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ABSTRACT

Activity-based learning model is a cognitive-learning model whichisconsidered
a “constructivist” learning theory, especially; a learner “ constructs’ his own
small version of knowledge from past knowledge and/or current experiences
and interacting with data or information. The work is on activity based learning
as a successful model for business education. The aimisto identify the problems
in teaching business education in relation to practical aspect. It shall further
appraise activity based learning (ABL) and its purpose, the need for quality
business education and the ABL in teaching business education, the factors
militating against integration of ABL among other. This study reveal sthat activity
based learning is one of the best ways of learning and teaching especially in
business education since it is built on the rationale that students learn best when
they do or are involved in action.
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INTRODUCTION

Business education requires practices and sol utionsfor real-world problemsand for the
devel opment of modern technological societiesas much asmorethan any other field
(Santosh, 2012). According to Santosh (2012), business education isthe application of
skillsand knowledge acquired by busi ness education graduateswhich are comparableto
the skillsand knowledge possessed by business professional s. This can be possible by
providing good learning situations and environment, where knowledge can be acquired,
organized, and applied, thus, Activity- based learning isavital consideration for business
educators. Activity-based learningisthetransfer of learning to thereal-world applicability,
whichisthemain concernintheteaching philosophy of BusinessEducation. Today advanced
technol ogy hasreceived keen attention in thefield of BusinessEducation. Theintegration
of technology and activity-based |earning provide studentswith an environment to interact
within different waysand settings.

Activity-based learning (ABL) describesthe engagement of pedagogical models
to businesseducation teaching. Itisamodd which claimsthat |earning should be based on
doing some hands-on experimentsand activities. Thenotion of activity-based learning
emergesin the common perception that business education studentsare active learners
rather than passiverecipientsof information. If astudent is provided the opportunity to
participate actively and provided an optimum learning environment, then thelearning
becomeslively, concrete and permanent (Herrington and Oliver, 2000). Activity-based
learning mode isacognitive-learning mode whichisconsdered a® congtructivist” learning
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theory; especialy alearner “ constructs’ hisown small version of knowledge from past
knowledge and/or current experiencesand interacting with dataor information. Heor she
actively seeksnew information, andisactively engaged in the processinthewayshe/she
gains, assmilates, and utilizesknowledge. Thefacilitator engageslearnersinoutlining redl-
world problemsinthefirst placeinstead of starting with aclassification of problem-solving
methods. Integrating ABL eementsisthusapromisingway to enhancestudents’ learning
experiences particularly in businesseducation (Kent and Barut, 2003).

Activity-basedlearning (ABL ) isasuccessful teachingmode inthefield of medicine,
engineering and science, and it hasrecently found itsway to business education (Jonassen,
(2000). Thisapproach providesaway tointegratelearning within students' knowledge,
and exposethemto avariety of activitiesthat help them learn how to learn. Because of
high degreeof interactioninABL, essentia ingtructor skillsinvolve; facilitating, motivating,
enabling and coaching rather than simply presenting factsand figuresdidactically. This
study focusesonActivity-based learning becauseit isone of the best waysof learning and
teaching, especially in Business Education (St6fdein, 2009). Activity-based learningis
assumed to bebuilt on therationaethat studentslearn best when they do or areinvolved
inaction. Learningisthen structured into * activities' that will facilitate what hasto be
learned. Thisapproachisspecifically and closdaly related to “ Discovery Based Learning”
and“Inquiry Based Learning”, al of which arelinked to methodol ogy in outcome Based
Educeation”.

Problemsin Teaching BusinessEducation

Activity-based learning (ABL) isnot acompletely new teaching style becauseit can be
traced back at |east asfar as Socrates and Humbol dt. However, it has been rediscovered
by progressive educators such as John Dewey (St6l3ein, 2009). For alongtime, it seemed
that universitiesneglected to think about thisprocessof learning, sinceitisahighly active
processin which students are convinced to speak, read, write, involvein activitiesand
think deeply (Dodge, 1998). The traditional way (lecture) of attending classes is
characterised by low level comprehension that goesfrom the ear to thewriting (hand) and
leavesthe mind untouched (Kent and Barut, 2003). In contrast, the success of ABL isto
make studentsfeel responsiblefor their learning and to support their own individual
development (Stofein and Kanet, 2008).

