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ABSTRACT

This study examines the effect of guided inquiry and expository teaching
methods on secondary school social studies students’ academic
achievement in Delta South Senatorial District. Two research questions
and two hypotheses guided the study. The study adopts a quasi-
experimental design; pre-test and post control group were used. The
population of the study comprises all the students in JSS 11 classes in
Delta State South Senatorial District. A sample of 240 students was
randomly selected from six public secondary schools. The instrument
used for data collection was Social Sudies Achievement Test (SSAT).
The data collected were analyzed using t-test statistical tool. Thefindings
of this study revealed that guided inquiry teaching method was more
effective in enhancing students’ performance than the lecture method.
The study significantly establishes that students who were taught with
guided inquiry method performed better than students taught with the
lecture method. The findings of the study also confirm that students in
urban area outperformed students in rural schools. Based on thesg, it is
recommended among others that social studies teachers should be
encouraged to employ guided inquiry teaching method in their
pedagogical practices.
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INTRODUCTION

Socid studiesasschool subject dedlswithred lifestuation. Itisaninter-disciplinary
subject that cuts across other subjects such as sociology, economics, psychol ogy,
geography etc. Thefocusison man and hisproblemsin hisenvironments. The
nature, objectivesand aimsof socia studiesstressstudents' familiarity withtheir
physical, socid, economic, political, cultural and technological environments. The
subject tackles problemsand issuesfrom awholistic perspective. In other words,
it dealswith thetotality of man’sexperiencesin hisenvironments. Consequently,
the subject needs problem solving approach method inits pedagogical practices.
Oniyama, Aluede, Onoguere and Mangkam (2008) opined that one mgjor strategy
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of achieving thisaimisto ensurethat social studies|essonscontain activitiesfor
studentsand should be directed towards achieving certain skillsto makethelesson
purposeful. The Federal Government of Nigeria(2004) intheNational Policy on
Education stipul ated that educational activitiesshould be centre onthelearner for
maximum saf-deve opment and saf-fulfillment. Thisimpliesthat sudentsshould be
actively involvedin theteaching and learning process. The use of guided inquiry
method inteaching socia studiestherefore, cannot be over-emphasized. McBride,
Bahtti, Mohammed and Martin (2004), conceptualized guided inquiry teaching
method as aprocess by which children actively investigate their world through
questioning and seeking answer to their world through questioning. They stressed
that in thismethod; the teachers hel p students generate questionsto guidethese
investigations. Mezieobi, Fubaraand Mezieobi (2008) defined inquiry method as
an activity oriented, thought-provoking creative method in which students, out of
curiosity and on their own or under the guidance of theteacher, probe, investigate,
interpret relevant issues and problemswith aview to providing solution through
reflectivethinking and rationa decision making.

Olibie and Ezeoba (2013) viewed guided inquiry method as a student-
centred method of teaching whereby studentsinteract actively, question assumptions
and providetheir viewpoints on any area of subject matter. Theteacher inthis
approach to instruction isbehind the curtain. He guides, facilitatesand prompts
studentsto conduct investigations and construct their own meaning of the events
and phenomenathat occur naturally. Agboolaand Oloyede (2013) posited that the
inquiry isastyle or method of teaching wheretheleaner with minimum guidance
from the teacher seeksto discover and create answersto arecognized problem
through procedure of making an industrious search. Olibie and Ezeoba (2013)
noted that it isthrough such search or investigations at the students’ ownratesand
levelsof ability that learning takes place. Consequently, achievement will behigh.
Garcia(2003) asserted that studentswho are exposed to inquiry approach express
amorepodtiveattitudetolearning inal areasand havethinking skillsindependent
thinking abilitiesthan sudentstaught thetraditional way.

