study. In order to get
information, the researcher used questionnaire and interview as instruments. The results of
this study indicated that teacher—students’ relationship is a crucial determinant and catalyst
to academic performance in Tanzanian public secondary schools. The study identified among
others that teacher - students relationships helps students to feel cared for by their teachers,
hel ps students to have freedom of expression in the classroom and help teachers and students
to be an integral part of the classroom as they participate actively. From the findings, it is
concluded that despite the fact that teachers and students were aware of the elements of
teacher- students relationships poor teacher — student relationships were still recorded in
schools. Therefore, it is recommended that teachers should introduce close relationshis with
students. Also, the study recommended that, performance of students can only be attained if
teacher — students relationships will be maintained.

Keywords: Academic performance, Relationships, Teacher - student relationships, Public
Secondary Schools

INTRODUCTION

Thedevelopment of any society dependsonthequality of education, and thequaity of
education depends on the quality of teachers, students and effective involvement of
parentsin education. Clinton and Hattie (2013). Teaching requires new teaching
technique, teacher’s perspectives, teaching strategies, and valuefor the classroom.
Uptothistime, many learning inditutionsand their managementsarestrongly focussng
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on measuring teachers' effectivenessand students' performancein schools(Burke,
2010). Teachersplay avital positionin promoting education, learning and professiond
growth of learners. It isbelieved that, academic success of learnersand schoolsisdue
to strong teacher-student rel ationship. Some of authorshave shown thetruth that the
quality connection between educatorsand learning areakey elementstolearning.

Aultman, Williams-Jonson & Schutz, (2009) describesthat thekind and worth
of relationshipsformed by instructorsand learnersare key to successful teaching and
learning. Through Aultman, Williams-Jonson, & Schutz, (2009) welearntheat, ateacher
hasskills, attitude and knowledgewhich can play asgnificant roleinstudents  academic
performance and how to makeameaningful lifeafter school. Studentswho haveclose,
supportive and positive relationships with their teachers attain higher level of
achievementsthan those studentswith more conflicting rel ationshipswith teachers.
Dianat & Abedini (2016) describesthat —to makeasuccessful and effectivelearning
happen, teachers need to be motivated, enthusiastic and engage students. Through
my experiencesasateacher in public schools, | witnessed some studentsfailed, and
others were expelled from school because of improper behavioursthat broke the
qudity of therelationshipwithteachers.

In Tanzania, many researches are ongoing and others have dready been done
inthefield of Education to assessthe affect of teacher-student rel ationship on school
and academic performance, thescholarshave witnessed that thelack of professional
relationship between teachers and students have a\ways been achallengethat has
affected the sector of educationin many negativeways. However, thereisawell-built
peception that the quality of teacher—student relatinshipsisessential for learning and
teaching inthelearning contexts. Santrock (2007) assertsthat relationship behaviours
of ingtructorsgrestly influence academic performance. Santrock further describesthat,
instructors—student rel ationshipsare essential to one’'ssocia and emotiona maturity,
they havethe potential influence on how astudent suceedsin school. Thisisto say
that, interpersonal teacher-student rel ationships devel op student experienceswith
success by giving continua monitoring asthe students moveinto the academic pursuite
inschools. Downey (2008) inhiswork saysthat, thequality of there ationship amongst
astudent and theteacher will resultsin abetter degree of learning in the classroom.

Through the student—teacher interaction, our conceptualizationsto motivation
lead to quality learning (Downey, 2008). (Downey, 2008) concludes that the
interpersond relationship among teachersand sudentsin theingructiona settingsaffect
the school and students|earning. Nugent (2009) suggeststhat creating a sense of
wellbeing in the rel ationshi p between teachers and studentsinfluenceslearning and
academic performance. Teacherscan motivate studentsduring learning process. These
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rel ationshipshelp ateacher to know thestudents need and helpthemtofed protected
and confident inlearning development. Larson (2011) says, nowadays, theexistence
of positiverelationships insidethe classroom isconsidered as possibly the most
prominent factorsinlanguagelearning, it may influencewhichever in postiveor negéaive
ways, students achievement and enthusiasm to work aswell as advance their
knowledgeand socid skills. O’ Connor (2008), Newberry and Davis (2008) describe
that teacher—student rel ationships are often mentioned as one of the core reasonsfor
stayinginthe profession and they areacatalyst tolearning, motivation and academic
success. Downey (2008), Nugent (2009) and Larson (2011) have exposed alesson
that teachers get essential rewardsfrom closerelationshipswith their studentsand
poor perfomances when relationshipsarelacking respect and professiona friendship
inthelearning environment. Through the evidencefrom availableliterature, it seems
that the formation of personal, supportiveteacher - student relationshipsinherently
demands emotional involvementsfrom teachers. For students, itis evident that the
effectivequality of theteacher —student relationshipisavitd factor intheir school and
academic success.

