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ABSTRACT

Bullying as an anti-social behaviour among in-school adolescents have lately
become a significant concern for teachers, parents, psychologists and society in
general due to the negative consequences these behaviour has on the teaching-
learning process. In view of this, the study adopts a descriptive survey research
design of ex-post factor type. Multi-stage sampling technique was used to select
12 local government areas out of 137 local government areas in South West
Nigeria, making two each from the six states. Also, simple random sampling
technique was used to select 2300 participants for the study from 60 public
secondary schools across the 12 local government areas in South Western States
used for the study. Fiveinstruments used were Bullying Preval ence Questionnaire
(BPQ), Peer Pressure Inventory (PPI), General Self-Efficacy (GSE), Parental
Monitoring and Family Parenting Style. Data were analysed using Pearson
Product Moment Correlation and Multiple Regression. Theindependent variables
made a joint contributive effect of variation in the prediction of perceived bullying
among in-school adolescents. Also, there was significant relationship between
peer influence and perceived bullying behaviour among in-school adolescents.
Likewise, there was significant relationship between self-efficacy and perceived
bullying behaviour among in-school adolescents. Smilarly, there was significant
relationship between parental monitoring and perceived bullying behaviour
among in-school adolescents. Furthermore, there was significant relationship
between family style and bullying behaviour among in-school adolescents.
Therefore, it was recommended that Adolescents should be given appropriate
orientation on the danger of negative peer influence on their well-being and the
need to avoid the expression of violence in their relationship with their peers.
Also, schools should endeavour to organize social reawakening activities that
will enablein-school adolescents appreciate the need to devel op friendly attitude
instead of being a bully.

Keywords: Bully, School, Adol escents, Self-efficacy, Peer-influence, Parent, South-
West, Nigeria.
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INTRODUCTION

Education playsacrucia roleintheintellectual devel opment and normative character
formation of students. Thisaspect of devel opment isthe cardinal focus of educational

systemsof countriesglobally and Nigeriaisnot an exception. Thus, much emphasisis
giventothisexpectation considering thefact that it isanecessary pre-requisitefor success
inschool, employment settingsand the society at large. However, it could be said that the
attainment of thisgoa could beamirageasmost in-school adolescentsstrugglewith the
negativeimpactsof some psychosocia factorsinfluencing expressed anti-socia behaviour
ashbullying. Consequently, akeen observation of what ishappeningin Nigeriatoday seems
toindicatethat anti-socid behaviour ison theincreaseamong in-school adolescentsdespite
thefact that the manifestation of anti-socia behaviour asbullying could hinder their ability
to concentratein classroom teaching and learning Stuation and prevent them from developing
required functiona competenciesfor academic success. Thiscould havegrave consequences
acrosstheir developmenta lifespan. Thus, bullying asan anti-social behaviour amongin-
school adolescents have lately become a significant concern for teachers, parents,
psychologistsand society in general dueto the negative consequencesthisbehaviour has
on theteaching-learning process (Estévez, Musitu and Herrero, 2005).

Furthermore, bullies, as proactive aggressors, tend to attach a positive value
to the use of aggressive behaviour. They have a strong need to control others and
enjoy themselves subduing others. The above point of view gives credenceto Whitted
and Dupper’s (2005) assertion that bullying is an unprovoked aggressive
behaviour repeatedly carried out against victimswho are unableto defend themsel ves.
Bullying cantakemany formssuch asphysica aggression, threets, insults, Soreading rumors,
socia exclusion, and mocking the victim'’s culture, disability, or sexual orientation
(Craig and Pepler, 2007). Rigby (2008) suggeststhat bullying isthe systematic abuse
of power ininterpersonal relationship. In other words, bullyingiswhen apersonispicked
onover and over again by anindividual or group with more power, either in terms of
physica strength or socia standing.