Over theyears, it hasbeen observed that the teaching of social studieshas
been through the use of the expository teaching method. McBride, Bahtti,
Mohammed and Martin (2004) asserted that teacher-talk and textbook aretill the
primary sourceof informationfor students. Theinclinationfor thisteaching method
by social studies educators has been observed by Akinlaye (2002), Okam and
Makut (2005) who rightly opined that most sociad studiesteachersin Nigeriastick
tothe use of theexpository teaching method wherethey dominateingtructioninthe
class. Yusuf (2008), Edinyang and Ubi (2012) similarly observed that most social
studieseducators make use of the expository method. Thisteaching method does
not given roomfor students’ participation. It isteacher-centresand it makesthem
to bepassveinthelesson. Consequently, sudentsmemorizeand regurgitate materia
learnt without the ability to understand them and apply themtoreal lifesituation.
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Researchershave shown that theinquiry method ismore effectivein teaching and
learning than the expository method. Mao and Chang (1999) for instance,
investigated the impact of inquiry teaching method on earth science students
achievement and attitude towards earth science in northern region of Taiwan
secondary schools. The study reveal ed that inquiry instructional method produced
sgnificantly greater achievement among ninth grade earth science studentsthanthe
conventiond teaching gpproach on both astronomy content and meteorol ogy content.
The finding also revealed that students in the experimental group devel oped
sgnificantly more positive attitudestowards earth science than those in the control
group. Centrefor Inspired Teaching (2008) reported that middle school physics
sudentstaught through inquiry teaching method outperformed high school students
taught with conventiona methods. Edinyang and Ubi (2012) study inAkwalbom
State, established that studentswho weretaught through inquiry teaching method
performed better than those taught with the expository method. Thestudy of Olibie
and Ezeoba (2013) inAnambraState d so confirmed that inquiry method significantly
improved students' achievement and participationin socia studieslessonthanthe
conventiona lecturemethod. Conversely, thestudy of Agboolaand Oloyede (2013)
showed that | ecture demondiration method was more effective thaninquiry teaching
method. They reported that chemistry studentstaught with lecture demonstration
method performed better than those taught withinquiry teaching method.

Researchershaved so shown that school location hasinfluenceon students
achievement. Thestudy of Adesoji and Ol atunbosun (2008) reported that students
inurban areaperformed better than rura studentsin chemistry. Thestudy of Utibe-
Abas (2010) a so reved ed that school |ocation has significant effects on students
academic achievement. Urban physics studentswere more significantly superior
over rurd counterpartsin phys csproblem solving competence. Bayo (2003) argued
that no single teaching method is best. The choice of amethod dependson the
teaching situation, instructional materialsavailable, classsize, objectivesto be
achieved and nature of content of asubject among others. Theresearcher examined
therelative effectiveness of guided inquiry over the expository method (lecture
methods). In order to determineit effects on social studies students academic
performancein DeltaSouth Senatorial Didtrict.

Most socia studieseducatorstoday still maintain their depositiontothe
use of expository method which isteacher-center method where they dominate
instructionintheclassNTI (2006) observed that the teaching of social studieshas
depended on conventiona method of teaching such asthelecturemethod, dictation
and note taken, which are not interactive. It emphasi zed that these methods are
inadequatetofacilitateoptimal learningin pupilsand modify their behavior positively.
Consequently, sudentsmemorizefactslearnt without theability to understand them
and apply themtored lifesituation. Theimperative questionsheretherefore, are:
0] Does the teaching method use by the teacher affect the academic

performance of students?
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(ii) Will guidedinquiry teachingmethod sgnificantly influence sudents academic

performancemorethan thelecturemethod in DeltaSouth Senatorid Digtrict?
Themain objectiveof thestudy isto determinetherel ative effectivenessof inquiry
and expository method of teaching social studies on academic achievement of
secondary school students. The specific objectivesof the study areto:

0] Comparethe effects of the guided inquiry method and lecture method on
students academic performancein order to determinetheonethat ismore
effective.

(i) Examinetheeffect of location (urban and rural) on academic performance
of socid studies studentstaught with guided inquiry method.

Research Questions

0] Isthereany differencein the achievement mean scores of studentstaught
socid studieswith guided inquiry method and thosetaught with expository
teaching method?

(ii) Isthereany differencein the achievement mean scores of urban and rural

studentstaught socia studieswith guided inquiry methods?

Research Hypotheses
H,l:  Thereisnosgnificant difference between the achievements mean scoresof
studentstaught socia studieswith guided inquiry method and thosetaught
with expository teaching method.
H2  Thereisnosgnificant differenceintheachievement mean scoresof urban
andrural studentstaught social studieswith guided inquiry method.

