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ABSTRACT

The negative impact of social isolation on the developmental life span of children
can result to social maladjustment. Affected children could find it difficult to
initiate, maintain and sustain social interpersonal relationship and this has
implications on their well-being. Therefore, this study determines the effects of
self-efficacy and transactional analysis techniques in enhancing social
competence among socially isolated pupilsin private primary schoolsin Ibadan,
Nigeria. It also examines the moderating effects of friendship ability making
skills and gender on social competence. The study adopted pre-test-post-test,
control group experimental design with a 3x2x2 factorial matrix. Multi-stage
sampling technique was used to select three local governments and 60
participants from three private primary schools in Ibadan. The participants
were randomly assigned to treatment and control groups. Participants in the
two treatment groups were exposed to eight weeks of self-efficacy and
transactional analysis techniques training. Three instruments used were:
Loneliness questionnaire, Scale of Social Competence and School Adjustment
and Peer Attachment Inventory (PAl). Data were analysed using Analysis of
Covariance and Sheffe post hoc. It is revealed among others that there was a
significant main effect of treatment on social competence score of socially isolated
pupils. Also, there was significant main effect of friendship ability making skills
on social competence of participants. However, there was no significant main
effect of gender on the social competence of male and femal e participants. Hence,
teachers should endeavour to create interactive environment that would enable
pupils relate with each other during and after classroom teaching learning
situation. This would motivate pupils to overcome their social incompetence
and be socially competent.

Keywords: Self-efficacy, Transactional analysis, Social-isolation, Social-
competence, Friendship, Gender, School, Pupils, Ibadan

INTRODUCTION
Thestart of primary schooling isone of the most important tasksinachild'slifeand a
major challengeof early childhood considering thefact that while school canbeapositive
socia experiencefor many children, for othersit can be anightmare. However, initial
success at school both socially and intellectually, could lead to a virtuous cycle of
achievement and can beacritical factor in determining children'sadjustment to thedemands
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of theschool environment and futurelifeattainment. Thesesuggest thefact that activitiesin
school significantly, havedirect effectson children'swell-being, educational achievement,
their acquigition of literacy, numeracy and scientific knowledge. Thisisbased onthe context
that learning of specific knowledge and skillsisadirect effect of intraand interpersonal
socid interactioninand out of classroomteaching and learning Situation.

Giving credencetothisassertionisLawson (2012) findingsthat reveal thefact
that school isnot only aplacewhere children learn reading, writing and math. Itisasoa
place wherethey learn to get along with other people and devel op their academic and
social competence. Thisalsoimpliesthat children'ssocial cognitionsand fedingscould be
influenced by school and these may bejust aspowerful in predicting later outcome as
intelligence or emotional stability. However, such direct or indirect effects of school are
moree usive becausethey aremediated by children'smotivationtolearn or avoid learning,
their conception of themselvesas pupils, rel ationship with othersand the attributionsthey
createfor explaining successand failureintheir ability or inability to adjust positively to
their environment. However, theexperience of socia isolation among pupilsinschoolsisa
phenomenon that is presently taking a devastating dimension and the private school
environment in Nigeriaisnot immunefrom thisexperience.

Therefore, itisworthy to notethat private school environment hasitsown peculiarity
and accompanying challengesthat could impact negatively onthewell-being of Sudentsas
most of them arefaced with not only the struggleto adjust academically but alsoto associate
withtheir peersasmost of them often experienceisolation and degjection. Thisimpliesthat
isolated pupilsin private school s need the opportunity that would enablethem develop
their social competence so asto be ableto participatefully intheir developmentinall
ramificationsif they areto exce andredlizetheir potentidsinlife. Thissuggest thefact that
pupilsin private primary school sneed aconnection with their environment and peersasit
isexpected that thetrend of development of thechildin private primary school could help
themto build socid connectionsthat woul d foster the confidence, independenceand devel op
thephysical capacity they needtolivean activeand hedlthy life.

