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ABSTRACT

School Psychologists believe that severe physical punishment defeats its own
purpose by modeling aggressive or physical behaviour, the very behaviour it is
often attempting to correct. The work examines punishment and reward as a
behaviour modification technique on the learners. Studies have shown that
violent punishment can produce aggressive, anxiety, fear, paranoia, apathy,
hatred, depression, delinquency and self-destructive behaviours. Adults who
were punished violently as children display an increased likelihood of criminal
activities, domestic violence, and suicide. Most current promoters of punitive
discipline in Nigeria and the United Sates, however, espouse nonviolent forms
of control, or "mild" punishments such as time-out, scolding and disapproval,
natural and logical consegquences, and penalties (restricting television viewing
for example). This work therefore recommends that school psychologists,
counsellors, teachers should be trained on use of improve ways of punishment
and reward such as token economy, time-out, cognitive behaviour technique,
solution focus brief therapy and self management as well as modeling technique
be used to readdress problems such as depression, aggression, anxiety and phobic
condition of learners.
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INTRODUCTION

Punishment isoften used as synonym for discipline, but thetwo are not interchangeabl e.
Disciplineisasystem of actions or interactions intended to create behaviour. Some
disciplinary systemsuse punishment asatool (Clark, 1989). Therefore, discipline does
not alwaysinvolve punishment, but issometimesamethod of discipline. However, itisthe
child'sinterpretation of the punishment that iscritical . Punishment can beeither physical or
nonphysica . Behaviour modification techniques, such as*logica consequences’ or “ Time
out” userewardsand nonphysical punishmentsto control behaviour (Dianneand Daeg,
2004; 2014). Behaviour modification issometimesdi stingui shed from punishment with the
clamthatitis“corrective’ rather than“retaliation,” but may timeapenalty isimposed
because of unwanted behaviour (Dobson, 1990), it ispunitive. Physical punishmentsare
used frequently inwestern society, aswell e sewhere, despite controversy over their effects
(Greven, 1990). Numerous studies have shown that parents, teachers, psychologists,
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religiousleadersand othersstill believethat thereisaplacefor physical punishment
(MCecord, 1995; Straus, Richard and Suzanne, 1980). Most current promotersof punitive
disciplineinthe United States (Dianneand Daeg, 2004; Dianneand Daeg, 2014), however,
espousenonviolent formsof control, or “mild” punishmentssuch astime-out, scolding and
disapproval, natural andlogica consequences, and pendties(redtricting televisonviewing
for example). Timeout isabehaviour modification techniquethat hasbecomequite popular
inrecent years. Used mostly on children betweenthe agesof 2 and 12, it attemptsto stop
unwanted behaviour by removing the child from all stimulation and attention. A certain
roomor chair isdesigned asthe“time-out” place, and achildisordered or carried there
whenever heor sheengagesin apopular unwanted behaviour (Haddan, 1970). Time-out
can beeffectivein modifying disruptive behaviours, like hitting, grapping, talking back, or
tantrums. Proponentsof behaviour modification claimthat thechild learnsquickly to control
hisor her own behaviour so asto avoid time-out (Skinner ascited in Bigge and Hunt,
1969). Detractorsof punitivedisciplinearguethat external controlsdo littleto change
interna motivationsor attitudes. Children smply learntoresist or evade external controls.

Another technique of behaviour modificationinvolves*logical consequences’.
Children often learn not to behavein certain waysthrough the natural consequences of
their actions (Santrock, 2011), such as getting burned when touching ahot stove. Parents
and adult caregiversextend that form of learning by arranging consequencesto children’s
actions. To be effective, these arranged consequences must belogically related to the
action. For example, if achild doesnot completehisor her task of washing thedishesone
night, thenext night he or shemust wash doubl e the amount of dishes. Sometimes, natural
consequences aretoo dangerous, so parentsarrangelogica consequencesinstead. Child
who rides her or histricycleinto the street cannot be alowed to be hit by acar (natural
consequences), o instead the parentstakethetricycle away fromthe child for sometime
(logica consequences).

Behaviour modification systemsof disciplinethat usemild” punishment suffer a
seriouscontradiction. However, studieshave clearly shown that in order for punishment to
be effectiveit must happenimmediately after the behaviour, be severe, and occur every
time the behaviour occurs (Dobson, 1990). Nonviolent punitive systemsof discipline, on
the other hand, recommend that parentsshould not punishachild inanger (meaning parents
must wait until their emotions cool down), and that the punishment be mild. This
recommendation negatesthefirst two requirementsof effective punishment. Thethird
requirement isimpossibletofulfilled, asparentsarenot constantly present withtheir children
to witnessevery occurrence of the unwanted behaviour.

