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ABSTRACT

This review is on choosing the required teaching methods: a test of teachers
competencies in teaching Social Studies in Nigerian Secondary Schools. For
effective and efficient impartation of the knowledge of Social Studies to its
learners, the required methods have to be adopted by the teacher. Social Sudies
isinterdisciplinary in nature and content. From the study, it was observed that
we have general and conventional methods of teaching such as lecture method
but some subjects require specific methods for their teaching to enhance the
internalization of the objectives. This study stresses the importance of using
discussion method, problem solving method and questioning method of teaching
because of the interdisciplinary composition of social studies. The study reveals
that when the above mentioned teaching methods are used for teaching social
studies in the Nigerian Secondary schools, it will help students to understand
social studies, and the objectives of its teaching much better.

Keywords. Social Sudies, Teaching Methods, Teachers Competencies.

INTRODUCTION

Social Studiesisan interdisciplinary subject in nature and content. It dealswith man’s
interactions with his physical, social, economical, cultural, religious, scientific and
technol ogical environment (Osakwe and Itedjere, 2005). Consequently, itscontentsare
derived principaly from disciplinessuch aseconomics, geography, history, political science,
sociology, anthropol ogy and psychology. Therefore, teaching thesubject effectively requires
the services of competent Social Studiesteachers. Itisthereforeimportant for Social
Studiesteachersto show competenceintheir teaching aswell asin their teaching methods
adopted. Mezieobi and Fubura (2005) have recommended specific methods of teaching
Socid Studiessuch asdiscuss on method, problem solving method and questioning method.
Teaching methods are di scussed from the perception of pedagogy.

Pedagogy isthe study of methodsand typesof teaching. For effectiveteachingto
take place, agood teaching method should be adopted by Social Studiesteachers. Socia
Studiesteachershave many optionswhen choos ng ateaching method. However, severa
studiesguidetheteacher when deciding what teaching method to use. Theteacher needs
to consider the background knowledge, environment, entry point and learning objectives
of the students. Again, teachers should take cognizance of thefact that studentslearnin
different waysbut almost all studentsrespond well to praise asreward from theteacher.
But students have different waysof understanding information and demonstrating their
knowledge. Itison this note that competent teachers should be able to use methods of
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teaching that will enable studentsto learn and retain information that will strengthen their
understanding. Thestudy of the methods of teaching of Social Studiesin Nigerian schools
remains an ongoing exercise because the nature and contents of Social Studiesmakeit
interactional. Therefore, the best method of teaching isthe onethat haspositiveinfluence
on the cognitive, affective and psychomotor domains of the students. However, what is
common among the methodsisthat avariety of strategies are used to ensurethat all
students have equal opportunitiestolearn the subject in school. Therefore an attempt will
be madeto categorizethe methodsinto threedomains of learning and the categorizationis
carried out across other subjects. For instance, Ughamadu and Okoye (1998) examine
teaching methodsfrom the general perception. However, for theinterest of thisstudy, the
methodsof teachingisviewed from the specific dimension. That isaparticular discipline
recognizes a particular method that is adequate and rel evant for the realization of the
ingtructiond objectives. Itisinthisdirection that theworksof Corbin (1981) and Akinlaye
(2002) becomeuseful. Their studiesreveal (i) Discussion method, (i) Problem-solving
method, (iii) Dramatization method, and (iv) Questioning method arethe specific methods
of teaching Socid Studies.

Discussion M ethod: Most studieshave shown that discussion method isvery important
in Socid Studiesteaching and learning because of itsnature of education. Naturaly, Socia
Studies providetheground for group discussion. Mgjority of theissues discussed consist
of social issuesand day-to-day happeningsthat affect both the teacher and the students
dike. Bello (1980) describesdiscuss on method of teaching asaverba exchangeof views,
opinions or ideas between two or more people. Thisactivity that theteacher givesthe
students atopic to discussin the classiswhat takes placein discussion method. They
carefully consider thetopic, debatein ademocratic manner, suggest solutionsand draw
conclusion. Sometimes, ashort discussion among the students may take place aspart of
lessoninwhich another method isdominantly used. Thismay be an exerciseor aform of
reinforcement. Neverthel ess, theuse of thismethod in theteaching of Socid Studiesamong
secondary school teachersin Nigeriaisimperétive.