Thismakesthe understanding of the consequence of the developmental trendin
childhood imperativeasit isof notethat at private primary school environment, oneof the
fundamental focusisto developin childrenthe hedlthy capacity and willingnessto move
with expression, poise, efficiency, and confidencein awidevariety of physically andlife
challenging situationsasthisalowsthemto participatefully in, enjoy, and contributeto
their lifeand thelives of others (Dollman, Norton K. and Norton R., 2005). However,
despitethefact that this pattern of developmental trend among private primary school
pupilsis quite germane to the development of social competency required for easy
adjustment to lifeand environmenta challenges, certain groupsof pupilsin privateschools
aresystematicaly excluded from opportunitiesthat could enablethem devel op therequired
social competency needed to adjust favourably to their socio-devel opmental challenges.

For these set of pupilson the social fringe, school bringsfrequent reminders of
their rgjected status- difficulty infinding apartner for acollaborative activity, being chosen
last for ateam activity, finding few classmatesto play with at recessand sitting alone at
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lunch. Beyond the effect such isolation hason achild's salf-esteem and confidence, it al'so
could haveamarked impact onachild's school adjustment and not only istheisolated
child denied theopportunity tolearn the skillsnecessary to devel op and maintainfriendships,
his school work could also be affected as his attention driftsto social concerns. Thus,
childrenwho fedl isolated from their peers could haveincreasing social and academic
problemsasthey get older (Lawson, 2012).

Thisindicatesthat competenciesaremoving beyond traditional academic abilities,
toincludeavariety of skillswithinthesocid and behavioura domainssuch asassertiveness,
leadership, independence, peer relations, interactionswith teachers, and overal classroom
behaviour. Consequently, researchers, practitioners, and policy makers agreethat each
child'ssuccessin school isacritica god for the21st century (Justice, Cottone, Mashburn
and Rimm-K aufman, 2008). Cons stent with this perceptionis Denham (2006) reports of
how children's"readinesstolearn”, measured by the capacity to regulate feelingsand
behaviour, expressiveness, and social engagement, ispredictiveof socia competenceand
cognitivegains. Also, itisof notethat research into children'sfriendships showsthat those
childrenwho areableto form friendshipsat school arefar happier aswell aslearn better.
Moresgnificantly, apositive beginning to friendshipshaslong termimplicationsfor sociad
and academic success. Thus, children can betaught friendship making skills. Thestrategies
aresmpleand revolvearound teaching children arange of friendly behaviours, such as:
talking with otherswhile playing, showing aninterest in others, smiling, offering help and
encouragement when needed, awillingnessto share, and learning how to enter agameor
social stuation. Itisalso useful to teach children aternativesto fighting and arguing when
thereisdisagreement and conflict within groups (Michael, 2011).

These suggest thefact that early childhood isacritica period for devel opment of
the social behavioursand language that make social competence possible. Soit may be
argued that early childhood isthe period during which thefoundationislaidfor successful
interaction with othersacrossthelife-span. It isduring these yearsthat young children
begin toincreasethe sophistication and frequency of their interactionswith peers. Building
asolid foundation at thispoint in devel opment enablesindividual sto become adaptable
socia beingswho demonstrate appropriate socia behaviour within and across contexts,
whileat thesametimemeeting individua needsand goals(Odom, McConnel and Brown,
2008). Consequently, social competence has been examined across common variables
suchasgender and age, but itsrelationship to these variableshas proven to be complicated.
For example, while someresearchers have found that gender isrelated to competence,
resultshave varied. Teachers haverated girlsas more socially competent than boysin
somestudies, whilein othersthese differencesfail to appear (Brophy-Herb, Lee, Nievar
and Stollak, 2007). However, anumber of behavioural and socio-cognitive programmes
for socially isolated children have been devel oped based on evidencethat rejected and
isolated children exhibit behavioura problemsand lack thesocia competence necessary
for pogitive peer interchanges. Thus, among behavioura programmestargeted at improving
social competence deficitsof children arethetransactional analysisand self-efficacy
techniqueswhich according to Sivargjan (2005) isatheory of persondity and socia action
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and amethod of psychotherapy based ontheanaysisof dl possibletransactions between
two or more peopleon thebasisof specialy defined ego states. Transactiond analysisis
useful to any person who wants to be areal person. A real person is one who acts
spontaneoudy inarationa and trust worthy way with decent considerationfor others. This
givescredenceto Steiner (1971) that recognitionisabasic, biologica need with profound
motivational implications. Thus, Steiner (1971) called the unit of interpersona recognition
a"stroke." Contact and recognition with and from othersisan essential part of human
relationships. A stroke hasbeen defined asaunit of contact or recognition. Contact or
strokesare essential to aperson'slife. Thisclassic Bernean aphorism refersto research
that demonstratesthat avery young child needsactual physical strokesto survive and that
early development of the human brainisgreatly affected by the kinds of contact that the
childreceives (Siegel, 1999). Therefore, people of all agesrequire adequate levels of
contact. The exchange of strokesisone of themost important activitiesin which people
engageintherdaly lives.