In Nigeria, students are accustomed to being taught in often-overcrowded
classroomsinamoreauthoritarian teaching style (lecture), which makes student questioning
and lively discussionsrare and sometimesimpossible. Asaresult, studentslearnt and
acquired knowledge and skillsthrough observation, reca ling, memorisation, imitation and
replication. Thisisin contrast-even diametrical —to educationinNorthAmericaand Western
Europe, whichistraditionaly based on ateaching stylewhich fostersindependent research,
critical thinking, and participation and discussonin class(St6fdein, 2009). Thus, thebiggest
challengefor usishow to bridgethe gap from previous cultura notionsand expectations
of Nigerian Educationwith an ABL gpproachwhichisstudentscentred attributed to learners

participation.
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Activity Based L earningin BusinessEducation
Activity Based learning (ABL ) in Business Education will enable studentsto understand
product and customer profitability and the pattern of servicesdistribution, the cost of
busi ness processes, and how toimprovethem.ABL isnot often used unlike many business
techniques, research showsthat 80 percent of companiesthat have employed activity-
based techniques studentsfound them to be successful. Learningisbiochemica activity in
thebrain; arelatively permanent changein behaviour; information processing; awakening,
remembering and recalling; socia negotiation (Jonassen, 2000). ABL can be defined as
aningtitutional arrangement inwhich learnersare concurrently exposed to both work and
learning environments (Jarred and Jefsioutine, 2006). ABL literdly isan attempt to expand
thewallsof classroomtoincludethecommunity asalearning resource. It therefore, extends
thefrontiersof the classroom to thework-world (Nationa centre on secondary education
andtraining (NCSET, 2005). ABL affords|earnersampleopportunitiesto learn avariety
of skillsthat guarantee synergistic rel ationship between the school and theworl d-of-work.
It isan attempt to narrow the gap existing between theory and practicethereby,
meaking meaningful learning possble(Okon, 2011). Many sudentscan benefit fromlearning
Business Education through activities- oriented approach that reducesthereliance on
textbooks, lectures, knowledge of vocabulary, and pencil-and-paper tests (M astropieri
and Scruggs, 1994). Thiskind of approach seeksto promotelearning by providing sudents
with experiencesthat allow them to discover and experiment with business. Through
discovery andinquiry, teachersinvolve studentsin creating and expanding their knowledge
and understanding about the content areabeing studied (M astropieri and Scruggs, 1995).

