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ABSTRACT

This is historical survey of school library policy formulation and
implementation as they affect best practices in Nigerian education. The aim
is to evaluate the progress and pitfalls. It traces school library policy
formulation and implementation as factors for attaining best practices in
Nigeria from the inception of the National Policy on Education in 1977 to
the present. Nigeria's post-independence educational policy advocates an
active, learner-centered and resource-based constructivist approach that
demandsa central rolefor school librariesaslearning and resour ce centers.
However, putting policy into practice has proved difficult in the almost 40
years that have followed. Snce 1977, implementation has been attempted
through a number of initiatives aimed at developing school libraries as a
way of realizing the NPE vision. This study reveals that the policy
implementation begins with the efforts of the Nigerian School Library
Association that works with government in implementing NPE provisions
on school libraries and the successful advocacy of school libraries by the
Anambra State School Libraries Association and Bendel Sate Library Board
at Sate level during the 1970s and 1980s. It continues by reviewing federal
government programmes to improve primary education and school libraries
through the National Primary Education Commission in 1989-1991 and the
Universal Basic Education Commission from 1999 onwards. Policies
concerned include those on provision of material resources and funding;
those related to human resources, their training and position; and policies
enabling use of school libraries as“ the heart” of any education system.

Keywords: School library, professional associations, public library,
educational policy.

INTRODUCTION

Policy hastwo crucia aspects- formulation and implementation. Thefirst requirement
istheformulation of sound policy. Thisachieveslittleunlesssuch policy isimplemented.
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And putting policy into practice hasproved to bedifficultinal areasof life, including
educationinNigeria. Indeed, for thisreason, putting policy into practice hasbecome
amajor research focusinrecent years. Thiswork will trace sound and faulty policies
relating to Nigerian school library development from theformulation of the National
Policy on Education in 1977 to the present, and review thewaysor extent to which
these policieshave been implemented in support of best practices. However, let us
begin by placing Nigerian school librariesin acontext, focusing on factorsthat have
aided or hindered best practices.

Schooal librariesaretheyoungest of themgjor typesof libraries, their widespread
development dated only to thetwentieth century. Whiletherewere significant bursts of
activity inthe1920s, schodl librariesarelargely post-WorldWear |1 phenomenon (Lowrie
and Nagakura, 1991). There arereasonsthe period wasauspiciousfor schoal libraries.
The decades of the 1950s, 1960s, 1970s, and much of the 1980s were aperiod of
relative economic prosperity throughout theworld. M oreover, the school population
wasexpanding rapidly, withincreasing birth ratesand emphasison universal education
asaprerequistefor national development. Newly independent countrieslike Nigeria
inparticular saw the need to reformul ate policiesto suit their requirementsasindependent
nations. It wasaso aperiod of ferment in educationa philosophy, with reformsleading
towhat isusudly called modern education (education that islearner-centered, resource-
based and self-directed) (Dike, 1993). Such ideas brought the school library asthe
mediaor resources center to thevery heart of the educational enterpriseand turned it
into theschool’scentral learning laboratory.

Asaresult, governmentsin many countries devel oped new statements of
educational policy reflecting thesereformsaswe |l asthe new understanding of therole
of school libraries. To support the new vision of education, they also took stepsto
establish and develop libraries at both primary and secondary school levels
(Ngwuchukwu, 2013). These policieswereoftenimplemented through massivefunding,
collection building, or training of school library personndl. However, most enduringin
effect waslegidation mandating school library standards, aswell ascurriculareflecting
the new philosophy and the establishment of ingtitutional structuresin support of school
librariesat regiona or national levels(Lowrieand Nagakura, 1991). When hardtimes
cametowardsthe end of the century, school librariesfared better in countrieswhere
they had been firmly institutionalized and embedded in legid ation.