Incongruence, Kvarme (2010) positsthat previousstudieshave shown that sociadly
isolated and withdrawn children areat risk of devel oping problemsat school. They report
lower self-€fficacy for assertiveand non-assertivegoa scompared with peers. Thus, socidly
isolated and withdrawn children need helptoimprovetheir socid skills(Marchant, Solano,
Fisher, Cddardlla, Young and Renshaw, 2007). Therefore, participatinginsmal discusson
groupsto enhance self-efficacy through the process of learning by listening to shared
experiencesisalso characterized as vicarious experience through modeling (Bandura,
1997).Also, Kreitler, Peleg and Ehrenfeld (2007) found that self-efficacy isan important
determinant inimproving quality of lifeof socialy isolated children considering thefact that
socia competence may beimproved by increasing self-efficacy.

Hence, increasing saf-efficacy may improvechildren'sbelief intheir ability to assert
themsalvesand reach their goalsinschool. Likewise, lifesatisfaction and qudity of lifeof
school childrenarelikely to beinfluenced by social and individua resourcessuch associa
support and self-efficacy. These assumptions suggest that the early devel opment of self-
efficacy isinfluenced primarily by the devel opment of the capacity for symbolic thought,
particularly the capacity for understanding cause-effect rel ationships and the capacity for
el f-observation and salf-reflection. Thedeve opment of asenseof persond agency begins
ininfancy and movesfrom the perception of the causal relationship between events, toan
understanding that actions produce results, to therecognition that one can produceactions
that causeresults (Bandura, 1997).

Children must learn that one event can cause another event; that they are separate
from other things and people; and that, therefore, they can bethe origin of actionsthat
affect their environments. Aschildren’'sunderstanding of languageincreases, so dotheir
capacity for symbolic thought and, therefore, their capacity for self-awarenessand asense
of persona agency (Bandura, 1997). Thisimpliesthat thereisan urgent need for counsdlling
psychologist toidentify and €liminatethefactorscontributing to the devel opment of isolation
among school children. In thisway counselling psychologist will create conducive
environment to help children build healthy relationshi ps between peersand teachers. This
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would eventually help childrenintheir self-actualization process, and moreespecialy in
meeting the challenges of workingin groupsasrequired in outcomes-based education. In
aschool setting, the stressand traumaof being socially isolated and separated from the
mainstream of school activities by peersand significant others can be devastating and
detrimenta to the psychol ogica well-being of children. Childrenwho areunabletofunction
adequately with peers are at risk for several forms of concurrent and subsequent
mal adjustment aspoor socid relationship at childhood, predict seriousadjusment difficulties
inadolescence and early adulthood. Thus, experienced social isolation at childhood has
numerous negative effects on the individual. It is highly handicapping and creates
mal adjustment inmost aspectsof theChilds lifesuch asinthesocid, intellectud, persondity,
language devel opment and academi c achievement. Itsnegative effect on the Child'smental
development and lowering of academic performance cannot be over-emphasi zed.
Thiswork isanchored on the Self-Determination Theory of Deci and Ryan (2000).
Thecontextud projection of thetheory explicitly addressestheunderlying biologica needs
that drivesocia behaviour. For example, SDT informsexisting conceptudizationsof socid
competence by address ng motivationsunderlying social behaviour and hasbeen expresdy
applied to mode sof social competence considering thefact that SDT hasimplicationsfor
clinicians clinica researchers, and educators. Specificaly, practitionersin child devel opment
fieldscould be aware through the application of thistheory that children'senvironment
(e.g., school) can foster or thwart need fulfillment that could affect achild'sability to
develop socid competence. Well-being and optimal effectivefunctioning area so predicated
onthefulfillment of these needs. Therefore, based on thiscontext, thisstudy investigates
the effects of self-efficacy and transactional analysistechniquesin enhancing social
competenceamong socialy-isolated pupilsin private primary schoolsin I badan Metropalis,
Nigeriawhilecong dering themoderating effect of friendship ability making skillsand gender.
Inthisstudy thefollowing hypothesesweretested at 0.05 level of significance.
H,l:  Thereisnosignificant main effect of treatment on social competence of socialy
isolated pupils.
H2  Thereisnosignificant main effect of friendship ability making skillson social
competenceof socialy isolated pupils.
H3:  Thereisnosignificant main effect of gender on social competence of socially
isolated pupils.
H4:  Thereisnosignificant interaction effect of treatment, friendship ability making
skillsand gender on socia competence of socialy isolated pupils.