Tanzaniahasexperienced andarmingincreaseinthenumber of gudentsfailing
in public secondary schoolssinceitsindependence. Despitethefact that the government
has made anumber of reformsin the system of education such asimprovement of
curriculum, alocation of funds, training and hiring of new teachersaswell ascongruction
of infrastructurein public secondary schools, theissue of poor students academic
performance, poor teacher -student relationship continuesto beabig challengein
public secondary schoolsin Tanzaniaas supported by Larson (2011) that nowadays
theexistence of positiverelationshipsinsidethe classroomisconsidered aspossibly
the most prominent factorsin performance of students, achievement and enthusiasm
towork aswell asadvancetheir knowledgeand socid skills. Inrelaionto that, most
of the researches in Tanzania are done to assess the factors that contribute to the
massivefailure of studentswithin public secondary schools. The magjority focuson
assessng learning materia sand theenvironment than looking a how teacher —students
relationship can affect the academic performance of thelearners. Therefore, thisstudy
intended to bring aperspectiveto how the teacher—students rel ationship influences
students academic performancein public schoolsin Tanzania. The purpose wasto
determinetheimpact of teacher- student rel ationship on students' academic performance
in public secondary schoolsin Magu Didtrict, Tanzania. Specifically, it aimed at:

I. I dentifing the componentsof theteacher —student rel ationship that areessentia
to theteaching and learning professionin public secondary schoolsin Magu

Didrict
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. Determining the contribution of teacher-student rel ationshipsto academic
performancein public secondary schoolsin Magu Didtrict

il Assessing the challenges encountered by students who missthe teacher -
studentsrelationship in Public secondary schoolsin Magu Didtrict.

iV, Establishing possible measureswhich could be used to enhance the teacher-
student relationship in public secondary schoolsin Magu District.

Inlinewiththeam of the study, thefollowing questionswereLtilized to guidethe study

I. What arethe componentsof theteacher — student relationship that areessentia
to theteaching and learning professionin public secondary schoolsin Magu
Didrict?

. What contribution does teacher-student rel ationships have on students’
academic performancein public secondary schoolsin magu District?

il What challenges do students who are part of a poor teacher-students
relationship facein public secondary schoolsinMagu Didtrict?

Y What possible measures could be used to enhance the teacher - student
relationshipin public secondary schoolsin Magu Didtrict?

Essential Componentsof the Teacher—Student Relationship to Teaching

Thelearner isanegotiator inthelearning devel opment and the objective of learning.
Richard & Rogers(2011) arguethat |earners have theresponsibility to partakein
classyoom activitiesthat arebased on acooperativerather thanindibvidudistic gpproach
to learning. Students haveto be confortable with listening in thegroup. Thisstand
point signifiesthat rel ationship isaneed that studentsought to strivefor in order to
achievetheir goals. They need to bein relationship with their teachersto enable
experience school inapositiveway that canresulitin academic achievement.
Richard & and Rodgers (2011) notethat theteacher can a so be assumed to
beacounsdllor, group processmanager and effective communicator inthe classroom.
In such ways, teachers need to reflect on how they can assist their studentstoward
success. Thisisanimportant component that maintains higher expectationsfor each
student. They also haveabigrolein facilitating the communi cation process between
studentsto act asan independent contributor within thelearning environment and they
inspirestudentsto re-imaginetheir future. Macpherson (2007) notesthat ‘ cooperative
learningispart of agroup of teaching andlearning techniques wherestudentsinteract
with each other to acquire and practice the elements of a subject matter to meet
commonlearning goals . Cooperativelearningisavery formal structuring of activities
inalearning context that includes specific e ementsintending toincreasethe potential
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for rich and deep learning (Macpherson, 2007). It provides achanceto encourage
and support each other inthelearning environment. Thispoint really showsthetruth of
interdependencein the group that membersareresponsiblefor each other' ssuccess.
Theteacher may observe and interveneif necessary to ensure that thetask isdone
accordingly. Tickett and Moos (1973) ascitedin Myersand Claus, (2012) state that
the classroom environment consistsof dimensions; theability for sudents to develop
relationships with their instructors and peers and the extent to which students can
engage inlearning activities, and the genera structure of the classroom provided by
theingtructor.

