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ABSTRACT

Questioning isan inseparable part of a classroom teaching/learning process
that facilitate students' respone. This study, therefore, investigate students
speaking skillsin English asa Second Language classroomthrough teachers
verbal questioning. Ninety students and ten English language teachers from
five senior secondary schools in Ado-Ekiti, Nigeria are randomly selected
as participants. Classroom obser vation and questionnaire schedule are used
for data collection and analyzed using descriptive statistics, Fisher's Exact
Test and regression analysis are adopted for the test of hypotheses at 0.05
level of significance. Theresult showsthat teachers questioning significantly
facilitates students' speaking skill in English as Second Language. It also
reveals that the most used type of question among others is close/display
guestions which do not really facilitate much students' classroom responses.
The study, therefore, recommends that teachers should be aware of the
importance of questioning as a fundamental skill for effective teaching and
facilitating students speaking skill. Teachers should be trained on using all
types of questions where the focus would be on leading students to higher-
level thinking in order to promote active interactions during classroom
participation.

Keywords: Questioning, speaking skill, students' response
INTRODUCTION

Spoken languageisthe most essential form of language aswell asthe basic skill of
communication. Language devel opment, whichisessentid todl learning, beginswith
hearing. Languagelearnersmostly learn by hearing and responding to soundsmade

O. O. Deji-Afuye and C. A. O. Olowoyeye are lecturers in the Department of General
Studies, School of Education, College of Education, Ikere-EKiti, EKiti State, Nigeria.
E-mail: dunnidejiafuye@gmail.com.

This Article is Licensed under Creative Common Attribution-NonCommercial 4.0 International 22

https://creativecommons.org/licenses/by-nc/4.0/




Journal of Research in Education and Society;
Volume 10, Number 1, April 2019
ISSN: 2141-6753
Published By
International Centrefor I ntegrated Development Resear ch, Nigeria
In collaboration with
Copper stoneUniver sity, Zambia.

around them through speaking. Akmajian, Farmer, Bickmore, Demersand Harnish
(2017) review the early stagesinlanguage devel opment such asbabbling, the one-
word stage and multiword stages. All these stages have beenidentified toinvolve
verbd production of language. It thenindicatesthefact that |anguage skillsare better
learned if speakingisamajor component of thelearning process.

According to Fisher, Frey and Rothenberg (2008), in the early history of
education, talking by studentsin the course of classroom lessonswasnot common. It
wasthe norm that teacherswould do all the talking while studentswould be quiet
(listen) throughout theingructiond time. Studentswereexpectedtotakedl ingructions
giventothem by their teachers, completetheir assigned tasks, memorizefactsand be
abletorecitethem. Overtime, educatorsredlized that students had to uselanguageif
they wereto become better educated citizens. Therefore, studentswere madeto
respond to questionsthrough which teacherswoul d accesstheir knowledge. Thus, the
interaction pattern was predominantly ateacher-centred question-answer-feedback
or theinitiation-response-feedback (IRF) pattern. Thisisoneof theareasin classroom
discoursethat has beeninvestigated for decades. According to Mercer and Dawes
(2014), Initiation-Response-Feedback (IRF) cydewhichwasrecommended by Snclar
and Coulthard (1975) wascommonly gppliedinteacher-fronted dassroominteractions.
Thisexplainswheat isobtained intraditiona classroom.