Government cannot work alone. While government intervention isusually
required for comprehensiveand systematic school library development, other agencies
have played important rolesinimplementing policy, independently or in partnership
with government. Inmany countriestheseinclude professional associations, which
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often |obby government on behalf of school libraries, play asignificantroleinraising
library awareness, and mobilize schodl librariesat thegrassroots. Examplesof lobbying
government to seeto the need for libraries are the Anambra State School Library
ASSLA, Imo State School Library Association, and the Nigerian School Library
Association (NSLA) which lobby government to grant their request on library
development. Such requests are the establishment of the post of teacher librarians,
payment of library fees, sponsorship of teacher librarianstoworkshopsand conferences.
Another important agency isthe publiclibrary. With larger, more established libraries
and acorpsof professiona staff, publiclibraries havetypically provided advisory
servicesto school libraries, training of their personnel, and assi stance with collection
building (Dike, 1997; Lowrieand Nagakura, 1991). Thesefactorsof policy formulation
and implementation, trendsin progress and regression, and agencies partnering to
implement policieshavefeatured in Nigeriaaswell asother countries. Examplesfrom
the period 1977 onward will be considered.

National Policy on Education and Nigerian School Library Association

TheNationa Policy on Education, developed firstin 1977 isstill in use after several
revisonsand expressesthetenetsof educationa reform. ThePolicy envisionseducation
asacongtructivist philosophy, lifelong, individualized, learner-centered, functional,
relevant, self-directed, and emphasi zing modern educationa techniques(FRN, 2004).
ThePolicy alsorecognizestheroleof schoal libraries, whereit assertsthat they are” a
the heart of the education enterprise” and “one of the most important educational
sarvices’ (FRN, 2004). Consequent tothis, the section on Educationa Serviceswent
onto statethat “ proprietorsof schoolsshal aso providefunctional librariesinall their
educational ingtitutionsin accordancewith the established standards. They shall aso
providefor training of librariansand library assistantsfor thisservice” (FRN, 2004).
Unfortunately, school library devel opment, whileacknowledged asimportant, wasnot
backed up with any mandatefor provision or implementation that would give“teeth”
tothesestrong aspirations. Whilethe FRN (1981) wasan important stepin affirming
school libraries, implementation haslagged far behind. ThePolicy istill ineffect and
schoal librariesaredtill Sruggling. Theshortcoming did not gounnaticed. Coincidentaly,
the sameyear, 1977, saw thefounding of the Nigerian School Library Association
(NSLA), established asanationa professiona body capable of advocating for school
librarieswiththefedera government, thelevel whereeducationd policy isformulated
(Obi, 2002). Among NSLA'sfirst actionsweredevel oping guideinesfor legidation
onschool libraries'mediaresource centres, submitted to government for consideration
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in 1978, and participation in nationa workshops onimplementation of the National
Policy on Education in 1979 (Ogunsheye, 1998; Elaturoti, 1998). Aside from
implementation of school library provisionsinthe NPE, the NSLA placed emphasis
on human resources. TheAssociation'sfirst conference, heldin Beninin 1978, took
asitstheme: School Library and the National Policy on EducationinNigeria, with
specid attention tothe problemsof provisionand training of school librarians (Elaturoti,
1998). Resolutionspassed at the end of the conference addressed themgjor challenges
facing school librarieseventoday: legidation, personne, funding and materia resources
(Ogunsheye, 1998). TheNSLA hascontinued to pressfor effective policieson these
issuesevento the present day.

L eader ship from theAnambra State School LibrariesAssociation

Aside from the national efforts of the NSLA, the period from 1977-1991 saw
encouraging strategiesfor developing school librariesimplemented at State level
(Elaturoti, 1998). Eastern Nigeriahad been aleader in school library devel opment
sincethecregation of the Eastern Nigeria School LibrariesAssociation, asection of the
Nigerian Library Association (NLA) in 1963 (Obi, 1998). From 1977 to 1991, its
successor, theAnambraState School LibrariesAssociation (ASSLA), played amgjor
roleinraisng library awareness, advocating for schoal libraries, and mohilizing teecher-
librarians at the grassroots level (Ngwuchukwu, 2013). While this professional
association took thelead, it worked in close cooperation, in partnership with State
School Boards/Ministries of Education and the Publiclibrary board. It aso enjoyed
the support of agenciessuch asBritish Council and higher educationd ingtitutionslike
the University of Nigeria(Okezie, 2006). Among itsaccomplishmentsinthe magor
areasof school library development were the following proposal s adopted by the
Stategovernment:

Legidlation: Anambra State School Library Association proposed Minimum
Standardswhich the State government adopted as guidelines (Anambra State School
LibrariesBulletin, 1977). Whileimplementation was| eft up to school s, these provided
auseful guide, which was al so used for assessment during the Best School Library
Competition organized in 1986 and 1987 by the Anambra State Library Board in
partnership withtheASSL A and State Ministry of Education (ASSLB, 1987).