Ajaga(2009) supportsthe use of thismethod when he describesthe method asan
organized, pre-determined procedure of teaching Social Studiesintheschools. Ineffect,
theuse of thismethod istaken asapre-planned teaching experience. Thus, other studies
indicatethat thereisthe need for proper preparation before the use of thismethod for
teaching. Cdlahanand Clark (1977) observethat in preparing to usethe discuss on method
inteaching, theteacher hastofirst of al consider thetopicto ensurethat it hasno clear-cut
answer but can beviewed from variousways. Thetopic should be of the student’slevel
and thetypethey arefamiliar with. Thismeansthat it should bewithin the ability of the
studentsto discuss. The students should beinformed some days before hand. Thiswill
enablethem to think about thetopic, collect pointsand make up their mindsin regardsto
what they areto contribute toward the given topic. Therelevance of using discussion
method in teaching Socia Studies topics help both the teacher and the students in
understanding thetopic. Theuseof thismethod provides consensuslearning and encourages
participatory learning. Thisis becausewhen the method isused asrevealed by Mezeiobi
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(2008), participants put their ideastogether and contribute meaningful ideasthat can help
to arrive at aconclusion on thetopic. Some of the meritsof using discussion method for
teaching Socia Studiesare contained in thework of Ughamadu and Okoye (1998) as
outlined:

[ It promotesinter-learning as both theteacher and studentslearn from oneanother;

i It revealsstudentspotential sincefreedom of expressionisencouraged;

i It provides studentswith asense of confidence through frequent exchange of
idess,

Y It hel psstudentsto devel op power of imagination and expression; and

% Studentsretention of factslearnedishigh.

Based on the advantagesof discussion method of teaching, Social Studiesexperts
believethat teachersshould show competenceinusing themethod inteaching especidly in
specific topicsthat require the application of the method. For instance the major food
crops of Nigeria. Below is a subject matter and the use of the discussion method of

teaching.

Subject: Socid Studies

Topic: TheMajor Food Cropsof Nigeria
Class: Mixed

School: AbrakaGrammar School, Abraka
Date: 10-12-2012

Time 40 minutes

Average age of students. 12+
Instructional Objective: At theend of thelesson, students should beableto:
[ Listthemajor food cropsof Nigeria,
i L ocate correctly onthemap of Nigeriatheir major areas of production;
i Enumeratetheir importanceto man.
The above topic shown on a sample of lesson plan adopted from the work of Ezewa
(1986).

Problems Solving M ethod: Thenature of Social Studiesencouragestheuseof problem-
solving method in teaching the subject in primary and secondary schools. Devising problem
solving method in teaching the contents have being well acclaimed by anumber of scholars
(I'seguan, 2004; Mezieobi, 2008 and Bello, 1980). However, opinionsdiffer among these
scholarsin the description of theterm. For instance, | seguan (2004) describesthe method
from the point of view of approach rather than amethod. In other words, he suggeststhat
problem solving method is better understood in the light of approach in itsteaching.
Accordingto hisfindings, the approach hel psthe studentsto find out sol utionsto problems
by themselves. In contrast, Bello (1980) and Nacino-Brown et al (1985) are of theview
that problem solving method isnot the same as approach initsteaching. They maintained
thedescription of theterm to mean ateaching-learning processin which studentswork on
their owninsolving aproblem. They do thisby using theresultsof analyzed datato solve
the problemsin question. But the di stinction between the teaching approach and teaching
method iscontained inthe studies of K pangban and Onwuegbu (1992) cited in Ughamadu
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and Okoye (1995) that teaching approach isavery broad view of how teaching should be
carried out taking into consideration particular principles of learning. Theideal teacher
knowsall about hischildren, how they grow, the dangersthat surround them, their needs
and capabilitiesasindividuals. He knowsthe purpose of hiseffortsand care, and takes
appropriate measuresto seethat hispurposeisfulfilled. Thesevariableshelp theteacher
to appropriately define his/her approach to teachingin order to achieve positiveresult.
Thedidtinctionisthat whileteaching approach coversseverd ideal swhich teaching should
be carried out, teaching methods, incorporates anumber of teaching techniques. Other
studiesexplain problem solving method asateaching-learning method in which students,
ether individualy or inagroup provideanswersto problemswith minimal guidancefrom
theteacher. It embracesacontinuous meaningful , well integrated activity beginningwitha
problematic Stuation. It then endswhen the problem hasbeen solved and asolution given.
The study revealsthat this processinvolves series of actionsthat constitute a unit of
experience. Itison thisbackground that the problem solving method isateaching-learning
processinwhich the studentswork on solving problems. They carry out thisby using the
resultsof someanayzed data.