METHOD

Thisstudy adopted apre-test, post-test control group quasi experimental design with
3x2x2 factoria matrix. Thedesignismade of threerowsrepresenting thetwo treatment
techniques, salf-efficacy and transactiond analys stechniquesand the Control Group (non-
treatment group). Thereisalso acolumn denoting social isolation between high and low
friendship ability making skill and maleand femal e participantsasshown ontable 1. The
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population for thisstudy consist of al pupilsin upper basic classesin private primary
schools(primary 5-6) who are experiencing the challenges of socia isolation among peers
and sgnificant othersin schoolsin Ibadan, Nigeria. The samplefor the study comprised of
sixty pupils (male and female) selected from three private primary schoolsin I badan
Metropolis. Themulti-stage sampling techniquewas used to select sixty pupilsfromthree
private primary schoolsfrom among two hundred and nineregistered private primary
schoolsin Ibadan North, Ibadan North West and I badan South East L ocal Government
Areasof Oyo State.

Ten items were adapted from the twenty-four items. Loneliness and Social
Dissatisfaction questionnaire designed by Asher et a. (1984) and revised by both Asher
and Wheeler (1985) and Cassidy and Asher (1992) was used. Thiswas used in thisstudy
toidentify, screen and select pupilsthat arelonely becausethey are socially isolated by
their peersin the school environment and not becausethey areintrovert in nature (not
wanting to relate with othersfor personal reasons). Theten principal itemsaddressed
children'sfedingsof londliness(e.g. " Areyoulondy at school 7*), fedingsof socia adequacy
versusinadequacy (e.g. "Areyou good at working with other children?"), subjective
estimationsof peer status(e.g. "Doyou havelotsof friendsat school ?*) and judgments of
whether important rel ationship provisonsarebeing met (e.g. "Aretherechildrenyou can
go to whenyou need help at school ?*). Scoring repliesto loneliness principal itemswas
"Yes' =3, "Sometimes’ =2 and"No" =1, theminimum possiblelonelinesstota scorethat
achild could report is 10 and the maximum is 30. Children were required to respond to
eachitem by answering "yes', "sometimes" or "no", the response format employed by
Cassidy andAsher (1992). Theorigina scale hasaninterna consistency of (Cronbach's
dpha=0.90). However, witharevdidation usng Guttman split-haf thescdehad ardliability
coefficient of =0.83.