Appointment of a School library supervisor: This advocate of school libraries
withintheMinistry of Education visited school librarieson supervision, raised library
awarenesswith government and the public, and promoted government adoption of
measures supporting school libraries (Okechi, 1977; Katchy, 1987).
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Training: In1982 theASSL A successfully |obbied the State government to introduce
library sudiesasaspecidizationinadl collegesof educationinAnambraSate (M uogilim,
1983). These produced many qualified teacher-librarianswho served capably in
primary and secondary schools. However, the programmewas abolishedin 1991 on
thegroundsthat library isnot asubject taught in schools.

School library personnel: Thiswasan areaof limited success. The ASSLA never
succeeded in getting the position of teacher-librarian declared aduty post with extra
alowance (eventhough librariansare named among the specidist teachersinthe NPE,
p. 15) or in gaining afull-time position for school/teacher librarians. However,
government did gpprovetheappointment of teacher-librariansgraduating from colleges
of education, provided they would aso teach aschool subject; and at timessent library
assistantsto servein school s (Ngwuchukwu, 2013).

Funding: The State government accepted the ASSL A proposal of imposition of a
library feefor al studentsin primary and secondary schools. Thiswasused at times
with limited successfor running school librariesand funding collection devel opment
(Obi, 1998).

Collection devel opment: For aperiod, the state government sent library feesto the
statelibrary board’sbook depot for purchase of library booksby schools. In addition,
government periodically gavebook grantsor sent library materia sdirectly to schools
(Ekweozoh, 1985).

Accommodation: Thegovernment contribution herewaslimited to highly committed
officersmobilizing school or PTA support to build or furnish school libraries. For
ingance, loca government school officiasin Onitsha, specificdly C. Agunwaand Henry
Nwokedi, spurred anumber of primary schoolsto develop libraries between 1978
and 1981 (Nwokedi, 1981). Officersfromthe Library Board often played asimilar
role, asin Abakaliki inthe early 1990s. From this, it can be seen that partnership
betweentheASSLA asaprofessiona association and two armsof State government—
the educational authoritiesand public library - between 1977 and 1991 resulted in
policiessupportiveof school libraries, aswd aslimitedimplementation of such policies
for atime. The successful partnership for school library devel opment ended with the
creation of Statesin 1991, which led to the demise of theAssociation and disruptionin
itsgovernment partners, the State educationa agenciesand publiclibrary (Ngwuchukwu,
2013). Another factor wasthe unfavourable economic situation of thelate 1980sand
1990s, which brought declineto all social services, including schoolsand libraries.
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LeadershipfromaPublicLibrary —Bendel StateLibrary Board

TheBendel State Library Board was another outstanding example of leadershipin
developing school librariesin the late 1970s and early 1980s. Its most notable
contribution was the Bendel Book Depot (Onyeonwu, 1977), which grew out of
dissatisfaction with the state of school library development in spite of the collection of
library fees. Advantage was seenin acentralized purchasing agency utilizing the
bibliographictools, professiona expertise, and economiesof scaleavailablethrough
thepubliclibrary. Sdection remainedinthe handsof theschools, snceteacher-librarians
wereableto visit the Depot’slarge showroomin Beninand local branchesto inspect
booksand select therdlevanttitles. Theeconomic downturn of the 1ate 1980sadversely
affected both the Bendel Book Depot and itsless successful imitatorsin other States,
such asAnambraand Imo. However, besides positively impacting school library
collection development inthelate 1970sand early 1980s, it hasleft auseful model for
devel oping school librariesthrough networking and partnership with publiclibraries.
TheLibrary Board a soinitiated establishment of model librariesin selected
school sthroughout the State (Ene, 1979). These both served asspursto development
and provided resourcesto neighbouring schools. Thiswassupplemented by visitsto
schoolstoincreaselibrary awareness and advise them on the requirements of agood
schooal library. Theseinitiativeswere so successful that management of school libraries
was handed over to the Bendel State Library Board (Ene, 1979). Thisprogresswas
disrupted by achangein policy, thedecision of anew State government administration
to abolish library fees (because education wasto befree) aswell asbreakup of the
systemfollowing States creation in 1991. The economic hard times and consequent
government policy that publiclibraries should be self-supporting a so had devastating
effectsboth on publiclibrariesand the school librariesthey had been assisting.