Thus, past research showsthat peer influence hasemerged over thelast 50 years
to bethe chief source of valuesand behavioural influencein adolescence, replacing the
influence of adults. Along with thisnew trend hascomearisein bullying and other anti-
socia behaviour (Neufeld and Mate, 2005). Subsequently, it isof notethat families of
disturbed adol escents are characterized by continuous and severe conflict that negatively
affectscommunication patternsand interactionwithinthefamily (Nickel, Bohlen, Nicke,
Mitterlehner and Rother, 2004). Some research reportshave shown that alarge percentage
of anti-social adolescents comefrom homesthat |acked normal parental loveand care.
Attention, loveand warmth go along way in assisting the child’semotional devel opment
and adjustment (Odebumi, 2007). Otuadah (2006) positsthat when therel ationship between
the parentsand the adol escent iswarm, it crestesaheal thy environment for the devel opment
of theadolescent. Adolescentsexhibiting traitsof friendliness, cheerfulness, positiveemations
and good maturity traits, show evidently, that such adol escents comefrom homeswhere
they are accepted and loved (Otuadah, 2006). Therefore, parental monitoring isakey
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factorinyouths development. Nevertheless, adolescentswhofed closetotheir caregivers
tend to valuetheir opinionsmorehighly and are morelikely to seek guidancefor difficult
situations (Ackard, Neumark-Sztainer, Story and Perry 2006). They also spend more
timewiththeir family and havelessopportunity to engagein anti-socid behaviour (Crawford
and Novak, 2008) whichisacoredynamicsunderlying socid control theoriesof adolescent
delinquency. Thus, parent—youth connectedness has been linked to decreaserisk for a
host of problems such as substance use, depression, bullying, early sexual relations, and
suicide attempts, and isassociated with increased youth success and devel opment of self-
confidencein handling chalenging Stuation(s) (Ackard et a., 2006). According to Redmond
(2010), sdf-efficacy isalsoinfluenced by encouragement and discouragement pertaining
toanindividud’sperformanceor ability to perform; such aspeersencouraging their friends
saying, “Youcandoit. | haveconfidenceinyou.” Using verba persuasioninapositive
light leadsindividualsto put forth more effort; therefore, they have agreater chance at
succeeding. Thus, self-efficacy istheterm used to describe how onejudges one’'sown
competenceto complete tasks and reach goals (Ormrod, 2006).

Bullying at school remainsamajor problem and onethat isdesperately in need of
asolution. School bullying isrespons blefor much unhappiness, and many childrendo not
achievetheir potential sbecause of it. A child can be made so unhappy by bullyingtothe
extent that the child will be unableto enjoy what should be some of the happiest yearsof
hislivesand instead, the child may spend hischildhood or adolescencein an anxiousand
depressed state. Children’sexperiencesin school are fundamental to their successful
trangitioninto adulthood. In school, children negotiate and re-negotiatetheir relationships,
s f-imageandindependence. They cultivateinterpersond skills, discover andrefinestrengths
and strugglewith vulnerabilities. As such, schools have an obligation to provideasafe
environment for childrento develop positively intheir academics, intheir relationshipwith
others, and intheir behavioural dispositions. Therefore, inview of thisperception, this
study investigated peer influence, perceived self-efficacy, environmental influenceand
parenta monitoring ascorrelatesaffecting bullying behaviour amongin-school-adolescents
in South-West Nigeria

Thisstudy isanchored on Robert Agnew’s(1985) Generd Strain Theory. Agnew's
genera straintheory isbased on the genera ideathat when people aretreated badly they
may get upset and engagein crime. Thus, thetheory paysaspecid atentiontoanindividud’s
immediate socia environment. Also, it positsthat individua’sactua or anticipated failure
toachievepogtively vaued godss, actud or anticipated remova of positively vaued simuli,
and actual or anticipated presentation of negativestimuli al result in strain. Furthermore,
Genera Strain Theory contendsthat anger and frustration which are characteristic features
of bullies confirm negative relationshipswhich further contributeto their alienationand
rejection from society. Thereforeif particular rejectionsare generalized into feelingsthat
theenvironment isunsupportive, more strongly negative emotionsmay motivatebulliesto
engagein crime. Thisismost likely to betruefor younger individuals, who arebullies,
aggressorsand deviant. Thefollowing research hypotheseswereformul ated and tested at
0.05marginof error.
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Research Hypotheses

1. Thereisno significant rel ationship between peer influence and bullying behaviour
amongin-school adolescents.

2. Thereisno significant relationship between perceived sdlf-efficacy and bullying
behaviour among in-school adolescents.