Walker and McConnell (1988) Scdeof Socid Competenceand School Adjustment
(SSCSA), developed by Walker and McConnell (1988), isa53-item instrument that
describessocid behavioural competenciesreated school adjustment and socia competence.
Tenitemswere modified from the origina 53-itemswith ayesor no responseformeat for
easy comprehension by the children and revalidated using apilot study viatest re-test
method. Thiswasused to measurethe socia competence skillsof socially isolated pupils
inschools. However, theorigina scale congistsof four subscales: self-control (13 items),
peer relations(16items), school adjustment (15items), and empathy (6 items) arecombined
for atotal score. The SSCSA requires not more than 10 minutes to complete. In the
SSCSA, a5-point Likert-type scaleformat isused. The modified itemshaveaninternal
congstency reliability of .76. However, theorigina scaehasardiability coefficient of .88.

Peer Attachment Inventory (PAl) was used to measurefriendship ability making
skillsof the pupilsused for the study. Thisinstrument hasaready being successfully used
by Ikporukpo (2011) on rej ected adolescents. However, considering the tender nature of
primary school childrenused for thisstudy, tenitemswere adopted, modified and revalidated
through a test-re-test method to suit the developmental state of the children. The
guestionnaireisdivided into sectionsA and B. Section A isdesigned to obtain personal
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information of therespondent: school, class, gender and age. ThePeer Attachment Inventory
(PAI) isa25-iteminstrument originally developed by Armsden and Greenberg (1987).
The (PAI) was devel oped to assess adol escents interpersonal relationshipswith their
classmates. Theinstrument isasalf-report questionnaire, whichincorporatesafour point
Likert-scaleresponseformat, 1 (alwaysnever true), 2 (never true), 3 (sometimestrue), 4
(alwaystrue). The PAI involves scoring onthe positively worded items and summing the
responsevaluesintheinventory. Thetest-retest reliability is.86 for theinventory. Internal
reliability (Cronbach'sa pha) for therevised versonis.92. However, theresponseformat
for the children was made to be aYes or No pattern for easy understanding and the
revalidated itemshad areliability coefficient of .72.

Permission to carry out thisresearch was obtained from the school authorities
used for thestudy. Preliminary visitswere equaly madeto thethree primary schools. The
purpose of thevisitswasto enable the researchersto be acquai nted with the school s, get
theclassteachersinformed of the purposeof theresearchwork after whichthequestionnaires
wereadministered with the assi stance of the classteachers. However, it wasexplained to
the pupilsthat the questionnaireswere not tests, and as such, thereare no right or wrong
answers. Therefore, they were asked to respond to theitems ashonestly aspossible. The
instructionsto befollowed when responding to theitemswere explained to the pupils.

Also, the study was designed to be completed within aschool term so asto avoid
timelag effectson the study. Thus, the researchers conducted therapeutic sessionswith
thetwo experimental groupsfor aperiod of 8 weeksat 30 minutes each considering the
attention span of children. The participantsand the researcher agreed on suitable days of
theweek when the therapeutic sessionswould be held. The Control group waskept busy
with their daily routine school work. They were al so subjected to pre-treatment and post
trestment sessions. After 8weeksof trestment sameresearchinstrumentswereadministered
todl thegroupsto determinetheir post-test scoresasto ascertain the effect of thetreatment
package. Theresfter, the session wasterminated.

In controlling extraneous variablesthat possibly could affect theresults of the
study, the study involved severa stagesof randomization of trestment to the experimental
group. Also, the Rosenthal effect was controlled by keeping the control group busy with
their usual daily school routine during the experimental sessions. Viathismeasureitis
hoped that the contaminations which are beyond the reach of the design and other
proceduresof theresearch wastaken careof by usngANCOVA datigtical tool for andyss.
ANCOVA (Andysisof Covariance) wasused asthedtatistical tool for thestudy. Analysis
of Covariance (ANCOVA) was used to compare the differential effectiveness of the
treatments. Thetherapeutic programmewasheld within el ght sessionsof 30 minuteseach
per session and once aweek for the experimental group 1 (Self-efficacy), experimental
group 2 (Transactional Analysis) and the Control group. The groups comprised of 20
participating pupil seach who were experiencing socia isolation among peers.