Many learners still seem to depend completely on the teacher to impart
knowledge (Narvéez, 2009). Teachers carry the whole duty for education; while
learnersor students are supposed to listen and often do not even have any ideaat first
of what occursinthecassroom. However, thispracticeischanging owing to educationd
and socia reformsthat need to be devel oped. Nugent (2009) suggeststhat to create
agtrong relationship, teachersneed to motivate during thelearning process. Relationships
are formed in the social groups of both teachers and students, and especially in
educationa contexts. Asaresult, teachersand students need to play more of an active
roletowards achieving academic success, they haveto establishamorepositiveand
professond relationship. Moativation playsavery crucid roleinthe processof building
good relationshipsin school, asit encourages students towork very hard sothat they
could begivenagain.

Downey (2008), on hiswork * Recommendationsfor fostering educational
resilienceintheclassroom’ suggeststhe use of reciprocal teaching asan effective
ingructiond tool; onethat requiresthebuilding of astrong interaction between teachers
and studentsasthey devel op aninquiry —oriented approachtolearning’ . Based onmy
experienceasateacher, | learned that theteaching processthat isset through structural
dia oguetechnique between teachersand sudentsisthekey for providing theopportunity
to create agood and professional relationship in the learning contexts. Having a
socializing environment between teachersand studentshel psiningtilling valuesand
experiencessuchasmoativaiontolearn actively intheclassroom or learning environment.

Warshof and Rappaport (2013) haveclearly explainedthevaueof support
and opennessin order to cresteand cultivateaprofessiond relationship betweenlearners
and teachersin the school. They impress on educational |eadersthe importace of
providing support to teachers so that they may haveakey help to maintaintheformed
relationship with the students. Itisclear that strong and quality relationshipsneed
support to provide teacherswith guidance on rel ationship building and maintaining
srategiesinthelearning environment. O’ Connor, Dearing and Collins (2011) confirm
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‘theimportance of fostering school teechers awarenessof theroleof their relationships
with students, and provide teacherswith information on how to devel op rel ationships
inthe classroom and school in general. Hallinan (2008) recommends|learning to bea
cognitiveand socio-psychological process. Hisresearch has shown that studentswho
like school have higher academic achievements. Thismeansthat creating supportive
and professional relationshipswith students give teachersadditional strengthsthat
promotelearningwithjoy and pleasure asof awiderangeof sudents' interests. Larson
(2011) saysthat attitude and achievementsthat students devel op inside the school
have animportant impact on teacher-student relationshipsin schools.If studentsfed
comfortablewith theteacher and the school environment, they can makemorepositive
and professional rel ationship such asfriendship, devel op abetter way to behave and
improveinther socid thinking.

According to Fosnot (2005), fulfilment of students' expectations may be
directly linked to motivation and performanceinlearning.” For example, providing
motivation to the way students and teachers behavein the classroom can create a
strong rel ationship becauseto acertain extent, they areinfluencing each other. Dillon
(2010) confirmsthat *itisduring thefirst lessonwhen both sudentsand teacher establish
thebasisfor their relationship. Thegreetings, theroleand what it ishas expected of
each other is discussed.” The basis of the relationship between teachersis made
during thefirst time peoplemest.

For example, human beings have set up rel ationships based on what they
shared from thefirst time of meeting. Hence teachers and students do the samein
formulating their rel ationshipsin thelearning contexts. Reeve (2006) has mentioned
educator’scharacteristicsthat may helpin creating hedlthy and productivereationships
such asgentleness, discipline, relatedness and supportiveness. Hence, it isimportant
to note that these characteristics seem to be the codes of caring.