TheNeed for Quality BusinessEducation and ABL

Busi ness Educati on departments have come under attack in recent yearsfor the poor job
of not providing relevant training and skillsfor their sudents. Thereisgrowing corporate
demand for pedagogical techniquesthat focuson theimmediate problemsrather than on
lofty theoriesor even casestudies, asaresult of thechangesintheway businessorganizations
function, universtiesand collegesof education; department of businesseducation aresubject
to pressuresfrom anumber of stakeholder groups, including employers, advisory boards,
accrediting bodies, dumni, legidators, and sudents. Asingtitutionsof higher education are
percaivedto exist for thepublic good, they areincreasingly held accountablefor thequality
of outputs produced. The business organizations have been increasingly trying to cope
withthechanging demandsof theenvironment |ooking for managerid expertisswithreguired
skills. Thediscussion hasmoved away from determining theappropriate balance of content,
whichisrootedintraditional functiona areas, to adetermination of effective methodsfor
developing softer and moderntechnological skills, self-directed learning, and aholistic
undergtanding of theinterna and externd environment of organizations. Traditiond functiond
curricular gpproachesoften do not addresstheseissues. Hence, businesseducation curricula
will gradudly shift from functionally fragmented to convergent and coherent, with afocus
on devel oping specific competencies. Theredesigned curriculamust cut acrosstraditional
boundariesto devel op and reinforce the appropriate bundles of technical knowledgeas
well associa and organizational skills(Lee, 2007).
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Ugochukwu (2013) observesthat ABL exposes studentsto practical work experiencein
which they apply classroom learning to real work. Exploring studentsto state-of-the-art
practices, technology and career options, improving scholastic student work place
motivation and post-secondary career prospects. Hel ping studentsunderstand work place
expectations and make better decisionsand plans. Allows studentsto observe thework
world so asto devel opwork placeskillsand to earn work terminology, work environment,
businessand industry protocol, by targeting experiencesto astudent’s programme of
study. Tothe Employer, ABL offersasourceof skilled and motivated future employees,
increase student retention; provide opportunity for individualized instruction, keeping
academic and occupational circular up-to-date through regular integration between school
andindustry. Theloca community benefitsfrom ABL by way of enhancing theawareness
of local employment opportunities, improved indigenous/local development and ensures
cooperation and understanding between educationa ingtitutionsandindustriesand provides
informed component and productive futurework force. Other importance or need for
ABL, according to Ugochukwu (2013), include;
1) Exposing studentsto widerange of career opportunitiesfor exploration.
2 Helping students to understand work place expectations-skills habit and
knowledge.
3) Putting classroom theory into practice.
4) Entrepreneurship devel opment in students
5) K eeping academic and occupationd curriculain tunewith contemporary demands
of thework world.

FactorsMilitating Against Integration of ABL

Ugochukwu (2013) identifiesthat most of thefactorsmilitate against integration of ABL
include minimum standard curriculum, littleemphasisplaced on ABL by NigeriaNationa
Policy on Education, and presently only SIWESTiddirips, excurgonand practicum (teaching
fraction) are recommended by NCCE. Industriesand employers of labour and all those
who haveinterest in educational industriesare scarcely well informed ontheir rolein
Business Education curriculum implementation, Industries and busi ness departments of
tertiary institutionsare not fully aware of attendant benefitsof ABL to theworld of work,
also educational institutions are poorly funded to cope with cost of engaging in ABL
Programmes. Someingtitutionsand ingructorslack requisteorientationsfor effectiveharness
of ABL. Lack of seriousness of work-site supervisors and neglect attitude of school-
based supervisorsand poor collaborative rel ationship between work world and school s.
Low level awareness of the need to synergize businessingtructors, local community and
industry area so acontributing factor, finaly Businessstudents/instructors' poor accessto
reevant ABL programmewindows.

Implementation of ABL in BusinessEducation

Implementing ABL asan*“innovative’ teaching gpproachisonly successful whenthespecific
infra-structure and student situation are considered. Thus, amodified teaching strategy
must be carefully devel oped; taking thefollowinginto consideration:
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1 Thekey principlesfor theABL teaching approach.

2. Chief activitiesnurturing and fostering ABL experiences, and

3. How ABL impactsthe effectiveness of the course.
Itisimportant, therefore, at the beginning of the course, in theintroductory lecture, to
stressthat students do not need to repeat thingslearned word-for-word. Thusexpressed
our visonthat studentsinvolvein“investigations’, starting an independent inquiry intoa
topic of interest in aself-directed manner. Consequently, facilitating, motivating, enabling
and coaching arethekey skill-set of theingtructor (facilitator) rather than just lectures.

Essentially, alearner constructs his own microcosms of knowledge from past
knowledge and/or current experiencesand interacting with data. He or she actively seeks
new information, andisactively engagedin the processinthewayshe/shegains, assmilates,
and utilizesknowledge. Thefacilitator engages|earnersin outlining real-world problemsin
thefirst place instead of starting with a classification of problem-solving methods.
Implementing ABL elementsis thus a promising way to enhance students' learning
experiences. When employing anActivities-Based L earning approach, teachersoffer
studentsavariety of active educational experiences structured according to alearning
cyde Thiscydeconsgsof aningructiond sequencethat includesengagement, exploration,
development, and extension (Guillaume, Yopp R. and Yopp H., 2009). Stof3ein (2009)
determinessomestagesof good practiceinimplementation of ABL ineducationtoinclude:

Planning and adjusting the course: Prepare lecture noteswith translated key words,
distributing them some days before the sess on starts, encourage negotiating aspectsof the
curriculum with students where it is feasible to do so, build course on explicitly
interdisciplinary material-in the selection of textsand readings, provide studentswith a
platform to speak and present in English, and moverapidly to awiderange of techniques
to generateinterest. Usean approach that fosters students ‘ total development, that isto
say, cite histories of famous business men and women who cater for individual needsin
mixed-ability groupsto ensurethat every sudent isgiven theopportunity to participatein
every aspect of thelearning programme, build course oninteractive collaborative projects
both in and outside the classroom, coach studentswith real-world, capitalize on students
publications plansand give them an opportunity to customizetheir learning to their own
development plans.

Coachingin class: Practicereading and interpreting misleading business case study.
Create ascholarly community among participants, to empathi ze and to connect students
needtofed part of asupportivegroup with sharedinterests. Fecilitate tudents’ devel opment
of a sense of commitment to their learning programs. Convince participants of the
advantagesof doing cal culations, writing notesduring sessions, formulating questions, and
exploring problemson their own, reinforcelearning experiences by using sate-of-the-art
businessprograms, | et student group sex plain content to each other in their mother tongue
foster competitive situationswith group exercises (for instance, quizzes). Speak Sowly,
limit colloquia speech, and repest essential content, practicecritica-reading exercises, let
relevant information identify and key arguments synthesi zed by being passi onate about
work, serveasarolemode, and invite studentsto submit their own *live” problemsfor
coursediscussion and personal action.
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Evaluating and Assessing: Collect feedback on an ongoing basis (for example, survey,
focusgroups, teaching assstants). [llustrate the benefitsof ABL with empirica sudiesand
communicate course achievementsto Faculty and Deans.

CONCLUSIONAND RECOMMENDATIONS

Thelearning cycebeginswith theengagement phase, whereby teechersusered-lifeactivities,
problems, and questionsto motivate studentsto learn about the topic and to assesstheir
prior knowledge. Students expl ore the content and phenomenaby manipulating materials
and start to address the presented questions. During the exploration phase, students
formulate new ideasand questionsto be devel oped in the subsequent phases. For example,
teachers can ask studentsto explore how the househol d applianceswork, identify their
components, and formulate hypotheses about how to fix them. In the devel opment phase,
studentsadd to their understanding by gathering moreinformation and making conclusions
about the concepts, phenomena, and questionsprevioudy generated. For example, students
can usetheInternet to learn more about asoftware or package and to draw conclusions
about how they work.

Inthefinal stage, studentsextend their learning by applying it to new and different
situationsaswell asto their own experiences. For example, students can hypothesize
about how other machinesand househol d/office appliancesthat they usework. Educators
hel p students move through the learning cycle by asking them to think about questions,
hel ping them find sol utions, providing additional activitiesthat further sudents' learning,
and aiding themin summarizing and evaluating their learning. Based on thefindingsof this
study, thefollowing arehighlighted asworkable propositions.

1) Nationa policy on Education should berevised toreflect flexibility inworld work
standard of Business Education.

2) Bus nessteachersshould beencourageto undertake professona coursesbordering
onABL experiences.

3) Businessteachersin secondary schoolsshould beencouraged to be professiondly
upgraded.

4) In-houseworkshops, talk showsor conferencesand seminarson ABL should be
organized regularly for businessteachers.

5) Thebusinessindustry should be encourageto appreciatethe ABL benefitsand
therefore bewilling to collaborate with educationa institutions.

6) School-based ABL supervisors should be properly paid for their serviceswhile
supervising studentson ABL placement.

7) ABL placement officers/coordinators should be very knowledgeable and
experienced invariousABL experiences.

8) School-Based Coordinatorsand officers should bewell equipped with accessto
e-library resources.

9 School-based ABL supervisorsfound wanting inthedischargeof their dutiesshould
be sanctioned appropriately.
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