The General Objectivesof thetherapeutic packagesare:
[ To experimentally determinethe effectiveness of Self-efficacy and Transactional
anaysistechniquesin enhancing socia competenceskillsamong socialy isolated
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pupils, considering themoderating effect of gender and friendship ability making
ills

i To become aware of pupils socio-emotional developmental problemsand the
possible consegquence on their devel opment.

i Toenhancesdf-control, communication skills, and positiveinterpersond relationship
skill among socidly isolated children

Y To equip pupilswith specific psychol ogical skillsthat will enablethem adjust to
their challengesand relatewe | withtheir peers.

Experimental Group |: Self-Efficacy

Session 1: Appreciating each other

Sesson 2: Bdlief inonesability

Session 3: Patience

Sesson4: Avoidteling liesto other children

Session 5: Develop good conversation skills

Session 6: Cooperation

Session 7: Sportsmanship

Session 8: Overal Review, Post-Experiment Test Administration and Conclusion.

Experimental Group Il: Transactional Analysis

Session 1: Appreciating each other

Sesson2: Anger

Session 3: Friendship

Sessionfour: Importance of greeting

Sessonfive: Group Juggleactivity

Sesson Six: Apologizing

Session Seven: Compassionand care

Sesson Eight: Overal Review, Post-Experiment Test Administration and Conclusion.

RESULTSAND DISCUSSION

Theresult of thefindingsreved ed that therewas significant main effect of treatment inthe
post-test social competence scores of socially isolated pupilsin the experimental and
control groups. Therefore, the hypothesisthat thereisno significant main effect of treatment
on socia competence scores of socially isolated pupilsisreected. Thisimpliesthat the
two thergpeuti c techniques proved to be effectivein enhancing the social competence of
socialy isolated pupils. The post test scoreson social competence of participantsinthe
experimental groups showed that the treatment gain was effective. However, the poor
socia competence expressed by participantsin the control group could be adjudged to
thefact that they were not exposed to any treatment package. Thefindingsproved that if
pupilsareexposeto psychol ogicd measuresthat could hel p them devel op socia confidence
that could enhancethalr interpersond relationship potentids, they could bemorecharismétic
and dynamic in devel oping, maintaining and sustaining good peer and interpersonal
relationship. Thus, the effectiveness of thetreatment could be explained intermsof the
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effectivenessof each of thetraining programmein enhancing socid competenceof socidly
isolated pupils. Thiscould beattributed to themanner of theutilization of diversetechniques
such ashomework, revision, discussion and question used in thedelivery of each of the
training programmes. Theresult therefore atteststo thefact that social competence of
socidly isolated pupilscoul d be enhanced.

Furthermore, theability of thesocidly isolated pupilsto devel op socid competence
after exposureto treatment programmes could be aligned to thefact that along theline,
socialy isolated children appreciated the fact that they need to be socially competent to
attain meaningful achievement and successinlifeand academic. Thisisaso based onthe
fact that theinitial successat school both socialy andintellectudly, could lead to avirtuous
cycleof achievement and can beacritical factor in determining children'sadjustment tothe
demandsof the school environment and futurelife attainment. Therefore, theresult of the
study isconsistent with thereport of Justice, Cottone, Mashburn, and Rimm-Kaufman
(2008) that the context of devel oping required social competencies sufficestraditional
academic abilities, toincludeavariety of skillswithinthesocia and behavioural domains
such asassertiveness, |eadership, independence, peer relations, interactionswith teachers,
and overal classroom behaviour. Thiscontext likely madethe socially isolated pupilsto
respond vividly with enthusiasm and seriousnessto the trestment programmes having
realized the benefit to their devel oping good social competence.