The Contribution of Teacher-Sudents Relationship to Sudents Academic
Performance

A good and professiond relaionshipisrequiredto creste safe contextsand give students
confidenceintheir capability towork without pressure and becomemotivated tolearn
(O’ Connor, Dearing and Collins, 2011). Thisespecially happenswhen studentsare
guided by positive emotional stimuli, they are better ableto recall newly learned
information (Nelson & Lorber, 2009). Here, it should be emphasized that students
feel motivated, influenced and stimul ated to actively participate with their teachers
when theteaching and learning environment is safe and supportive. That istheteacher
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—student’srelationshipisvital tolearning and academic performance. According to
Fraser, Adridge and Soerjaningsih (2010), teachers should establish aprofessional
relationship with their students, because the creation and maintenance of apositive
classroom climate playsanimportant rolein rendering theteaching and learning process
moreeffectiveand efficienty. Hence, sudentsin qudity relationshipswiththeir teachers
arehd pedinimproving and fostering knowledge, attitude, skillsand socid development.
Also, studentswith higher quality relationshipstake part more often and aremore
engaged inthelearning perspectivesthan the studentswith alower quality relationship.
O Connor (2008) statesthat persond rel ationshipswith studentsgivesteachersinternd
rewardsand givesmeaning to their work. Based on thisviewpoint, teacher - student
relationship helps teachers create a sense of trust and increase the number of
opportunitiesto sustainameaningful role inthelearning context.

Teacher — Student’srelationships play avery important rolein developinga
mental picture of anindividual. Ewnetu and Fisseha (2008) postulatethat teachers
have the basic needsfor relatednessamong the studentsin their classwhich can play
animportantrolein students’ sself-concepts, the expectation towards scholastic
achievementsaswell as how to makeameaningful lifeafter school. Hence, astudent’s
sdf-esteem devel opment istheoverd| senseof support astudent fed sfromtheimportant
people around them. Myers and Pianta (2008) confirm that teacher — students
relationshipisfundamental to healthy devel opment of studentsin school especially
with regard to the student’s self esteem. L ee (2007) notesthat thetrust developedin
teacher - student rel ationships can contribute to students' academic performance.
Student —teacher relationship caninfluence students' future pathstowards academic
excellence (Lee, 2007). Hence, as noted by Lee (2007), agood and professional
relationship between teachersand studentsisessential in creating asafe context and
givesconfidencetolearnersto work without pressureand becomemotivated tolearning.

Stipek and Miles (2008) proposethat the type of relationship between the
teacher and the student can greatly influence the behaviour of the student’s sense of
socid acceptancein thelearning contextsand academic performance. Thismeansthat
teacher sudent rel ationship haslong-terminferencesfor socia and academic excellence.
Thesereationships may reducetherisk of negative behavioura outcomes. Positive
rel ationshipshave s milar benefitsfor students. Thestudent —teacher relationshipsplay
animportant role of reducing the chances of future bad outcomes such like dropping
out of school. Lastly, the effectiveteacher —students' rel ationships encourage grester
confidenceand classroom engagement in much the same manner assengtive parenting
createsan environment of safety and confidence.
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TheChallengesEncountered by SudentsWho Missed the Teacher—Students
Relationship

Buyse, Verschueren, Verachtert & Van Damme (2009) infer that children who
experience conflictsinteacher - sudent’srelationshipsin their first grade demonstrate
lower achievement. Thismeansthat studentswho perceivetheir reationship negetively
arefoundto havelower performanceinther sudiesthanthosewith quaity involvement.
Ewnetu and Fisseha (2008) assert that apositiverel ationship isassociated with better
performanceand anegativerdationshipisrel ated to adownward trend in achievement.
Hence, thereisno doubt that studentswho lack quality teacher - student relationship
areexperiencing lower academic performance.

Zeichner (2011) conducted a study on improving teacher educationinthe
United State and comes up with thefindingsthat sudentswho misstheteacher- sudents
relationship fear their teachers. Thefindingsshow that fear affect themto participate
effectively intheclassroom and outs dethe classroom. Hence, he concludesthat sudents
becomefreewhenteachersinvolve studentsinthe classroomsand makethey tobehis
or her friends. Thefear of studentswho missteacher- student relationship caused by
heavy punishments, use of abusivelanguage, humiliation and feveratision affects
academic performance. Also, Dillon (2010) conducted astudy onwhat worksinthe
classroom and comes up with thefindingsthat studentswho missteacher — student
relationship away fed lonlely intheclassroom. Mot of them dropout of school because
they lack support and assistancefrom their teachers.