Psychologistsbelievethat severe physical punishment defeatsitsown purpose by
modeling aggressive or physical behaviour, thevery behaviour it isoften attempting to
correct. Studieshave shown that violent punishment can produce aggression, anxiety, fear,
paranoia, apathy, hatred, depression, delinquency, and self-destructive behaviours. Adults
whowerepunished violently aschildren display anincreased likdlihood of crimind activities,
domestic violence, and suicide (Santrock, 2011). Inthelight of theabove, thiswork takes
alook at punishment and rewards as abehaviour modification technique onthelearners.
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Punishment and its Consequences

Punishment could be defined astheinflicted of somepain, suffering, lossor somesocial

disability asdirect consequences of some action or omission on the part of the person

punished. Itisan aversvestimulus, whereby an unpleasant or painful, experienceisapplied
inorder to discourage agiven type of unacceptable behaviour (Raymond, 2008). Two
broad categoriesof punishment havebeenidentified. Theseare:

a) Pogitive punishment whichinvolvesastimul us presentation. For example, flogging,
asking the offender to fetch water, sweep the classroom or surroundingsfor a
number of days, mild expression or displeasure, angry sarcasm, ridicule or even
humiliating remarks.

b) Negative punishment involvesstimulusremoval . For example, remova of privileges
andlove, isolation, detention, sending the student out of theclassor stopping him
to participatein asubject (Santrock, 2011 and Raymond, 2008).

Based on thiscategorization punishment can be harsh or mild. Harsh or severe punishment

may havethefollowing effects

I. I. Make the students to hate the school and their studies as well asthe
instructor or teacher;

i. Make studentswithdraw and stop trying out thingsinthe classand schooal;

. Harden some of the studentsand makethem stick to their misbehaviour;

\VA Make studentsform bad groups or gangsand plot against school authorities.
Ontheother hand, mild and constructive punishment hasasatisfying placeinthe

school and classroom. Such ameasuremay:

I. Helpto maintain order inthe classroom.

. Help the studentsto check their bad behaviour.

i Act asadeterrent to bad behaviour among the students;

\VA Help teachers and students achieve set classroom objectives (Santrock, 2011;
and Raymond, 2008).

Generdly, itisbelieved that punishment does not reduce the frequency of behaviour but

doesnot diminateit.

Usesof punishment
Punishmentsservethefollowing purposes.
I. Teach the children respect for authority,
i. Block undesirableresponses and thusreform the offender,
i Forcethe child to do something hewas not ready or did not want to do,
\VA Serveasadeterrent to potentia offenders,
V. Make students pay attention to classwork, and
Vi. Motivate studentsto learn assigned materia s (Santrock, 2011; Raymond, 2008).
Santrock (2011) and Raymond (2008) maintain that experimental knowledge has
shown that the extent of the effectivenessof punishment in éiminating behaviour depends
onthefollowing conditions:
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I ntensity or magnitude of the punishment: The more extreme or harsh the value of
punishment is, themorelikely thebehaviour will bediminated permanently. Mildlevel sof
punishment may be effective, asserve neither motivated nor well established thedisired
results. Both levelsareinformativefor thelearner, but milder punishmentislesslikely to
resultin excessveanxiety, tofixatethe undesired behaviour or to beregarded asretdiatory.

I mmediacy of punishment: Punishment isaffected by thetiming of itsadministration. It
ismoreeffectivewhen administeredin close proximity to the offence so that the offending
student can associ ate thetwo. Delay reducesthe effectiveness of the punishment because
itwill suggest reasonsother than the offence,

Verbal rationalization: Giving reasonsfor punishing thechild convinceshim of theneed
for the punishment. Verbal reasoning increasesthe effectiveness of punishment in some
gtuations,

Earlier relationswith the punishing agent: When achild is punished by an adult, it
may, inadditiontotheflogging, for instance, involvel ossof affection and pogitiveinteraction
with the adult. Punishment effectiveness dependsin part on the rel ationship between the
punishing agent and thereci pient of the punishment. Thechild lossmorewhen punished by
awarm, reinforcing adult with whom thereis much interaction than with acold, a oof
stranger.

Schedule of punishment: Continuous punishment ismore effective than intermittent
punishment. The higher the percentage of responses punished, thelessfrequently punished
responsewill occur. When the same adult sometimes punishesand sometimesreinforces
the response, aswhen achildis sometimes prai sed and sometimes scol ded by the same
adult for physical aggression, punishment iseffective.

