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ABSTRACT

The study investigated the effects of emotional intelligence and cour se satisfaction
on pre-service special education teacherstowards a career in special education.
The study employed the descriptive survey design using the ex-post facto type.
230 special education students were randomly drawn from all four levels of
study in the University of Ibadan, South-West, Nigeria. Three reliable and valid
instruments were used to collect data from the participants. Pearson Product
Moment Correlation and Multiple regression statistics were used to analyze the
data. The result indicated that emotional intelligence and course satisfaction
correlated positively with participants' attitude toward a career in special
education. Theresult further demonstrated that emotional intelligence and course
satisfaction had predictive influence on the criterion measure. Based on these
findings, it was suggested that appropriate strategies and policies for emotional
intelligence and course satisfaction should be encourage to forestall negative
intents and advance the mainstay of a positive attitude towards a career in
special education among pre-service special education teachers.
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INTRODUCTION

Whiletrying to prepare all future teachersfor meeting the needs of learnersin regular
classrooms, thereisawaysthe need for professional specia educatorswho canteach
studentswith specific specia needs. Theneed for improved teacher training arisesfrom
thelimitationsof many current teacher training programs (Wallace, 2002; Reynolds, Ross
and Rakow, 2002). However, when theissue of teacher educationisconsidered, specia
educationisoftengivenlittieor no priority. Thisdoesnot augur well for pre-serviceteachers
currently inthe specialty asit may trandateto dismal attitudestowards special education
onthepart of studentsundergoing training in thediscipline. Attitude hasbeen described as
alearned predisposition to respond in afavorable or unfavorable manner with respect to
agiven attitude obj ect (Oskamp and Schultz, 2005). A ccording to Callahan (1980) and
Richardson (2003), attention to attitudes has become a growing concern in teacher
education. It isbelieved that the potential effectsof attitude arevital for the nature of
commitment and resilienceanindividua may have. Thus, if any perceived trend of negetive
attitudeisalowed among pre-service specid education teachers, education for the specia
persons may soon be heading towards an avoidablefailure. It isthisrationalethat has
prompted thisstudy.
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Criticaly, it isassumed that acomplex group of cultural, moral, societal, and
professiona factorsmay affect theinterpretationsof childrenwith specia needsingenerd,
and their teachersin particular. Thisalsoincludescultural valuesand beliefstowardsthe
childrenand their educatorsthat might shapeor affect pre-serviceteachers attitudestowards
acareer ingpecia education. Further scrutiny indicatesthat, theteacher education program
reaffirms, rather than challenges, the past (Koehler, 1985; McDiarmid, 1990; Pajares,
1992). Until waysto provide pre-service teacherswith schemain which to place the
variousstrategies, techniquesand pedagogica knowledge aredevised, they haveno need
to challengetheir pre-existing attitudes about teaching and learning. Based on this, the
study investigatesthe perceived effectsof emotional intelligenceand coursesatisfactionon
theattitudesof pre-service specid education teacherstowardsacareer in specid education.
Scholarstend to view emotiond intelligence asafactor, which hasapotential to contribute
to more positive attitudes, behaviorsand outcomes.

Nonetheless, the possibility of conceptudizingit asether ability or asapersondity
trait justifiesitssignificancefor positive attitudes. Mayer, Salovey and Caruso (2000)
defined emotional intelligence asthe ability to perceive and expressemotion, assmilate
emotion inthought, understand and reason with emotion, and regulate emotion inthe self
and others. The perception, use of comprehension and regul ation of emotions, aswell as
theirimplicationinour daily life, havebeen studied for decades, athough they have sparked
growing interest in recent years (Bar-on and Parker, 2000; Clarrochi, Forgasand Mayer,
2006). Severd studieshave explained how emotion affectsnot only the content of thought
but o thevery processinvolvein thought (Bless, 2000) andin socid interactions (L upton,
1998). In addition, emotion and skillsfor coping with them affect learning processes,
mental and physical health, the quality of social relationships, academic and work
performance (Brackett and Caruso, 2007).