The study conducted by Kalinga (2013) on the causes of drop- out in
secondary schoolsin Tanzaniadiscoversthat most of the studentswho drop out from
school areinfluenced by external factors such asempol oyment opportunities, life
difficultiesand lack of parents awarenesson education; poor relationship withtheir
teachersand studentsin school. Studentsfind that the best way to get peaceistoleave
the school andinteract with other membersin the community. The study conducted by
Baittin-Pearson (2000) had different findingsthat themgor factorsinfluencing dropout
to students beyond 23 years is poor academic achievement, followed by poor
rel ationship with teachersand fellow students;, studentswho had deviant friendswere
morelikely to drop out of school early regardlessof their achievement in school.

Borman & Overman (2004) conducted astudy on Academicresiliencein
mathematics among poor and minority studentsand come up with thefindingsthat
thereis greater relationship between teacher- student relationship and students
academic performance. They identify that students who missteacher — students
relationship areinagreat postiontofail their final examinations. Therefore, the study
concluded that poor performance of some studentsin schoolsis caused by teachers
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who treat their students negative. Downey (2008) conducted a study on the
recommendationsfor fostering educational resiliencein the Classroom and reports
that teachers should show good rel ationship with their learners. Thefindingsshow that
teacherswith poor relationship with their learnersiead them into failure). Downey
(2008) indicatesthat students arethe onewho are mostly affected if theteachersdo
not show good relationship to their learners.

PossibleM easur esthat could beused to Enhance Teacher-Sudent Relationship
in School

Oneof themainintentionsin teaching and learning isto bring both professiona growth
and academic progressin learners. Therefore, thereisabig need to create secured
settingsand measuresthat may establish positiverelationshipsand enhancethelearning
and teaching process. Gitonga (2012) carried out astudy ontheinfluence of teacher’s
motivation on students academic performancein Kenyaandfindsthat good living
conditions, good salary and professiona devel opment for teachershasan impact on
learner’ sachievement because these cause teachersto liketheir work and influence
their studentsto beafundamental part of the school. Adeyinka, Asabi and Adedotun
(2013) state that when right quantity and quality of human resources are brought
together, it may manipul ate other resourcestowardsreaisingingtitution objectivesand
goals. So, thisgivesthedirection that the rel ationshipsin school areinfused by the
bringing together; the quality and quantity of human resources.

Richard and Rodgers (2011) argues that learners have to take part in
classroom activities based on the supportive rather than individualistic approach to
learning. Every learner must have participation with his’her teachersintheclassroom,
cooperative learning in alearning contexts alowsthe formation of groupsthat are
responsibleto solve tasksin the school and for providing support to one another.
According to Murray and Pianata (2009) classroom structures, routines, rulesand
activitiesconvey asenseof community and continuity to students. Murray and Pianata
(2009 d 50 cong dersthat such structures can d so promote positiverelationshipswithin
theclassroom. It isevident that awell-organi zed classroom provides studentswith a
cons stent safe setting where expectationsfor appropriate behavioursareclearly stated
and reinforced. Through this, teachers are al so provided with various numbers of
opportunitiesto devel op and sustain relationshipswith their studentsin the classroom.
Motivationisaninter  nal statethat produces energy that gives impetusfor action
and further determinesdirectionsand intensity of behaviour or undertaken actions
(Dianat and Abedini, 2016). Thismeansthat motivation isthat guiding principlesthat
enable peopleto stay focused onthe path of successregardlessof the challengesthat
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maybe encountered. However, Fosnot (2005) supportsthat students may feel more
comfortableand motivated to learn when teachersmake somekind of effort toreward
and encourage them, demonstrate patience during teaching and managing behaviour.

Marzano R. and Marzano J. (2003) explain that, in order to foster a positive
relationshi ps between teachers and studentsinside the classroom, theteacher needs
tobeaware of both academic and emotional needs of the students such asempathy,
aswell ashow they haveto betreated insde and outside classroom. Thismeansthat,
caring and treeting the tudentsin afriendly, repecting and being sincereand professiona
may maketherelationshipsstronger and more positive.