Theresultsshow that therewas significant main effect of friendship ability making
skillsinthe post-test social competence scores of socially isolated pupils between High
and Low friendship ability making skills. Therefore the null hypothesisthat thereisno
sgnificant main effect of friendship ability making skillsonthesocia competence scoresof
socialy isolated pupilsisreected. Thisimpliesthat friendship ability making skillshad
sgnificant effectinthesocia competence scoredifference between high and low friendship
ability making skillsof socially isolated pupils that are participantsfor theintervention
programme. Itisa so reved ed that high friendship ability making skillsparticipantsperform
better in thetreatment programme asreflected intheir post-test social competence scores
than thelow friendship ability making skillsparticipants. Thisimpliesthat friendship ability
making skillsinfluenced the ability of the participantsto benefit from the treatment
programme.

Thisresult could be premised on the possible reason that dueto the efficacy of the
treatment programme, socialy isolated pupils participantswere ableto accesstheir socia
inadequacy, appraised their strength and weakness and then resolve to overcometheir
challenges by being confident in their ability and capability to succeed ininitiating and
sustaining socia interpersonal relationship. Also, based on the nature of the programme,
pupilswere taught how to enter agroup, how to be agood group participant, how to be
afar player (e.g., following rules, taking turns), and how to have good conversation with
peers. Likewise, participantswere exposed to anger management, negotiation, and conflict
resolution skillsand they had the opportunity to practice these skillsthrough role-play
activities Therefore, thisresult showcasesthefact that thedesire of socialy isolated children
exposed to treatment package to be happy and devel op potentialsthat will enablethen
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associate with their peers made them resolveto devel op their friendship ability making
skills. Thisdevelopment isconsistent with the assertion of Michael (2011) who contends
that children who are ableto makefriendsat school arefar happier and also learn better.
Moresgnificantly, apositive beginning to friendshipshaslong termimplicationsfor sociad
and academic success. Theresult showed that there was no significant main effect of
gender inthe post-test socia competence scoresof socially isolated pupilsbetweenmale
andfemale participants.

Therefore, the hypothesisthat thereisno significant main effect of gender onthe
socia competencescoresof socidly isolated pupilsisaccepted. Thisimpliesthat theissue
of gender identity did not influencethe social competence scores of participants. Inthe
light of thistherefore, thisdevel opment could be premised onthefact that since socially
incompetent and isolated pupilssharefamiliar socia characteristic features, they tend to
behavein smilar waysand manner depicting uneasinessor apprehension. Thus, theresult
of the study possibly indicatesthat sinceit ishealthy for children either boy or girl to be
involvedindeve oping friendshipsins deand outs deof school and their regular day settings,
they would always strive to make friends and couple with the gains of the treatment
programmes, participants (boysand girls) seemsto devel op potential sthat givesthem
equa capacity and ability to makefriends. Thispossibly gaverisetotheno significant main
effect of gender. This supportsthe contention of Odom, McConnell and Brown (2008)
that early childhoodisacritica period for devel opment of thesocia behavioursandlanguage
that make social competence possible. Consequently, it isduring theseyearsthat young
children either boysor girlsbegin to increase the sophistication and frequency of their
interactionswith peers. Therefore, building asolid foundation at thispoint in devel opment
enablesindividual sto become adaptable socia beingswho demonstrate appropriate socia
behaviour within and acrosscontexts, while at the sametime meeting individua needsand
goas(Odom, McConnell and Brown, 2008).