Theimplications of theseresultsin pre-serviceteachers daily work are easy to
deduce asteaching the special needs persons require appropriate level s of emotional
stability. Unfortunately, according to Emmer (1994) teachers more often experience
negative emotionsthan positive ones. Pre-service specia education teachers are most
likely thought to teachin situationsnot only contradictory to their educationa preparation,
but to studentswho differ from theminlanguage, culture, and experiences (Sobel and
Taylor, 2005). Thiscould breed stressand probably negative emotionsin the candidate.
Whilenegativeemotionsinterferein cognitive capacity for processinginformeation (Eyesneck
and Calvo, 1992), positive emotionsincreaseour creative capacity for handling difficulties
(Frederickson, 2001), leve of adjustment (Birch and Ladd, 1996). Thisinturn may produce
aspiral effect that may create apositive environment for devel oping positive attitude to
learning. Hence, the emotional intelligence capabilities seem to beindispensableinthe
evolving of positive attitude among pre-service specia educators. The students course
satisfactionisalso another factor that should not betaken for granted. AccordingtoAtin,
(1993) student satisfaction can be defined asthe student's perception pertaining to the
university experience and perceived val ue of the education received while attending an
educational institution. The author further added that course satisfaction representsan
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intermedi ate outcome, which becomesapre-requisitefor career commitmentinfuture. In
other wordsto teach successfully, pre-service specia education teacherswith course
sati sfaction, would study and have knowledge of the curriculum taught aswell asastrong
foundeationineducation and human growth and devel opment. In addition, coursesatisfaction
may call the attention and the assi stance of cooperating teachers, related informationfrom
college courses, and direction from supervising teachers, creating room for setting of goas
and maintai ning them throughout the authenti c classroom experience. However, the pre-
service specia education teachers classroom experienceishighly dependent on definable
strategiesand methodol ogies (Minor, Onwuegbuzie, Anthony, Witcher and James, 2002).
Hence, Larson (2006) reportsthat the beginning yearsfor pre-service special
education teachers can be exceedingly demanding. This, when hinged upon their
expectationsfromthe post secondary erasoon accrueto di ssatisfaction among the students.
Inaddition, and worthy of noteisthat the student course satisfactionintraditional learning
environments hasbeen overlooked in the past (Astin, 1993; DeBourgh, 1999; Navarro
and Shoemaker, 2000). Student course sati sfaction significantly correlateswith area of
study and support services (Dey, Wimsatt, Meader and Rhee, 1998). Unfortunately this
seemingly lack of satisfaction in authentic classroom experience (Andrews, 2002) may not
support the devel opment of apositive attitude pre-service specia education students.
Thus, coursesatisfaction may bean essentid tool in devel opment of positiveattitude
and specia education studentstowards special education. The purposeof thisstudy ina
nutshell wasto examine the predictiveinfluence of emotional intelligence and course
satisfaction on the attitude towards special education of pre-service special education
teachers. To actualizethe objective of thisstudy thefollowing research questionswere
addressed inthe study.
1 Isthereany significant correlation among emationd intelligence, coursesatisfaction
and attitude towards specia education?
2. Doesthe combination of emotional intelligence and course satisfaction predict
attitude towards specia education of pre-service specia education teachers?
3. Doestherelative contribution of emotional intelligence and course satisfaction
predict attitude towards specia education of pre-service special education
teachers?

METHOD

The study employed descriptive survey design utilizing the ex-post facto type. Thestudy
wascarried out with studentsof the University of 1badan, Oyo Statein South-West Nigeria.
Using the s mplerandom sampling technique. A sampleof two hundred and thirty students
were selected for the study. The participantswere selected fromall level of study (100to
400 levels) and they weredl registered studentsof the University asat thetimethisstudy
was conducted. Theage of the participantsranged between 19 and 31 yearswithamean
ageof 23.9years. Thestudy employed thefollowing five standardized insrument. Emotiona
intelligencewas assessed with theemotiona intelligence questionnaire (EIS) devel oped by
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Schutte, Malouff, Hall, Haggerty, Cooper, Golden and Dornheim (1998). Itisathirty
threeitem scale structured in a5-point Likert format. Exampleof itemsinthescaleare”'|
know when to speak about my personal problemsto others', "l expect good thingsto
happen”. High scoreindicateincreased level of emotional intelligence, whilelow scores
indicated decreased level of emotiond intelligence. It has Cronbach Alphavalue of .88.
Course satisfaction may beengendered by factors such ascourse prestige, courseddivery,
and academic performance, the utility of the course and career prospect among others. In
lieu of thiscourse satisfaction wasmeasured with thefollowing six items, prefixed with: |
am satisfied with (1) my academic performance; (2) the coursedelivery; (3) theprestige
associated with my course; (4) the usefulness of my course; (5) my lecturersand (6) my
areaof specialization. Theresponseformat variesfrom strongly agree (5) to strongly
disagree(1). Theingrument hasaCronbach Alphavaueof 0.81. Theresearcherspersondly
distributed and collected the compl eted questionnairefrom the students. The consent of al
the participants was also sought before administration. Response rate of 100% was
recorded. Rel ationship between the independent variables and the dependent variable
was ascertained us ng Pearson product moment correlation whilemultipleregresson was
used to determinethe predi ctive capacity of theindependent variables.