Nevertheless, itisgtill the scenario today, that sudentsoften speak muchless
inthe classroom than theteacher. According to theresearcher's observation, though
educatorsaretrying to encourage classroom interaction, sudents participationistill
very poor in someclasses. Thismay bedueto anumber of reasons such asthefact
that teachersareawaysexpected toinitiatetalk and alsoto do most of thetak inthe
whole-classactivities. Inthiscase, teacherstend to dominatetheinteraction and spesk
mogt of thetimebecausethey believethat closeand congtant control over thecdlassroom
interactionisaprerequistefor achieving their ingtructiond goas(Callins, Harkin, and
Nind, 2010). It could aso bedueto thekind of teachers questions, the purposeof the
guestionsand theleve of motivation studentsreceivefrom teachersto respondtothe
guestions. Mot often, it hasto do with students |ow proficiency in English, feeling
nervousor being afraid to make mistakeswhen spesking English. Inastudy conducted
by Jibowo (2010), it was observed that |earners of English asasecond languagein
Nigeriatend to manifest fear and anxiety inlanguage classesand asaresult of this
exhibit communication gpprehension. Inalearning environment, oneof therolesof the
teacher isto simulatethoughtsand inspireresponsesfrom studentsand thus, encourage
moretalk fromthem. Thiscan be achieved through questioning. Adedoyin (2010)

This Article is Licensed under Creative Common Attribution-NonCommercial 4.0 International 23

https://creativecommons.org/licenses/by-nc/4.0/




Journal of Research in Education and Society
Volume 10, Number 1, April 2019
ISSN: 2141-6753
Published By
International Centrefor I ntegrated Development Resear ch, Nigeria
In collaboration with
Copper stoneUniver sity, Zambia.

datesthat teecher'squestionshave s gnificant advantagesfor many ingtructiond purposes
such asobtaining students reflection and challenging deeper students understanding
and involvement inthe classroom. If theteacher ask questionsmorefrequently than
any other activitiesinteaching and learning process, sudentsaregiven better opportunity
torespond and participate. Thus, thefunction of teecher'squestionstofacilitate effective
classroominteraction cannot be overstressed.

Teacher'sQuestioning

Theteacher's questioning servesthe purposes such asletting students present their
idess, tesingtheir understanding knowledgeand skills engagingthemactively inlearning
by participation, stimulating their thinking and getting them to eval uate and practice
previouslearnt materias. Croom and Stair (2005) Satethat teacher questionsare best
used asdiagnostic toolsto hel p eval uate students academic progressor to assess
students critical thinking. To uphold thisview, Vogler (2005) statesthat classroom
guestions can monitor comprehens on, help make connectionsto prior learning and
gtimulate cognitivegrowth of thestudents.

That which definesquestioningliesintherdevanceof questionsand thepurpose
they serveintheinteraction. In other words, thetypesof question teechersask usudly
determinethekind of interactionthat will beobtained. A number of earlier sudiessuch
as Shomoossi (2004); Fakeye (2007) and Lee and Kinzie (2012) on classroom
interactionshaveidentified arange of question types, such asclosed and open-ended
questions, display and referentid questionsand yes/no questions Leeand Kinzie(2012)
clamthat variousclassroom Stuationsusudly determinethekind of questionsteachers
ask. Open questions can havemorethan one acceptableanswer whileclosed questions
can accept only oneanswer (Yang, 2010).

Display questionsrefer to questionsfor which theteacher knowstheanswer
and thus, can beanswered correctly or incorrectly. They are such questionstowhich
studentsgive oneword answersor yesor no answers. They demand single or short
responsesof thelow-leve thinking kind. Display questionsareasked to confirm students
comprehension or make clarification requestswhich help teachersto eval uatetheir
sudentsinthecourseof thelesson. According to Tuan and Nhu (2010), they generate
interactionsthat aretypical of didactic discourse. They have beenfound to limit
interaction. Referentia questions, by contrast, require morethought and produce
longer responsesfor which theteacher, in most cases, doesnot know theanswer in
advance. They areusualy moreeffectiveininitiating interactionwith the purposefor
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communication rether than testing the students knowledge (Liuand Le, 2012; Brown
and Lee, 2015; Derakhshan, Zeindi and Sharbati, 2015).