Theresult of thestudy further highlightsthat in 1-way analys's, both the Treatment
Groupsand friendship ability making skill weresignificant but gender wasnot significant.
Inthe2-way interaction, therewasno Sgnificant interactiveeffect intheinteractionsbetween
treatment, friendship ability making skillsand gender. Also, inthe 3-way interactions, no
sgnificant interaction wasfound. Hence, therewasno significant interactive effect in the
interactions between treatment, friendship making skillsand gender of the post-test social
competence scoresof socialy isolated pupils. Thisindicatesthat friendship ability making
skillsand gender did not influencethetreatment. Thereforethenull hypothesisthat thereis
no significant interaction effect of treatment, friendship ability making skillsand gender on
social competence scoresof socially isolated pupilsisaccepted. However, the possible
reason why trestment, friendship ability making skillsand gender did not interactively have
significantimpact on socid competence scoresof socialy isolated pupilscan bedignedto
thefact that they all experiencesimilar socia challengeswhich they are not comfortable
with and striveto overcome. Therefore, considering their peculiar social situation, pupils
exposed to trestment programme ensure that they | earned the necessary psychological
skillsthat would help them attain and express social competenceand thisdevelopment is
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congistent with the perception of Denham (2006) reportsof how children's"readinessto
learn”, measured by the capacity to regul ate feelings and behaviour, expressiveness, and
socid engagement, ispredictive of social competence and cognitivegains. Thisstudy has
several implicationswhich includeamong othersthefact that the study has proved that
self-efficacy and transactiona analysisare effectiveintervention techniquesin enhancing
social competence among socialy-isolated primary school pupils. Therefore, sincethe
two therapeuti c techniques applied were effective, the skillslearned would enable socidly-
isolated primary school pupilsdevel op the required confidencethat would enablethem
succeed indeve oping good interpersond relaionshipwiththeir peersinschool. Furthermore,
the study revealed thefact that socialy-isolated pupilsfacefrustrated Situation and assuch
thereisthe need for government and school sto make availablefunctional counselling
servicesasameansto coming to theaid of thisset of pupilsontimebeforetheir situation
getsworst.

Table 1: A 3X2X 2 Factorial Matrix Design for the enhancement of social competence among
socially isolated pupils

Treatment Gender
Male Female

High Friendship Low Friendship High Friendship Low Friendship Total

Making Skill Making Skill Making Skill Making Skill
Al Self-Efficacy A1B1Cln=2 Al B1C2n=11 Al B2Cl1n=5 A1B2C2n=2 20
A2 Transactional
Analysis A2 B1C1n=3 A2 B1C2n=6 A2 B2C1n=2 A2 B2C2n=9 20
A3 Control Group A3 B1C1n=3 A3 B1C2n=8 A3 B2C1n=2 A3B2 C2n=7 20
Total 8 25 9 18 60

Table2: Summary of Analysisof Covariance (ANCOVA) of pre-post test interactive effects of social
competence scores of socially isolated pupilsin the Treatment Groups, Self-Efficacy and Transactional
Analysis

Source Sum of Squares df Mean Square  F Sig.
Covariates 820341 1 45575 37831 .000

Main Effect: 3041 1 3041 2524 120
Treatment Group 650.104 2 325.052 2698 .000
Friendship-making/ability 10.328 2 5164 4287 020
Gender 1.090E-02 1 1090E-02  .009 925
2-way | nteractions:

Treatment Group X EM ./ability 3757 4 939 780 545
Treatment Group x Gender 975 2 A87 405 670
F.M./ability x Gender 4907 2 2453 2037 143
3-way I nteractions:

Treatment Group x FM ./ability

x Gender 5171 4 1293 1073 3
Error 49.392 41 1205

Total 869.733 0

Table 3: Scheffe Post-Hoc Pairwise significant differences among the Friendship ability making skill
group on Social Competence

FriendshipmakingAbility Ability Groups Sg
Socia Competence Low .0001
High .000
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CONCLUSIONAND RECOMMENDATIONS

Thestudy reved ed that self-efficacy and transactiona anadysistechniqueswereeffective
inenhancing socia competenceamong socially-isolated pupilsin private primary schoals.
Thisimpliesthat the challenges of social incompetence can be managed. Also, social
competence can be enhanced among socially-isol ated primary school pupils. Thefamily,
society and significant others should take timeto appreciate and understand the socio-
developmental challengesfaced and experienced by socially-isolated pupilsin primary
schools as to device appropriate measures to help them adjust and overcome their
challenges. Counsdlling/psychologica intervention programmesshould beput in placeto
help guidesocialy-isolated pupilsto salf-rediscover their potentidss, abilitiesand capabilities
andimproveonther socia competenceability. Thiswould helpthem devel opthepotentids
to establish and sustain interpersonal relationship. Teachers should endeavour to create
interactive environment that would enable pupilsrelate with each other during and after
classroom teaching and learning situation. Thiswould motivate pupilsto overcometheir
socia incompetenceand be socially competent.
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