3. Thereisno significant rel ationship between parental monitoring and bullying
behaviour among in-school adolescents.

4, Thereisno significant rel ationship between family styleand bullying behaviour
amongin-school adolescents.

METHOD

Thisstudy adoptsadescriptive ex-post factor survey designto investigate peer influence,
perceived sdf-efficacy, family styleand parental monitoring ascorrelatesaffecting bullying
behaviour among in-school-adol escentsin South-West Nigeria. The populationfor this
study consistsof all in-school adolescentsin secondary schoolsin South-West Nigeria
Thesamplesfor thisstudy aretwo thousand three hundred (2,300) in-school adolescents
(maleandfemal€) in secondary schoolsin South-West Nigeria Themulti-stage sampling
techniquewasused to select twel veloca government areasfrom among onehundred and
thirty seven (137) of theentire South West (L agos 20, Ogun 20, Ondo 18, Oyo 33, Osun
30and Ekiti 16) through the hat picking method. Similarly, sixty public schools (fivefrom
eachlocal government area) and two thousand three hundred in-school adol escentswere
randomly selected for the studly.

The Bullying Prevalence Questionnaire (BPQ) by Rigby and Slee (1994) was
used to measureincidence of bullying among in-school adolescents. It isatwenty item
instrument that has been used across cultureand provento bereliable. It hasitemssuch as.
| liketo getinfightswith someone| can easily beat: | liketo make othersscared of meetc.
Theinstrument hasareliability coefficient of 0.84. Peer influencewasmeasured using a
well-validated measure of peer pressure devel oped and validated by Brown and Clasen
(1985). The Peer Pressure Inventory (PPI) was designed to assess the perception of peer
pressureinanumber of domains, including peer socia activities, misconduct, conformity
to peer normsetc. Responsesare made on a4-point scale. Responsestoal 11itemsare
summed uptoyiddthefina compositescore, witharangefrom 10t048. It hasaCronbach’'s
alpharanged from 0.69t00.91 for al measures.

Perceived salf-efficacy wasmeasured using the General Sdf-Efficacy (GSE) scde
by (Schwarzer and Jerusalem, 1995). Thisscaleiscreated to predict coping with daily
hass esaswell asadaptation after experiencing variouskindsof stressful lifeevents. Itisa
tenitem standardized instrument that requires4 minuteson averageto answer thequestions.
Responsesare made on a4-point scale. Responsestoall 10 itemsaresummed uptoyield
thefinal composite score, with arangefrom 10to 40. It has Cronbach’sa phasranged
from.7610.90.
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Parental Monitoring Scale by Small and Kerns, (1993) was used to measure parental

monitoring of in-school adolescents movement, activities and conduct. Itissix item
standardized instrument. It containsitemssuch as: 1) “My parent(s) know wherel am
after school”; 2) “If | am going to be homelate, | am expected to call my parentstolet
themknow”. It hasafivepoint Likert responseformat of: “never”, “rarely”, “ sometimes’,
“alot of times” or “always’. The scale hasa Cronbach’salphaof .84. Family stylewas
measured using Family Parenting Style scaleby Kandel, Deniseand Lessor (1972). Itisa
sevenitem standardized instrument. This scal e assessed adol escent’ s perception of their
family parenting stylesby asking about decis on making processesinthehome. Theitems
read: My parentsor an adult arealwaysat home: They tell meexactly what to do; etc. It
hasafivepoint Likert responseformat of: “never”, “rarely”, “ sometimes’, “alot of times”

or “aways’. The scale hasa Cronbach’salphaof .92.

Permission was obtained from Principalsof schools. The consent of the students
and the assistance of classteacherswere sought in school s selected for the study. The
instrumentswere given to students sel ected through random process so that each student
would haveequal opportunity to participate. They wereinstructed that their responseswill
befor research purpose and the researcher will trest them confidentially. After necessary
ingtructions, theinsrumentswereadministered to the sudents. Two thousand threehundred
questionnaireswere administered and collected back. Thisnumber wasused for theanalys's
of datafor the study. Datawere analyzed by using Pearson Product Moment Correlation
and Multiple Regresson Analysisat the0.05 level of significance. Multipleregressions
wereused tofind out thecombined and rel ative contribution of theten independent variables
on the dependent variable. Also, PPM C wasused to determineif the rel ationship between
the variables were statistically significant to warrant rejection or acceptance of the
hypotheses.