Sudents Response

Classroominteractionisusudly controlled by theteacher whoisthedominant figurein
the classroom. Asreviewed by Mercer and Dawes (2014), exchangesin classroom
cons st of threemoves (initiation moves, response movesand follow-up moves). To
giveroomfor effective exchangesinthe classroom, studentsmust beengagedinthe
responsemovewhichistheanswering move. Thus, withthiskind of pattern, sudents
roleislimited to providing answersand receiving instructions. Chin (2006) suggests
that thequantity of opportunitiesfor sudentstointeractindassroomiscrucid inlearning
language. Inthework of Hattie (2012) on classroom interaction, it isevident that
student responsetakes|esssignificant proportion out of total classroominteraction.
However, student response has been described asan effectivetool by whichteachers
can gain insight into students' thinking processes and power of communication
(Hamiloglu, 2012).

Inmany English asaSecond Language (ESL ) classrooms, speaking kill is
greatly neglected despiteitsimportanceto teaching andlearning. Teachersrardly give
students more than asecond to respond to their questions once posed and thisdoes
not giveroom for the sudentsto formulate much of averbal response. Thefact that
our classrooms are mostly teacher-centred haslimited students' oral output and
participation. Oneof the challengesfaced by some secondary studentslearning English
asasacondlanguagei sexpressng themsalvescorrectly and fluently inEnglish. Learners
aresometimesre uctant to participatein classroom dueto factorslike anxiety andlow
proficiency in English. Inalanguagelearning environment, the best way tolearnisto
usethelanguage sothat thelearner would beableto add to their knowledgein structure,
thereal communication. Thefact remainsthat communicationisthemaintarget of a
language. Thisstudy therefore, amsat exploring thetypesof teachers verba questions
and how effectivethey aretofacilitate Sudents responsein the classroom. Hence, the
following hypotheseswere postulated based on the problem identified by the study.
H,1.  Thereisnosgnificant relationship betweenteachers questioning and students

responsein classroom.

H,2.  Thereisnosgnificant relationship betweenthetypesof questionsteachersask
and the quantity of students responsein classroom.
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METHOD

Thisstudy isadescriptivesurvey. Thedesignisideal for thisstudy becausethe study
was conducted in asetting that requiresdirect responsesfrom the respondentswhile
investigating existing phenomenon without manipul ating thevariables. Thedesignaso
alowsthe participantsto describe and provide their opinionsregarding the variables
being studiedin details.

Thetarget population of thisstudy comprised al the Englishlanguageteachers
and studentsin Ado-Ekiti Local Government Areaof Ekiti State, Nigeria A total of
one hundred (100) randomly selected respondents wereraised for the study. The
selected respondents consisted of ninety (90) studentsand ten (10) English language
teachersfrom five (5) senior secondary schoolsinAdo-Ekiti Local Government Area
of Ekiti State, Nigeria.

The instruments for data collection were self-structured closed-ended
questionnaire and classroom observation schedule. The study used classroom
observation protocol to exploretheactua statusof questioning patternsand processes
happening inthe classroom. Thequestionnaire designed for the study was made up of
two sections- A and B. Section A was used to seek information on the demographic
data of the respondents. Section B was used to seek information on the research
variablesand it wasof four (4) Likert Scaleformat. Thefaceand content validitiesof
theinstrumentswere carried out through the expertsin Language Education and experts
inTest and M easurement Departmentsof thefaculty of Education, Ekiti State University,
Ado-Ekiti, Nigeria. Toensuretherdiability of theinstruments, it wasadministered on
twenty (20) sSudentsand teachersthat were purposively selected fromtwo (2) secondary
schoolsthat were not part of the study sample. Alpha-Cronbach reliability estimate
was used to analyzetheir responsesand areliability coefficient of 0.71 was obtained.
Hence, theinstrument was adjudged to bereliable. Data collected were analyzed
using thedescriptiveandinferential statisticswhilethe Fisher'sExact Test wasused to
test thetwo hypothesesformulated for the studly.