L eader ship from the National Primary Education Commission (NPEC)

Thefirst major federal government initiative wasthe National Primary Education
Commission (NPEC), established in 1989 to take charge of primary education
nationwideand improvethe depl orable state of education at that foundationlevel. The
Commission showed interest in primary school library devel opment, improving the
physical infrastructurein the schools, adding more qualified teachersand providing
training workshopsfor library servicesin schoolson azonal basisthroughout the
federation. Elaturoti (2002) reportsamong many othersthat the commission accepted
and sponsored the AbadinaMediaResource Centre' s proposal for anational teacher
librarian workshop for primary school teachersthat would runthelibrariessetinthe
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schools. The disbanding of the commissionin 1991 |ed to discontinuation of federal
government effortsand genera disruptionin primary school education and the end of
school library development until 1999 when the government launched the Universal
Basic Education (UBE) programme (Okezie, 2006). UBE took over thefunctionsof
NPEC and renewed many of the servicesof NPEC relating to school libraries(Okezie,
2006).

Universal Basic Education Commission (UBEC)

TheUniversal Basic Education Commission (UBEC) anditsarmsat statelevel, the
State Universal Basic Education Boards (SUBEC), have been at the forefront of
primary school library development since 2000. Universa Basic Educationwasset up
in 1999 aspart of Nigeria sratification of Millennium Development Goals (MDGs)
and Educationfor All (EFA). UNO article 46 onthe Universal Declaration callsfor
resource-based learning, thereby focusing attention to the need for school librariesas
resource centers. Inabidtofast track school library development, the Universal
Bas ¢ Education Commissionworksindifferent aspects, whichinclude: awarenessand
advocacy, attraction of fundsthrough collaborationswith other agencies, collection
development, personnel development, and services. They have collaborated with
international agencies such astheWorld Bank, UNESCO and UNICEF, and national
agenciessuch astheformer Education Trust Fund (ETF) in devel oping primary school
libraries.

METHOD

The study adopted historica survey design. Thisisbecausethe study intended tofind
out past efforts geared towards the devel opment of primary school librariesinthe
South East States of Nigeriacomprising Abia, Anambra, Ebonyi, Enugu and Imo. The
targeted population for thisstudy comprisesal theagenciesinvol ved inthedevel opment
of primary school librariesfrom 1980-2010. Fifteen agencieswereidentified toinvolve
in Primary School Library Devel opment in the study area between 1980 and 2010.
Theagenciesareclassified into government (4), Publiclibraries(library boards) (5)
and professional associations(6). The sample sizefor thisstudy consists of twenty
people. These people haveworked or arestill working inthefifteen agenciesidentified
ashaving played apart inthedevel opment of primary school librariesinthefive States
of South East Nigeria. Purposive sampling techniquewasused for getting the number
of respondentsthat made up the samplesizefor thisstudy. Thiscriterion determined
only thosewho participatedin primary schoal library development from 1980-2010in
the agenciesunder study would havetherequiredinformation.
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Theinstrumentsemployed for datacollection include structured interview, telephone
interview with key playersintheagenciesinvolvedin primary school library devel opment
and document analysis schedule. Theinterview schedule was atwenty-oneitem
ingrument. Theinterview was held with individualswho haveworked or still working
inthe agenciesidentified as having played amajor rolein Primary school library
development. These people must have held strategic positionsin theagenciesso asto
give accurate and detailed information on the issue. They include government
functionariesin charge of school librariesin government agencies, key officersin
professional associ ationsand nongovernmenta organizations. The document analysis
schedulewas organized in such away that the researchers perusal of the agencies
document will bein linewith the purpose. Theintention wasto find out from the
agencies document, their activities, programmes and projects embarked in the
development of primary schooal librariesthrough Policy Formulation and Implementation.
Inadditiontothat, areas of collaborationswere aso identified withthisguide. The
document analysisguide hel ped the researcher into finding out information that one
cannot get frominterview.