RESULTSAND DISCUSSION

Table 1 reveal sthat the independent variables had significant combined effects (peer
pressure, salf-efficacy, parental monitoring and family style) onthe prediction of bullying
behaviour among in-school adolescents. The result yielded a coefficient of multiple
regressions. Thissuggeststhat the abovefour factorsaccounted for 9.5% variationinthe
prediction of perceived bullying among in-school adolescents. It wasreveal ed that the
abovevarianceisthe explained varianceswithin the scope of thisstudy. Thisimpliesthat
the aboveindependent factors contributed significantly. The other unexplained factors
could bevariablesthat are not within the scope of thisstudy. TheANOVA result fromthe
regression anaysisshowsthat therewasasignificant combined effect of theindependent
variables on the dependent variable. It isobserved from table 2 above that there was
sgnificant rel ationship between peer influenceand perceived bullying behaviour amongin-
school adolescents. Thisimpliesthat peer influenceisasignificant factor in the occurrence
of bullying behaviour among in-school adolescents. It isobserved from table 3 abovethat
therewas s gnificant rel ationshi p between salf-efficacy and perceived bullying behaviour
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among in-school adolescents. Thisimpliesthat salf-efficacy of adolescentsisanimportant
and significant factor in the prediction of bullying behaviour among in-school adolescents.
Itisobserved fromtable4 that therewass gnificant rel ationship between parenta monitoring
and perceived bullying behaviour among in-school adolescents. Thisimpliesthat parental
monitoring isasignificant factor in the prediction of bullying behaviour anongin-school
adolescents. It isobserved from table 5 that there was significant rel ationship between
family styleand bullying behaviour among in-school adolescents. Thisimpliesthat family
styleisasignificant factor in the prediction of bullying behaviour among in-school
adolescents. Thefindingsof the study reved that therewas significant joint effect of the
independent variables (peer pressure, self-efficacy, parental monitoring, family style) on
the prediction of bullying behaviour among in-school adolescents. Theresult yielded a
coefficient of multipleregressionsR of .539, multiple R-square=.291 and Adjusted R
square=.280. It further reved sthat theindependent variableaccounted for 9.5% variation
intheprediction of bullying amongin-school adolescents. Thisimpliesthat theindependent
variableshave great impact on the dependent variable.

Thereason for thiscould bethefact that the school environment isan academic
and socia setting that requires and accommodatesin-school adol escent’sinterpersonal
relationship and these giveroom for verba and physical contactsthat can pre-dispose act
of bullying among in-school adolescents. Inview of this, bully can take place and can be
experienced by any in-school adolescentsat any ageand in diversecircumstancesbecause
noneof themisimmunetoit. Based onthese contexts, bullyingisobserved to haveincreased
infrequency and severity asit hasintoday’s school environment reached an epidemic
proportions. In support of thisassertionisRighy (2008) who suggeststhat bullyingis*the
systematic abuse of power ininterpersonal relationship” asexperienced amongin-school
adolescents. Further reason for thisdevel opment isthat in school theact of bullying has
becomeacommon anddaily activity expressed among in-school adolescents. Incongruence,
Whitted and Dupper (2005) assert that bullying isan unprovoked aggressive behaviour
repeatedly carried out againgt victimswho areunableto defend themselves. Thus, bullying
cantakemany formssuch asphysica aggression, threats, insults, Spreading rumors, socia
exclusion, and mocking thevictim’sculture, disability, or sexua orientation (Craig and
Pepler, 2007).