METHOD

Thisstudy employed causal research design whereby six secondary schoolsinthe
Magu Digtrict of Tanzaniawereinvestigated. The participantsfrom the selected schools,
probability and non probability sampling techniqueswere used to select 130 respondents
from the 6 public secondary schools. The respondentsinclude 6 school heads, 57
teachers, 66 studentsand one District Educationa Officer. Studentsand other teachers
were selected by rondom sampling technique. This techniqueeliminated all research
biasin sl ection of respondentsfor thisstudy, and the sampleframereflected thetarget
popul ation of the study. In non-probability sampling technique purposeful sampling
was used to salect Head of schoolsand District Educational Officer. Theinstruments
for datacollection are questionnairesand interviews. Quantitative datawere presented
using percentage and frequencies where statistical figuresaswell astableswere
produced asoutput of theinput information. Qualitative datathat were obtained from
theinterview guidewas analysed by descriptive and summarization content analysis
based on theresearch objectives.

RESULTSAND DISCUSSION

TheComponentsof theTeacher —Student Relationship that are Essential to
theTeachingand L ear ning Profession

The respondents mentioned various componentsthat make-up theteacher - student
relationship in the school s context. The research has grouped these componentsinto
four categories such asclassroom climate, instructional ddlivery, teacher interactions
and classroom structurearrangement. Classroom Climaterefersto the cultureof caring
and respect that ateacher buildswith the studentsin the classroom. Under classroom
climate category, the parti cipantswere ableto mention thefoll owing componentsthat
arethekey to teacher —student’srel ationshipsasrepresented in Table 1.
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Table 1: Essential Componentsunder Classroom Climate

Components Frequency Percentage
Building asense of togethernessin the classroom 24 42

Creating asense of trust with students 20 35

Creating student tasksfor sense of ownership 50 87.7
Creating congtructive routinesand methods 7 14

Sour ce: Researcher, 2019

Table 1 showsthat 42% of the teachers responded that building a sense of
incdusvnessintheclassroomistheessentid component of teacher —student rel ationships
while 35% said creating asense of trust with students, 87.7% responded by saying
that to create student’ stasksfor asense of ownershipisacomponent necessary tothe
establishment of teacher - studentsrelationshipsin the school context, while 14%
congructiveroutineand methods. Thissmply meansthat mgority of teachersinpublic
school sknow the components of teacher-studentsrel ationshipsin schools. During the
interview with the Heads of Schools, the respondents explained that building a
relationshipwithinthedassroom and school contextsbeginswith thecdassroom contexts.
Onerespondent explainsthat ‘in order to establish teacher - studentsrelationshipin
the classroom, both teachers and students have to build trust that helpsto foster
independenceinthelearning contexts, and responsibilitiesto completether tasksas
assigned. Responsibility and accountability inaccomplishing tasksgive bothteachers
and studentsasense of ownershipintheclassroom, such that everyonefeel sapart of
theclass’

Theclassroom climate a so hasclear aimsand expectationsthat are established
together through routines and methods. Respondents stated that * both teachersand
students create rules, aims and expectations during the first week of being in the
classroom and school. Teachersprovideinformation and regulationsto follow during
learning processesto adjust behaviour and reinforcethe culture of support and respect.
Newberry and Davis (2008) argue that the effective quality of the teacher — student
relationshipisanimportant factor in their school and academic success. Relatively,
littleisknown regarding theinterpersonal demandsthat teachersmay experiencefrom
their sudents. Thismeansthat teachersand students both need to know what isexpected
during timeof teaching aswell asinthelearning processes.

Delivering instructionisacategory that contains methods of interaction that
help to build teacher - student rel ationship between astudent and ateacher inthe
learning environment. The essentia interaction between alearner and ateacher has
directimpact onlearning at every moment of establishing relationshipinschool.
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Table2: Essential componentsunder Delivering Instruction

ltems Frequency Per cent
Monitoring 70 53.8
Activeligening 80 61.5
Re- teaching 57 43.8
Motivating sudents 125 96.1
Sudent’sinterest 96 73.8
Equitability 68 52.3