RESULTSAND DISCUSSI ON

Theresult of analysisfrom combined responses of both teachersand students on how
teachers questioning facilitatesstudents talk wasreveaedin Table 1. Thegrand mean
response value (3.31) which was greater than 2.50 indicated that many of the
respondents agreed that teachers questionshelped to grab learners attention and
responsesintheclassroom (3.52), teachers questionshel ped toidentify thoselearners
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who wereattentive and could understand the lesson through their accurate responses
(3.19), teachersbelieved that questions determinewhether thelearnerscould follow
and understand thelesson (3.20), questioning enabl eteachersto measure how much
successful the teaching was (3.32) and teachers questioning influence classroom
interaction (3.33). Thesefindingsdignwiththeideaof Croomand Stair (2005) which
statesthat teacher questionsare best used asdiagnostic toolsto hel p eva uate students
academic progressor to assessstudents critical thinking. Thiswasequally validated
by Vogler (2005) who opinesthat classroom questions can guide comprehension,
hel p make connectionsto prior learning and stimul ate cognitive growth of thestudents.

Theresult of andysispresentedin Table 2 reved sthedifferent typesof questions
teachersask in classroom. Thegrand mean value (3.41) inthetableisgreater than
2.50indicating that many of therespondentsagreed with theentireitemslistedinthe
tableasthedifferent typesof questionsteachersask in classroom. It therefore means
that teechersagreed that opervreferentia question (3.30), close/display question (3.26),
and Yes/No questions (3.67) are the different types of questions teachersask in
classroom. According to Farahian and Rezaee (2012), teachers questionshave been
categorized into open and closed questions, display and referentiad questionsand yes/
no questions. Hussin (2006) supportsthe notion that tudents utterancesand extent of
classroom parti cipation arevery muchindependent on theteacher'stypesof questions
and questioning techniques.

Fromthebar chartinfigure 1, it was observed that open/referential type of
guestion promoteand generate greater amount of students response asindicated by
24% of thestudentsthat it givesroom for Sudentsto givetwo and morewordsresponse
intheclassroom whileclose/display question (14%) and Yes/No question (6%) have
least responses. However, 94% indicated that Yes/No question type givesroom for
oneword response, close/display question (86%) and open/referential (76%). The
implication of thisisthat among thethreetypesof questionsidentified, open/referentia
guestionspromote and generate greater amount of students responsein theclassroom.
Open/referentia questionsare more effectivein generating students oral production
than the other typesof questionssuch asyes/no and close/display questions. Referentid
guestionsenablestudentsto engagein critical thinking, producetheir ownideasand
also helpthemtointernalize language better (Naz, Khan W., Khan Q., Daraz and
Mujtaba, 2013).

Theresult of analysis presented in Table 3 reveal sthat the P-value (0.000)
waslessthan 0.051eve of Sgnificance. Thismeansthat thereissgnificant relationship
between teachers questioning and students response. Theresultsreveal that most
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preferred typesof questionsareyes/no and display questionsboth of which require
short answers. Thesetypesof questionsdo not challenge studentsenough to think at
higher levelsof their cognitive capacity rather |ead themto quick and cognitively limited
responses. Thefindingisinlinewith Hussin (2006) whoisof theopinion that Sudents
utterances and extent of classroom participation are very much dependent on the
teachers questioning technique. The content of the questionsand themanner inwhich
teachers ask them determineswhether or not they are effectivein promoting students
learning and talks (Fakeye and Ayede, 2013).

Theresult of analysispresented in Table 4 reveal sthat the P-value (0.000)
waslessthan 0.05leve of significance. Thisindicatesthetypesof questionsteachers
ask will significantly determinethe quantity of students response. Boyd (2015) has
raised theawareness of how different formsof teacher questionscan influencethe
amount of students responseinthe classroom and dso demondtratetheir linguisticand
cognitive capacity. Accordingto Boyd (2015), yes/no and display typesof questions
do not challenge studentsenough to think at higher levelsof their cognitive capacity,
rather, they leed studentsto quick and cognitively limited responses. However, anumber
of studies havefound apositiveimpact of teachers open/referential questionson
students achievement inlanguage use (e.g. Chin, 2006; LeeandKinzie, 2012; Fakeye
and Ayede, 2013).