Theinterview schedule and document analysis schedulewerefacevaidated
by four experts in measurement and evaluation in Faculty of Education and the
Department of Library and Information Scienceat the University of Nigeria, Nsukka.
The validators were asked to |ook at the appropriateness of the wordings of the
instruments, coverage and other issuesasthey deemed it fit for astudy of thisnature
and to maketheir suggestions. Documentswere subjected to external and internal
criticism. Thiswasto make surethat the documentswere genuine and theinformation
found werecorrect and valuable. The observationsand suggestionsof thevalidators
wereused to producethefinal draftsof theinstruments. Datawere presented using the
thematic order of reporting. The purpose provided thethemesfor the content analysis
of thedatacollected. Thisisbecausenoissuewill beleft behind asthethemesonthe
development that took place during those periodswill be given good treatment.

RESULTSAND DISCUSSION

Awareness. The Universal Basic Education Commission embarked on different
activities so asto raise awareness on the need for library development. However,
according to persond communications(2012), thishad not gonealongway inimproving
the situations of school librariesin the country, though it did facilitate getting ETF
library interventionfundto SUBEBS. It hasfought for theincluson of SUBEB librarians
ininstructiona materiascommittees. Also, throughthe effortsof librariansin UBEC,
7th of August hasbeen declared Nationd Library Day.
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Partnerships: UBEC has attracted World Bank and other agencies to library
development over theyears. An exampleisthe World Bank loan in the year 2000.
Throughthisproject, bookswere sd ected with the assistance of librariansas consultants
and resource personsfor purchase by 1110 focusprimary schools. In additiontothis,
azona school library resource center was devel oped inthe 774 local governments
existing at that time. Thiswasdoneto give primary school s better accessto effective
school library services.

Training and collection devel opment: Training of teacher librariansto manlibraries
hasalso beenamagjor priority for the Commission. It was noted that twenty SUBEBS
that met the pre-qualification standards set by UBEC were supported with 2 million
nairaeach to develop their libraries (personal communications, 2012). The Federd
Ministry of Education Library Project complemented thisintervention in 2003 by
providing themwith library books. Subsequently, UBE in 2002 and 2003 a so organized
workshopsfor teachers.

Self-help project: Embarked on from 2000 — 2004, this was geared towards
empowering communitiesto develop schools. Onemillion nairawasgivenfor such
project, with 10 percent wasto be provided by the community while 90 percent was
given by the government. The communitieshad to identify the areas of need, which
could bebuilding of schoal library blocks, among others. Thevisionwasto beworld
class education intervention and regul atory agency for the promotion of uniform
qudlitativeand functiona basiceducationin Nigeria

Reading promotion: The poor reading ability observed in pupilsand someteachers
was attributed to scarcity of booksand librariesin schools. UBEC believed that the
provision and development of functiona school librarieswould reducethishistorical
shortage of reading materids, aslibrarieswill providevariety of reading materialsthat
would support learning. In the South East States, librarieshaveintroduced programs
likereading competitionsin devel oping theart of reading among thepupils(E. Anama eze,
former Anambra SUBEB librarian and C. Okeke, Enugu SUBEB librarian, Aug.-
Sept. 2011).

What then can we concludefromthisbrief historica survey of school library
policy formulation andimplementation asit affectsbest practicesin Nigerian education?
What worksin devel oping school libraries? Thiswill be consdered fromthreeangles:.

basic policy, policy and palitics, and personnel policy.

Basic policy issues
Nigerian educationd policy asarticulated inthe NPE, with itsconstructivist philosophy
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and |learner-centered approach, providesasound basisfor school library devel opment.
TheNPE aso specificaly recognizesthe centrd roleof librariesby placing themat the
heart of theeducation enterprise. However, theselofty sentimentsremain aspirational.
Thereisno provision for implementation, no mandating of school libraries, and asa
result implementation hasfatered intheyearssincethe Policy wasformulated. While
shortcomingsin policy implementation are not uniqueto school libraries, their neglect
removesabasic condition for thelearner-centered approachesrequired for lifelong
education. School library advocates recommend legislation as a better way of
promoting implementation, as has been accomplished in a number of countries.
Moreover, there have been subtle and not always advantageousaterationsin various
editionsof thePolicy. Forinstance, the 2004 edition replaced theadl-embracing 1981
concept of learning resourcesinal their variety with anarrow and exclusivefocuson
| CT, thus undercutting the recognition that quality education requiresvaried media
resources, asfoundin awel|-equipped school library, to providefuller knowledgeand
meet varied educationa needsand learning Situations.