Source: Researcher, 2019

Thefield results as shown on table 2 reveal that most of the respondents
understand the components of teacher - students’ relationshipsin public secondary
schools. Morethan 96% of the respondents agree that motivating studentsisakey
component to theteacher - studentsrelationshipsin public schools, 73.8% say caring
about student interestsisakey component to the teacher - studentsrelationshipsin
public schools, while 61.5% notethat activelistening isakey component to theteacher
- sudentsreationshipsin public schools. Inthesamevein, 53.8% mention monitoring,
52.3% agree on equitability and 43.8% on re-teaching. Furthermore, Nugent (2009)
supportsthat creating asense of wellbeing in the relationship between teachersand
studentsinfluences learning and academic performance. During aninterview, one of
theHeads of Schoolssaysthat ateacher actsasan assistant that playsa part androle
in giving guidance to the students. One of the participantswrotethat ‘| am always
looking carefully what thestudent aredoing and | help them (with) what they can’t do’

Re-teaching also isanimportant component that can accel eratethe desireto
build rel ationshi ps between the teacher and astudent. In the study, partici pants stated
that when they do not understand thelesson, the teacher would come and repeat the
lesson to hel p students understand it. Another school head says'* | usually useanew
method to teach my studentswhen | seetheonel used didn’t hel p them understand
thelesson.” Creating learning opportunitiesthat foster ssudents’ interestsal soreflects
therelationship that teacher and students build in thelearning contexts was another
response given duringinterview by the District Educational OfficerinMagu Didtrict.
The Didtrict educational officer said; * Our teacher would think of what weneededin
the classroom and heused to help usdowell inthe class. Hewasagood listener in
terms of what we liked and he used to motivate us as he taught and gave moral
support.’

Equitability refersto alearner’ sequal opportunity to beinvolvedintheclass
by providing ananswer or paricipating in other ways. Providing equa opportunitiesto
every student help inthepromotion of care and the building of relationship among
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them. For example, some of the participants stated that * our teachersused to move
from desk to desk to see and check what wearedoing. They help usby giving lessons
through wetching videos, and lisening to theradio. Thefindingsreved that maority of
the studentsand teachersare aware of the essential componentsof building teacher —
students' relationshipsin public secondary schools. Fosnot (2005) portraysthat the
fulfilment of sudents' expectationsmay bedirectly linked to motivation and performance
inlearning. Therefore, thisresearch realized that most of the participantsare aware of
the essential componentsof teacher - student’ srel ationshipsthat influence academic
performancein public secondary schoolsintheMagu Didtrict.

Table 3: Contribution of Teacher-Student Relationships to students’ academic
Performance
Students Teachers
Variable Percentage Variable Percentage
Helps students feel a strong connection

to the teachers. - - 0 8r.7
It help students to feel cared for by
their teachersin the learning contexts. - - 48 8.2

It builds trust and responsibility among
teachers and students from day one
of being in schools 9] 5 - -

It help students to have freedom of
expression in the classroom - - 4 A7

It causes students to feel ownerships
in the classroom 0 454 - -

It allow teachers and students to be an

integral part of the classroom as they

participate actively 46 69.9 - -
Source: Researcher, 2019

Table 3 reved sthat 87.7% of the respondents agreethat teacher —student’s
relationships help studentsfeel astrong connection to theteacher in the classroom,
84.2% indi cate that teacher — studentsrel ationships hel p studentsto fedl cared about
by their teechersin thelearning contexts, 94.7% say that teacher —student’ srelationships
help sudentstofed ownershipinthecassroom. Interstingly, 54.5%indicatethat teecher
- students' relationships build trust and responsibility among teachers and students
from day one of being in the school environment, 45.4% indi cate that the teacher -
studentsrel ationshi ps make studentsfesl ownership in the classroom, while 69.9%
indicatethat teacher —studentsrel ationshipsalow teacher and sudentsto beanintegra
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part of the classroom. This conformswith Myers and Pianta (2008) who say that
teacher —studentsrel ationshipsarefundamental to healthy development of studentsin
school especidly tothestudents self-esteem. Therefore, itisconcluded that majority
of participants both teachers and students know that the components of teacher —
students relationships are key elements of school in ensuring student academic
performance.