In other to determine the competence of Social Studies teachersin Nigerian
secondary schools, savera sudiessuggested that the method shoul d beginwith theplanning.
That is, theteacher hasto plan the use of the method. Ajgja(2009) notesthat the teacher
hasto understand the process which includes planning the topic and ideathat will be of
interest to the student; determine how to organize the classin groups; consider available
resourcesfor thetask; identifying and directing the udentsto initiate studentsreference
materials. Theknowledge of the approachesto teaching itisanother important aspect that
acompetent teacher should know to be ableto usethe method adequately in theteaching
exercise. Theknowledgewill so guidetheteacher inthe selection of thetypeof problem-
solving approachesto beused inagivenlesson. Calahamand Clark (1977) identify three
typesof approaches. Theseare: the guided approach; themodified approach; andthefree
approach. Thethreeidentified typesof approachesaccording to Bello (1980) depend on
the proceduresto follow initsteaching. Therefore, for the Socia Studiesteacher to be
ableto usethemethod in teaching, he should familiarize himsalf with the proceduresthat
areinvolved. TheNationd Teachers IngtituteModulel (1990) recommendstwo procedures
that teachers should follow in problem-solving lesson. They are: inductive procedureand
deductive procedure.

Thepurposeof inductive procedure according to Longman Dictionary of Current
English (1995) isto enabl e the studentsto establish generalization from observed cases.
Whilein deductive procedure guidesthe studentsto establish therules. Theserulesare
used to solve problemsto provethe correct answers. There are doubts about the use of
thismethod by Social Studiesteachersat the secondary school level. Observationsshow
that the use has not been mastered by mgjority of theteachersat thislevel. In addition, the
method isnot often being used especially by practicing teacherson teaching practice. Itis
onthisbasisthat thisstudy isinvestigating the usability of the problem solving method of
teaching the studentsat the secondary school level.
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Questioning M ethod: Thepeculiar natureof Socia Studiesrequirestheuseof questioning
method asrewarding in itsteaching. However, Akinlaye (2002) cautionsthat the use of
thismethod should beteachers centred. Assuch, theteacher should understand the purpose
of questioning method of teaching beforeusing it. Furthermore, he opinesthat thereare
many positive prospectsthat questioning method of teaching serves. But beforethisteaching
method isput into use, the teacher should have clear understanding about the purposes
they serve. Questioning method isaprocesswhereby sequence of appropriate questions
isasked with theintention of |eading the studentsto describeto alogical smplification.
Inthismethod, theteacher skillfully asks questionsto the students so that they can seethe
limitations or inadequaciesin astatement earlier made.

Other studiesshow the usefulnessof thismethod in theteaching of Social Studies
lessonsintheschool system. They explainthesuperiority of thismethod toal other methods
of teaching used in teaching the students. In addition, someof the studies maintained that
no Socia Studiesteaching method isolatesitself completely from the use of questionsto
facilitatescomprehension, clear doubts, clarify values, evaluate performance, stimulate
cregtivity, and motivate|learnersto obtain relevant dataappropriatefor problem solving.
In order to achieve the purpose of using this method in teaching, the patterns of how
guestionsare asked to challenge opinionsor sol utionsto enhance knowledgeonissuesare
explained. Among thestudies, four typesof questionshavebeenidentified. They arebroadly
categorizedinto lower order questionsand higher order questions. Some of theseinclude
Bloom’smodel (1956) and the socio-scientific model (Zevin, 1992). They agreethat
thereare only two categories of the questioning methods but are broken down into four
typesfor smplification purposesduring teaching and learning process. They are: thefactud
or lower order type; the complex or higher order type; the probing type; and thedivergent
or cregtivetypeof questioning.

Effective Use of Questioning M ethod of Teaching Social Studies

Theuseof questioning method at the Junior Secondary School level for teaching requires
techniquesfor itseffectiveness. Thisisbecauseteachersshould follow somebascguiddines
for effective questioning in Social Studiesclass. Intheopinion of Zevin (1992), teachers
should ask affectivequestions. Thistypeof questioning dedlswithfeglings, beliefs, mords,
and commitmentsto action. Affective questionshelpin éiciting, examining, determining
data before decisions based on personal preferencesand moral valuesaretaken. Other
guidelinesare contained in the study of Joof (1999), Kupolati (1989), Hareand Pullian
(1986). The questioning should beinthisorder: brief, clear and unambiguous questions.
Questions should betailored to the age, level, interests, experience and ability of the
students; keep the tudentsat aert, ready to answer questionsto thewhole classor group;
and motivate studentsto ask questionsand participate actively intheinteractive process.
Based on thesefacts, questioning method requiresthe competence of theteacher during
teaching and learning processin the school.
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CONCLUSION

Thisstudy reviewschoosing therequired teaching methods: atest of the competenciesfor
theteaching of socid studiesin Nigerian secondary schools. Socid Studiesisinterdisciplinary
innatureand content. It thereforerequiresthe services of competent socid studiesteachers
aswell as specific methods such as discussion method; problem solving method and
questioning methods of teaching. The study eval uated each of theteaching methodsand
concluded that when any of the specified methods cited in thiswork among other related
methods of teaching socid studies, are effective and efficiently employedin teaching the
course, theaim and objectives of teaching Social Studiesin Nigerian secondary schools
will beachieved.
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