Theresult of the study revealed that peer influence correl ates significantly with
bullying behaviour among in-school adolescents. Thereason for thisdevel opment could
bethat itisacommon sitein schoolsfor peerstoinfluenceor pressuretheir friendsto bully
other adol escents asameansto subdue them and gain control over them. Also, in some
ingtances, friendssupport their peersin combining forcesto bully others. Thus, itisobserved
that at this stage of development, the act of friendship/peer associationisan essential
component of devel opment for in-school adolescents. They provide safe venueswhere
in-school adolescents can exploretheir identities, wherethey canfed accepted and where
they can devel op asense of belongings. Friendshipsalso allow youth to practice and
fogter socid skillsnecessary for future success. Thus, past research showsthat peer influence
has emerged over the last 50 years to be the chief source of values and behavioural
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influencein adolescence, replacing theinfluence of adults. Along with thisnew trend has
comearisein bullying and other antisocial behaviour (Neufeld and Mate, 2005). The
result of the study showsthat the variable salf-efficacy correl atespositively with bullying
behaviour among in-school adol escents. The possiblereason for thisdevel opment could
be that when adolescentsfed confident inthefact that they have enough strengthinthem
to suppressothersor are more masculinethan their peers, they tend to bully their peers
more often. Thisgivesthem the confidencethat they can beat their peersto afight and
subdue and put them under control. Thus, self-efficacy istheterm used to describe how
onejudgesone'sown competence to compl ete tasks and reach goals (Ormraod, 2006).
Thisresult therefore, gives credenceto Redmond’'s(2010), assertion that self-efficacy is
also influenced by encouragement and discouragement pertaining to anindividual’s
performance or ability to perform; for example, when in-school adol escents encourage
their peersto bully other studentsin school sayingwordssuch as* You can beat hinvher, |
have confidenceinyou” etc., they tend to be more efficacious and engage morein the act
of bullying. Thisfurther explainswhy thevariable sdf-efficacy corrd atessignificantly with
in-school adolescents' bullying behaviour.

Theresult of the study reveal ed that there was significant relationship between
parental monitoring and expressed bullying behaviour among in-school adolescents. The
reason for thiscould be aligned to thefact that when parentsfail to superviseand correct
theviolent and aggressive behavioura misconduct of in-school adolescentsat home, they
thentotransfer such misconduct to their school environment and in actua sense put them
to practiceintheform of bullying other childrenin school. For example, when parentsfail
to regulatethekind of violent filmschildren watch at home, they tend to put into practice
theviolent actsthey watchinfilmsat school againg their peersthrough bullying by fighting,
kicking, shouting, etc. Thisimpliesthat parental monitoring can play animportant rolein
bullying. Furthermore, theresult of thisstudy impliesthat parental monitoringisakey
factor inyouths' development. Thus, adolescentswhofed closetotheir caregiverstendto
vauether opinionsmorehighly and aremorelikely to seek guidancefor difficult Stuations
(Ackard, Neumark-Sztainer, Story and Perry 2006). They also spend moretimewith
their family and haveless opportunity to engagein antisocia behaviour (Crawford and
Novak, 2008). Therefore, parent—youth connectedness has been linked to decreaserisk
for ahost of problems such assubstance use, depression, bullying, early sexual relations,
and suicideattempts, and isassociated with increased youth success (Ackard et d ., 2006).

Thefindingsof the study indicate that thereissignificant relationship between
family styleand bullying behaviour amongin-school adolescents. Thereasonfor thiscould
bethat thetype of family environment achild growsupin, determinesto agrest extent the
child spattern of socia interaction andinterpersona relationshipwith others. Thus, achild
that growsupinaviolent oriented family set up would be proneto bully otherssincethe
child would have learned through social modeling that violence and aggression are
acceptablenorms. Also, achild that isfrom an autocratic or authoritarian family could tend
to be aggressivein order to assert self. Thisisin accordancewith thefact that achild’'s
socid devel opment and competencearelargely influenced by family lifestyleand family
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relationshipsasachild well-being continuesto depend onthequality of family interactions.
Thus, family typeplaysanintegral rolein children’sdevelopment. Therefore, itisof note
that familiesof disturbed adolescentsare characterized by continuousand severe conflict
that negatively affectscommunication patternsand interaction within thefamily (Nicke,
Bohlen, Nickel, Mitterlehner and Rother, 2004). Furthermore, some research reports
have shown that alarge percentage of antisocial adolescentswho are bulliescomefrom
homesthat lacked normal parental love and care. Attention, love and warmth go along
way in assisting the child’semotional devel opment and adjustment (Odebumi, 2007).
Therefore, adolescentsexhibiting traitsof friendliness, cheerfulness, positiveemotionsand
good maturity traits, show evidently, that such adolescents comefrom homeswherethey
are accepted and loved (Otuadah, 2006).