Table 4: Challenges Facing Students who Missed out on Teacher—Students’
Relationshipsin Public Secondary Schools

Challenges Sudents Teacher
Frequency Percent  Frequency Percent

Poor performance &4 9%6.6 ) %4
School dropout &0 0.9 46 80.7
Immoral behaviour 40 606 50 877
Loneliness 5% 848 7] A7
Stress 0 454 Ziv) 736
Lack of confidenceand lack of

professional support 46 69.6 57 100

Source: Researcher, 2019

Inthisstudy whichinvolved teachers, students, School Headsand the Didtrict
Education Officer, 96.6% of the students and 96.4% of the teachers point out that
poor performanceisone of the biggest challengesthat studentswho missed out on
teacher —students’ relationshipsin thelearning context arefacing, while 90.9% of
studentsand 80.7% of teachersmaintain that school dropout isachalengethat sudents
who missed out on teacher —students’ relationshipsinschoolsarefacing. Inthesame
vein, 60.6% of students aswell as 87.7% of teachers have shown that one of the
chalengesisimmoral behaviour duetotheinfluenceof peer pressures. Londinessis
another challenge that was mentioned by 84.8% of student and 94.7% of teachers;
45.4%0f studentsand 73.6% of teachers strongly maintain that studentswho missed
out on teacher —student’srelationships experience stressin their lifeand asaresult
they lack professiona s (contacts) that caninfluencetheir academic devel opment. Lack
of confidenceand professional support from theteachersisachallengethat students
who missed supportivere ationshipswith their teachersarefacing. Inthisstudy, while
69.6% of studentsand 100% of teachers mentioned lack of confidence and lack of
professional support asamajor challenge concern, only 2 studentsdid not mention
any of the challenges. To support theseideas Buyse et al. (2009) arguethat children
who experience conflictsinteacher- sudents reaionshipsinthefirs gradedemondrate
lower achievement.
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Table5: Suggestionstoimproveteacher- students' relationship

Strategies Sudents Teacher
Frequency Percent Frequency Percent

Guidance and counseling & 939 ) %4
Respect one another &0 09 46 80.7
Caring 64 %.9 ) 9B.1
Team work and motivation 5% 84.8 2 912
Maintain discipline 7] 818 51 894
Professional support 48 727 0 877

Source: Researcher, 2019

Thetable5 showsthat 96.4% of teachersmention that guidanceand counsdlling
areamong the strategiesthat teachersuseto improveteacher - studentsrel ationships
inpublic secondary schools, 98.1% of teachersal so strongly mention that caring for
each other improvestherelationships between teachersand students, 89.4% of teachers
suggest that maintai ning di scipline between teechersand Sudentsisakey to asupportive
relationship,87.7% mention professional support while 91.2% strongly maintain
motivation and teamwork are the essential strategiesfor maintaining teacher - sudent
rel ationshipsin public secondary schools, 93.9% of students mentioned guidanceand
counselling as a strategy for enhancing teacher - studentsrelationshipsin public
secondary schools while 90.9% mention respect as a key to teacher — students
relationships (Dianat and Abedini, 2016). Supports thisby saying, motivationisthat
guiding principlesthat enable peopleto stay focused on the path of successregardiess
of the challenges that maybe encountered. However, Fosnot (2005) supportsthat
studentsmay fed more comfortable and motivated to learn when teachersmake some
kind of effort to reward and encourage them, demonstrate patience during teaching
and managing behaviour.

CONCLUSIONAND RECOMMENDATIONS

Teacher-student relationshipisclearly known and practised in public schoolsinMagu
Digtrict. It can be concluded that teacher-student rel ationshipisan essentia ingredient
for promoting good academic performance of studentsin secondary schools. Either
absenceor poor teacher-student rel ationship resultsinto devastating problemsamong
teachersand sudentswhichinturnimpedetheteaching and learning process. Therefore,
poor academic performance may be experienced among students. Itistherole of
every education stakehol der to devel op and practise viabl e strategiesto enhance good
and effective teacher-student rel ationship. Theuse of modern teaching methodslike
discussion, debate and practicals can enhance such relationship.
Supportiveinteractions between teacher and studentsareimportant to Sudents
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academic performance in general. Teachers, students, policy makers, parents,
caregiversand school managersshouldtry their best to establish supportiverdationships
inthelearning contextsto enhance academic performancein public secondary schools.
Policy makers should work hard to establish waysin educational settingsto offer
teachers the clearest information on how to establish and develop professional
relationshipswith studentsin the school. Efforts should be made by theteachersand
caregiverstoingtil thevaueand understanding of teacher - students' relationshipsfor
enhanced students academic performance. Seminars, workshops should be conducted
to help both teachers and students on heal thy teacher —studentsrel ationships.
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