METHOD

The study was aquasi-experimental design. Pre-test, post test control group was
used. Thelecture method was used as control group. The popul ation of the study
comprisesof dl thestudentsin JSSI1 classesin DeltaSouth Senatorid Districtsof
Delta State, Nigeria. The population is 1,500 students. A total of 240 students
wererandomly selected from six public schoolsin Delta South Senatoria Didtricts.
Theingrument used for datacollection was Socid StudiesAchievement Test (SSAT)
theinstrument was designed by theresearcher and validated by onesocial studies
educator and two expert in measurement and eval uation.

Theinstrument was a 20 item multiple choice questions. Thetest itemswere
administered on studentsof JSS11. Thedatacollected were analyzed using t-test
satistics. Thelevel of significance adopted for theanalysiswas0.05

RESULTSAND DISCUSSION

Theresults presented on table 1 showsthat thet-cal (17.92) isgreater than thet-
critical (1.66) at 0.05 sgnificant level. Thenull hypothesisthat show that thereisa
significant difference between achievement mean scores of studentstaught social
studieswith guideinquiry method and thosetaught with lecturemethod istherefore
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rejected. Table2 reved sthat thereisaggnificant difference between theachievement
mean scoresof urban and rura studentstaught with guided inquiry teaching method.
Thisisbecause thet-ca (7.34) isgreater than thet-critical (1.66) at 0.05 significant
level. Sincethet-cal isgreater thanthet-critical, the null hypothesisthat thereisno
significant difference between the achievement mean scores of urban and rural
studentstaught social studieswith guided inquiry teaching methodsistherefore
rejected. Theresult of hypothesisone showed that thereis significant difference
between the achievement mean scores of studentstaught socia studieswith guided
inquiry and those taught with lecture method. The study disagreed with thefinding
of Agboolaand Ol oyede (2013) who claimed that studentstaught with thelecture
method performed better than those taught with inquiry method. Thefindingisin
consonancewith the study of centrefor inspired teaching (2008), Edinyang and
Ubi (2012), Olibieand Ezeoba(2013) they found thet thereisasignificant difference
between achievement scores of studentstaught with guided inquiry method and
thosetaught with lecture method. Thisconfirmed that theinquiry methodismore
effectiveinteaching socid studiesthan thelecturemethod. Thedifference between
these studiesand Agboolaand Olayede (2013) may be deduced from thefact that
no singleteaching method isthe best. It depends on the teaching situation, class
size, availability of materias, the subject and content of the subject matter among
others. Thesefactorsmay affect the achievement scoresof the students. Theresult
of hypothesis two revealed that there is a significant difference between the
achievement mean scoresof urban and rural studentstaught with guided inquiry
method. The study isin congruence with the study of Adesoji and Olatunbosun
(2008), Otibe-abasi (2010). Their study confirmed that studentsin urban area
outperformed their rural counterpart. The possiblereason for thisresult could be
deduced from thefact that thosein the urban areas have more accessto educationd
opportunitiesthan thosein therura areas. Schoolsin urban areasare also more
privilegeto have more qudified teachersandinstructiona materias.

Table 1: T-test comparison of guided inquiry method and lecture method achievement scores
TeachingMethods Mean STD N o t-cal t-critical Sign  Remark
Guideinquiry 5882 188 120 119 1792 166 005 Reject
Lecture 473 2028 120

Table2: T-test comparison of urban and rural achievement scores
TeachingMethods Mean STD N o t-cal t-critical Sign Remark
Urban 6963 1830 70 18 734 166 005 Reect
Rurd 4744 1309 0

CONCLUSIONAND RECOMMENDATIONS

Ths study was conducted to determinetherelative effectivenessof inquiry and
expository method of teaching socid studieson academic achievement of secondary
school students. Thestudy reved ed that guided inquiry teaching method wasmore
effectiveinenhancing students' performancethan thelectureteaching method. The

Journal of Research in Education and Society, Vol.5 No. 3, December 2014 29
ISSN: 2141-6753



finding of the study also confirmed that urban students outperformed their rural
counterparts. Therefore, Socia studiesteachers should be encouraged to employ
guidedinquiry teaching method intheir pedagogicd practices. Inaddition, re-training
of socia studies teachers on modern innovative teaching techniques through
workshop seminar and conferences should be regular and must betaken serioudly.
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