Theanaysisof teachers perceptionson questioning skillsindicated that many
of therespondentswere of the opinion that teachers questionshelpedto grab learners
atention and responsesinthedassroom and equdly hel ped teechersto properly evauate
the outcomeof his’her teaching. Theteachers questioning skillsa soincreasestudents
participation, focus attention on particular issue or concept, structure atask for
maximizinglearning and get feedback on theeffectiveness of alesson and management
of classroom. This corroboratesthe findings of Adedoyin (2010) who positsthat
teachers questionshave significant advantagesfor many instructiona purposessuch
asobtaining students reflection and challenging deeper students understanding and
participationintheclassroom.

Furthermore, inanayzing thedifferent typesof questionsteachersoftenemploy
in classroom descriptively, the analysisindicated that teachers agreed that open/
referential questions, close/display questionsand yes/no questionsarethe different
typesof questionsthey ask in classroom. According to Farahian and Rezaee (2012),
teachers questions have been classified into open and closed questions, display and
referential questionsand yes/no questions. Leeand Kinzie (2012) clam that thetypes
of questionsteachersemploy in classroominteraction areusually determined by the
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purposethey serve, thekind of feedback or interaction theteacherswant to obtain,
teachers and students intellectud levels, aswell asthe classroom Situation.

Theinferentid andydsof thedataobtainedindicated thet Significant relationship
exigsbetween teachers question and students response. Thefindingsareinlinewith
thefindingsof somestudieslike Hussin (2006); Daton-Puffer (2007) and Adedoyin
(2010) thet teachers questioningisof great significanceto cresting effectivedassroom
interaction. Thesestudiesaffirm that moreinteractionsare promoted between teechers
and studentswhen teachersgiveingtructionsthat include posing questionsthan when
they useingtructionswithout questions. Thepresent sudy indicatesthat verba questioning
isateaching method that allows studentsto be adequately involved in classroom
discussion. Teachers questioning isused to increase students engagement, to focus
attention onaparticular issueor concept, to structureatask for maximizing learning, to
know about students prior and current knowledge, to assessthe understanding of the
students about any assigned tasks, to get feedback on the effectiveness of alesson
andin managing aclassroom, and/or to check and control students behaviour (Richard
and L ockhart, 2000; Croom and Stair, 2005; Vogler, 2005).

Furthermore, it wasreved ed inthisstudy that thetypesof questionsteachers
ask will Sgnificantly determinethequantity of sudents responseintheclassroom. This
findingisinlinewith Croom and Stair (2005) who posit that teachers questionsare
best used as determinant tool sto eval uate students academic progress and assess
students critical thinking. In addition, the argument put forward by Hussin (2006)
supportsthenotion that students utterancesand extent of classroom participation are
very much dependent on theteachers questioning technique.

It wasfurther reveal ed that more than 60% of teachersinvolved inthe study
believed that open/referentia questionsare moreeffectivein generating students ora
production thantheother typesof questionssuch asyes/no and close/display questions.
Referential questionsenable studentsto engagein critica thinking, producetheir own
ideas and also help them to internali ze language better. However, theteacherswho
participated inthisstudy noteasit wasa so reved ed through the classroom observation
by the researcher that no matter thetypesof questionstheteachersused, thestudents
responsesweregenerally insinglewordsor smple phrases. Some of the studentsdid
not even make any attempt to speek at all perhapsbecausethey werenot proficient in
the second language or they had communication apprehension. Therefore, teachers
prefer to ask moreof closed/display questionsin order to get more but short responses
frommost if not al of their studentsin order to get feedback from the studentsasto
whether they understood what they had been taught and al so to encouragethemto

participate.
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Table1: Teachers perceptionson the effects of classroom questioning skills
Items SA A D SD Mean Decision
Teachers questions help to