RESULTSAND DISCUSSION

Table 1 showsthereasignificant positiverelationship among the three variablesin the
study with emotional intelligence and attitude towards specia education being the most
strongest at r value of .326. Going by theresult presented on table 1, thetwo independent
variable (emotiond intelligenceand course satisfaction), asacomposite construct yiel ded
acoefficient of multipleregression (R) of 0.497, and amultiple correlation square (R?) of
0.250 and an adjusted multiple correl ation square (R?) of 0.261. Thisshowsthat 26.1%
of thetotal variancein attitudestowardsacareer in special education of the participantsis
accounted for by the combination of thetwo variables. Thetableaswell indicatesthat the
analysisof variance of the multipleregression dataproduced an F-ratio valuewhich was
sgnificant at 0.05 leve. Thefindingsthus, confirm that emotional intelligenceand course
satisfaction are potent predictorsof attitudestowardsacareer in special education among
the participants. From theresult displayed on table 2, each of theindependent variables
made significant contributionsto the prediction of procrastinationinvarying weights.
Theresultsindicated that thefollowing betaweightswhich represented therdl ative
contribution of theindependent variableswere observed; emaotiond intelligence. Theandys's
of relationship among emotional intelligence, course satisfaction and attitude of pre-service
gpecia education teachersasshownin the correlation matrix of table 1indicatesthereisa
significant correl ation between theindependent variables and the criterion measure. The
multipleregression analysis on table 2 shows that emotional intelligence and course
satisfaction could significantly predict attitude of the participants. Themagnitude of this
relationshipin predicting theattitude of pre-service specia education teachersisreflected
inthevauesof co-efficient of multiple Rz andin multiple R adjusted asshown ontable 2.
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Thus, it can besaid that 12.9 % of thetotal variancein theattitude of pre-service special
education teachersisaccounted for by the combination of emotiond intelligenceand course
satisfaction. TheF-ratio valueof 16.677 whichissignificant at 0.05level providesfurther
affirmation to the fact that the predictive capacity of theindependent variablesto the
criterion measure are not dueto chancefactors. With regardsto the extent to which each
of thetwo independent variables contributesto the prediction, it could be ascertained that
emotiond intelligenceisabetter predictor of attitude of special education sudentstowards
specia education. Bar-on and Parker (2000); Clarrochi, Forgasand Mayer (2006), Bless
(2000) and Lupton (1998) provide support for thecurrent findings. Generaly, one particular
attribute of emotiond intelligenceinvolvestheahility to perceive accurately, appraise, and
expressemotion. It should be noted that attitudes arelearned predi spositionsand may be
partially governed by emotionseither positively or negatively. Inview of this, Scholars
tend to view emotiona intelligence asafactor, which hasapotential to contributeto more
positive attitudes, behaviorsand outcomes.

Perhaps, thisprovidesaprobabl e explanation on how the ability of engagingin
perception, use of comprehension and regulation of ones emotions, aswell asothers
would have strong implication on the learned predispositionsto be generated. Course
satisfactionisalso apotent predictor inthisstudy. Thisisinlinewith prior related findings
of Navarro and Shoemaker (2000), DeBourgh (1999) and Astin (1993). Also, Dey,
Wimsatt, Meader and Rhee (1998) reported student course satisfaction to significantly
correlatewith areaof study and support services. Hence, the current finding could be said
to beexpected. Inaddition, according toliterature, satisfactionisanimportant intermediate
outcometo commitment and animportant influence on the student'slevel of motivation.
Coursesatisactionisthereforeasgnificant tool in promoting expected participating attitude
towards specia education.

Table1: Descriptive gtatisticsand correlation among variables

Variables Mean Standard Attitude towards Emotional Course
deviation Special Education intelligence satisfaction

Attitude towards

special education 68.76 11.88 1.00

Emotional

Intelligence 91.31 31.13 .326 1.00

Course

satisfaction 22.11 12.26 137 214 1.00

Source: Survey, 2013
Table2: Summary of RegressonAnays sbetween Predictor Variablesand Procragtination

Predictor R R? Adj R?  F-ratio ﬂ T- Ratio Sg
Attitude towards

special education 497 .250 .261 16.766 .000
Emotional intelligence .337 5.417 .000
Course satisfaction .250 2.420 .014

Source: Survey, 2013
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CONCLUSIONAND RECOMMENDATIONS

Thisstudy focused on specia education students voicesregarding their experiencesand
attitudestowardsacareer in specia education. Thisisimportant asitisanove attemptsto
hear out the students. For instance, anegative disposition held by pre-service special
education teacherstowards specia education poses unforeseen danger to the profession
and special needs studentsin future. The present study hasrevealed that thereisyet a
positive attitude towards specia education among specia education pre-serviceteachers.
However, it would beunwisetowait for anegative change before responding appropriately
to curb the problem before it becomes morethan the observed.

Therefore, embracing a student responsive approach to education isvital to
devel oping positive attitudes with the students. In addition, although the current finding
may haved|ayed fearsof negativedigpositionsto specid education among specia education
students, the study hasrevealed significant issuesthat should not beignored. Giventhe
findingsof thisstudy, it isobviousthat engaging in necessary vitd activitiesthat develops
emotional intelligence and course sati sfaction would lead to devel oping positive attitudes.
Therefore, stakeholdersin the educational sector should embrace specific intervention
programmesfor enhancing emotiona intelligenceand course satisfactioninto pre-service
gpecia education teachers curriculum. It ishoped that thiswoul d encouragethe mainstay
of positivedtitudetowardspecia education among pre-service specia educationteachers.
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