Negative Effects of Punishment

a Negative attitudes and neurotic behaviour: It has been found that the punished
childlearnsto didikethe punitive agent (teachersor parent), and aso the activity
(example, subject matter) with which the punishment isassociated. L ethargy,
anxiety, inability to respond aseffectsof and phobic reactionshave been observed
aseffectsof severe punishment on children.

b) Responsefixation: Inaddition to producing these unwanted outcomes, punishment
also may sustainincorrect behaviour. Under certain conditions, punishment may
sugtain or fixate behaviour rather than diminateit.

C) Imitation: Children can adopt the patternsof disciplineand control displayed by
their teachersand parents. A child constantly exposed to punishment islikely to
adopt that pattern of interactionin dealing with siblings, peersand others.

d) A child may learnto avoid punishment rather than for theintrinsic value of the
material to belearn.

2) Punishment leadsto fatigue dueto tension created by anxiety.

f) Punishment leadsto adisintegration of classmorade, that is, it affectsthe classroom
atmosphere (Santrock, 2011 and Raymond, 2008).
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Reward asaBehaviour M odification Technique (BMT) on thelearners
Rewardsare positivere nforcementsfor good behaviour. They serveasincentives. Rewards
may beinform of event, item, idea, stimulusobject, situation or verba statement, whichis
givenfor successful completion of atask, serviceor effort and whichiscapableof increasng
the probability of exhibiting thedesired behaviour. Usudly, rewardisanything that incresses
the probability of occurrence of aresponsethat comebeforeit. Any stimulusresponseis
areward or areinforce; Biggeand Hunt (1969) identify two kindsof reinforcers- “ positive”’
and “negative’ . A positivereinforcer isany stimuluswhose presentation strengthensthe
behaviour whichfollowsit. For example, theintroduction of something—good, water or a
smilefromteacher into thelearner’ senvironment isreinforcing or rewarding. A negative
reinforcer isany stimulusthewithdrawa of which strengthensthat behaviour. Example, an
electric shock, teacher’sfrown, teacher’ sthrest in case of likely misbehaviour and so on.
Generdly, rewardsmay havethefollowing effectson students:
I. They makethe students seetherecognition for agood act done by them.
. They motivate studentsto strive to achieve the good act that isrewarded and
other act that arelikely to berewarded by theteacher,
. They encouragetherecipient to continuetowork hard and exhibit good behaviours

(Santrock, 2011 and Raymond, 2008).

Thetiming of reward isvery important. Based on timing, two general schedules
have beenidentified (continuousor regular reward and intermittent or partial reward).
Continuousor regular reward occurswhen reward isprovided every timean appropriate
responseismade. Inthiscase, immediatereward issupplied by theteacher. Suchaschedule
isbest for novel learning or during the acquisition phasewhenthelearner isinthe process
of learning the correct response. Intermittent or partial reward occurswhen the correct
responseisrewarded but not on every occurrence. Haddan (1970) notesthat * anintermittent
scheduleisresistant to extinction.” Thissuggeststhat for retention, itisnot desirableto
reward every response; elseit losesitseffectiveness. New materia sarelearned through
rewarding each step, evenif itisonly asmall one, which representsprogress. Oncelearning
isaccomplished, retentionisachieved, best by occasiona, not regular reward.

CONCLUDING REMARKS

Lifeisaprogressive phenominafilled with lots of attributes, attitudesand behaviours.
Whilesomeof thesevariablesaid hedlty living, someareinjuriousto health and should be
shown theway out of the system. Among many other formsof handling lifeinconsstencies
istheuseof punishment and reward. Hence, while punishment isadministered to discourage
unheslthy behaviours, rewardsprovide encouragement and zedl to good behaviour. Studies
have shown that violent punishment can produce aggressive, anxiety, fear, paranoia, gpathy,
hatred, depression, ddinquency, and salf-destructive behaviours. Inthelight of theabove,
itisproposethat school psychologists, counsellorsand teachers should betrained onuse
of improveways of punishment and reward such astoken economy, time-out, cognitive
behaviour technique, solutionfocusbrief therapy and salf management aswell asmodeling
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technique be useto readdress problems such asdepression, aggression, anxiety and phobic
condition. Learners, caregiversand al| stakeholdersin education should be sensitized on
current trend in punishment and rewards asabehaviour modification techniquewith grest
emphasisonther merit and demerit.
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