grab learners attention and

responses in the classroom  52(52%) 48(48%) 0(0) 0(0) 352  Agreed
Teachers questions help to

identify those learners who

are attentive and also under-

stand the lesson through

their accurate responses 33(33%) 53(53%) 0(0) 14(14%) 319  Agreed
Teachers believe that ques-

tions determine whether the

learners could follow and

understand the lesson 26(26%) 68(68%) 0(0) 6(6%) 320 Agreed
Questioning enable teachers

to measure how much succ-

essful the teaching is 46(6%)  40(40%) 0(0) 14(14%) 332  Agreed
Teachers questioning influ-

ence classroom interaction  53(53%) 34(34%) 6(6%) 7(7%) 333  Agreed
Grand Mean 331  Agreed
Mean greater than or equal to 2.50 'Agreed' otherwise 'Disagreed'

Table2: Different typesof questionsteachersask in classroom

Typesof Questions SA A D SD Mean Decision
Open/Referential Questions  39(39%) 61(61%) 0(0) 0(0) 330 Agreed
Close/Display questions 33(33%) 60(60%) 0(0) 7(71%) 326 Agreed
Yes/No questions 67(67%) 33(33%) 0(0) 0(0) 367 Agreed
Grand Mean 341 Agreed

Mean greater than 2.50 'Agreed' otherwise 'Disagreed'
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Figurel: Themost effectivetypeof teachers questionsin promoting and generating
agreater amount of students response
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Table 3: Statistical test for relationship between teachers questioning and students
responseintheclassroom

Value Df Asymp. Table Exact Sig.
Sig. (2-sided) (2-sided)
Pearson Chi-Square 110.392a 1 .000
Continuity Correction 110226 1 .000
Likelihood Ratio 119.295 1 .000
Fisher's Exact Test 384 .000
Linear-by-Linear
Association 113.608 1 .000
N of Valid Cases 100

Table4: Statistical Test for typesof questionsteachersask in promoting or generating
students response

Value Df  Asymp. Table Exact Sig.
Sig. (2-sided) (2-sided)

Pearson Chi-Square 170135 1 .000

Continuity Correctionb 182952 1 .000

Likelihood Ratio 123747 1 .000

Fisher's Exact Test 384  .000
Linear-by-Linear Association 190763 1 .000

N of Valid Cases 330

CONCLUSIONAND RECOMMENDATIONS

The study focused on teachers questioning behaviour and how effectiveteachers
guestionsareto promote adequate studentsresponsesin ESL classrooms. Through
the classroom observation for thisstudy, it was established that closed/display and
yes/no questionswere more asked by the teachersthan open/referential questions. It
wasa so found out that the responses of the studentsto all kinds of questionsused by
the teacherswere generally made up of one words, two words or simple phrases.
Eventhough most of theteachersinvolvedin thisstudy believed that the most effective
type of questioning in EL S classroom to promote and generate greater amount of
students responseisopen/referential questions, they preferred to ask moredisplay
guestionsin order to ensure that most of the students participated.

Making students speak moreinthe classroomisnot amatter of forcing them
to speak. Thisdemands good preparation on the part of theteachers. Thereisthe
need for theavailability of proper materials; and equally, implementation must be
progressiveand systematic. Thus, thisstudy recommendsthefollowing:
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1. Teachersshould beaware of theimportance of questioning asafundamental
skill for effectiveteaching aswell asameansof facilitating effective students
response.

2. Teachersshould betrained on using all types of questionswhere the focus

would beon leading studentsto higher-level thinkingin order to promoteactive
interaction and talks during classroom participation.

3. Teachers questions should not just be an élicitation device; rather, teachers
questionsshoul d take on the dynamic discourse devicesthrough which students
can be actively engaged to produce language that will result in the second
languagelearning and proficiency.

4, Teacher talking time shoul d be reduced to giveroom for more studentstalking
timeintheclassroom.
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