Thefindingsof thisresearch providereasonableinformation that can beappliedin
counsdlling and socid psychol ogy to the better understanding of bullying behaviour among
in-school adolescents considering thefact that akeen observation of what ishappeningin
Nigeriatoday seemsto indicatethat antisocial behaviour ison theincrease amongin-
school adolescentsdespitethefact that the manifestation of anti-social behaviour asbullying
could hinder their ability to concentratein classroom teaching and learning situation and
prevent them from devel oping required functional competenciesfor academic success.
Thiscould havegrave consequencesacrosstheir developmenta lifespan. Thus, bullyingas
ananti-socid behaviour among in-school adolescentshas|ately becomeasignificant concern
for teachers, parents, psychologistsand society in genera dueto the negative consegquences
these behaviour hason theteaching-learning process (Estévez, Musitu and Herrero, 2005).

Table 1: Summary of regressionfor thejoint contributing effect of independent variables

to the prediction of bullying behavior amongin-school adolescents.
R=314

R Square=.099

Adjusted R square =.095

Std. Error =12.736

Model Sum of Squares Df Mean Square  F Sig.
1 Regression 40615.718 10 4061572 25039 .000°
Residual 3711434 288 162213
Total 411759.1 298  *P<0.05
Table2: Pearson Correlation summary showing relationship between thevariables
Variables Mean Sid.Dev. r Df Sg P
Peer influence 2729 871 187 2298 .000 Sg

Bulyingbehaviour ~ 44.79 13.39

Table3: Pearson Correlation summary showing rel ationship between thevariables
Vaiables Mean Sid.Dev. r Df Sg P
Sdf-efficacy 19.44 6.373 100 2298 .000 Sg
Bulyingbehaviour ~ 44.79 13.39
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Table4: Pearson Correlation summary showing rel ationship between thevariables
Variadbles Mean Std.Dev. r Df Sg P

Parental monitoring 1833 6.571 182 2298 .000 Sg

Bullying behaviour 4479 13.39

Table5: Pearson Correlation summary showing rel ationship between thevariables
Variadbles Mean Sid.Dev. r Df Sg P

Family style 20.77 6.62 210 2298 .000 Sg

Bullying behaviour 4479 13.39

CONCLUSIONAND RECOMMENDATIONS

In Nigeria, adolescentsare often exposed to conflicting value systemsthat serveasstimuli
that reinforce the disposition of bullying behaviour. These negatively impact on their
interpersonal relationship with others, and the incidence of bullying among in-school
adol escents has made |l ots of studentsto become helpless, confused, frustrated and to
becometruants. Inview of this, the possibility of theseadolescentsattaining and maximizing
their full potentiasin contributingto Nigeria spalitica, socia, economic andtechnologica
development inthis21st century seemsamirage. Based onthefindingsof thisstudy, the
study makesthefollowing recommendations:

Family members should take timeto understand the devel opmenta trend of in-
school adolescentsasto be ableto serve asgood model sto them and positively
support their development.

Parents should endeavour to monitor the activities of in-school adolescentsso that
their negative attitude would be corrected on time beforeit would betoo | ate.
Adolescents should be given appropriate orientation on the danger of negative
peer influenceontheir well-being and the need to avoid the expression of violence
intheir relationshipwiththeir peers.

Schoolsshould endeavour to organize socidl reawakening activitiesthat will engble
in-school adolescents appreciate the need to develop friendly attitudeinstead of
beingabully.

Adolescents should beencouraged to make use of themediapositively to enhance
their development in order to befunctiona and productive membersof the society
instead of usingit asamedium to foster act of bullying.

The government should endeavour to establish counseling centersin schoolsto
assist in the attainment of functional and capacity development of in-school
adolescentsand reduce the occurrence of bullying in schoal.
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