Policy trumped by palitics

Political considerationshave led sudden reversalsin policy that weredetrimental to
school library devel opment and often to educationingeneral. A caseinpointisthe
disbanding of the Nationa Primary Education Commission to satisfy the demands of
local governments, just at the point it wasingtituting successful programsfor library
development. Whileitwasrevived at UBEC afew yearslater, hopeshad been dashed
and primary school education and librarieswere several stepsbehind wherethey left
off. Generally, history has shown national |eadership to be morebeneficia to school
librariesthan devolving most authority tothelocal level.

Statescreation, whatever itspolitical advantagesmay be, hasbeen carried out
inaway that was detrimental to school and publiclibrary development. Thiswas
particularly the casewith the 1991 exercise, which broke up thevery successful Bendel
State Library network of support for school libraries and led to the demise of the
dynamic Anambra State School LibrariesAssociation, aswell as State chaptersof the
Nigerian School Library Association. Inmost casesnothing comparable hasreplaced
thelostingtitutiona structures.

Funding of school librarieshasalso suffered from policy changesresulting
from politica consderations. Whilenot ideal, theonly regular sourceof schoal library
funding yet devised hasbeen library feesand other levies. Yet at the height of success,
library fees were abolished in Bendel State because the new administration had
campaigned that education wasfree. Morerecently, al levieswere banned in Enugu
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Satefor amilar reasons, bringing community and PTA effortstodevelop schooal libraries,
or evenrepair brokenroofs, toahat. Theonly aternative seenisgovernment grants,
usualy occasiond, one-timegiftsto afew favoured schools; nothing that could allow
for planned and widespread devel opment.

For librariesto devel op their collections, there hasto bearegular budget as
well asfacilitiesto alow for high quality and cost effective sel ection, such might be
offered by book depotsor other centralized networks. 1ntermsof accommodation,
librarieswereincluded and later removed from the primary school blueprint. Any
approved school plan needsto have asizableand convenient spacefor thelibrary.
School libraries aso offer opportunities for public-private partnerships with the
community; such initiatives should be encouraged since “ education for all isthe
respongibility of dl.”

Poalicy on school library personnel

Therearetwo aspectsto theissue of school library personnel. Thesearetrainingand
position. Both have been problematic, possibly because of the dual professional
demands placed on school librarians. To manage library resources and services
effectively, schoal librariansrequirefull library profess ona competenceacquiredthrough
adegree, certificate or diplomaprogram, not merely asingle courseor quickiein-
serviceorientation. However, tofully realizetheteaching role of the school librarian
and work as an accepted member of the teaching team, they also need thorough
groundingin education.

There have been programsin Nigeriathat combine these two elements, for
instance the NCE programs of the 1980s, B.Ed programs such as are offered at
Nnamdi Azikiwe Universty, and morerecently, thehigher degreeand diplomaprograms
developed at the University of | badan’sAbadinaMediaResource Centre (Elaturoti,
2002). Unfortunately, certain policy decisions, liketheabolition of NCE programmes
for training teacher-librariansand denial of study leavefor teachersto study library
and information science, have been detrimental to thedevelopment of school libraries.
Yet, these courses of study have been seento produce well quaified personnel who
could ably develop schoal library servicesif giventheopportunity. Thisbringsustothe
second dimeng on of the problem, position which botherson placement and progression
for school librarians. Higher ingtitutionsmay produce quaified school librarians, but
thereareno positionstofill.

Sofar, most Sates, and therefore public schools, have been very reluctant to
provideafull-timepositionfor school librarians. They areeither not employed or are
used asclassroom teachers. In primary schools, any teacher postedtothelibrary is
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usually at thediscretion of alibrary-conscious head teacher, and as happened recently
in Enugu State, this can be reversed by the authoritiesat any time. Where school
librariansare employed, lack of progression on acareer ladder soon frustratesthem
out of the service, as happened in Unity Schoolsin the 1990s and is happening to
graduates of theAbadinaprogramstoday. Yet it isthe knowledgeable person who
bringsto library and itsresourcestolife, who guidesstudentsinlearning tolearn, and
makesthelibrary user-friendly. Increasingly private schoolsareemploying full-time
and qudified school librarians; why should childrenin public schoolsmissout! Policy
must provide both for school librariesand school librariansif theobjectivesof Nigerian
education areto berealized and qudity education achieved.
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