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ABSTRACT

This aim of this study was to examine the relative effectiveness of two summary-
skill techniques on secondary school students' achievement in summary writing.
The study adopted pre-test, post-test, control group quasi-experimental design.
The instrument used was Students' Achievement Test in Summary adapted from
West African Examinations Council (WAEC). Three hypotheses were tested at 0.5
alpha level. Data were analysed using means, standard deviation and ANCOVA.
There is significant main effect of treatment on achievement in summary, but
there is no significant effect of gender on students' achievement in summary. On
the other hand, the interaction effect of treatment and gender on students
achievement in summary is not also significant. Students have been found
performing very poorly in summary writing. This happens because teachers have
not been teaching it appropriately. Summary-skill techniques are very effective
in the teaching of summary. Teachers of English Language in secondary schools
should make use of summary-skill techniques in the teaching of summary.
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INTRODUCTION
L anguage has beenregarded asanimportant tool of communi cation among human beings.
It playsmultifaceted rolesin human endeavoursthat could not beunderestimated. According
to Sanusi (1996), languageisanintegral part of culture, communication and learning. In
thesamevein, therolewhichit playsin the education of manisenormousand perhaps
invauable. Walwork (1980) opinesthat languageisused to establish our socid relationships
with each other. It is used to embody or enable thought. That isto say language and
thought aremutually interdependent. It isa so used to enable saf-expressonand it shows
credivity. Thisisalsore-echoed by Lucy (1992) and Gumperz and Levinson (1996).English
Languageisnot an exception tothis. According to Fakeye (2001), ability to use English
Languageeffectively may quaify onefor entry into aninternational community of wedth,
power and influence apart fromusingit aslocal, national and medium of instructionin
schools. Itisacoresubject inthe senior secondary school curriculum. Failureto passit at
credit level may mar theprogressof astudent’slife. Itisvery unfortunateto notethet at the
schoal certificatelevd, the performance of studentsinthissubject isnothing towritehome
about amost on ayearly basis. Scholarsand researchershave given many reasonsfor this
ugly situation. Inthe opinion of lyagba(1983), one of thereasonsfor poor performance of
studentsin English Language at Senior Secondary Certificate Examination level isthat
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teachersof English Language do not bother to usetheavailable resourcesand techniques
whichwill motivate the studentsto learn. Adenle (1996) attributesthisugly Situation to
poor reading ability of students. Hetherefore advisesteachersof English Languageto use
methods and techniquesthat wouldimprovethereading skillsof students. Thisisreechoed
by Adelabu (1998) when she saysthat many studentslack efficient reading skillswhich
account for their poor reading comprehension. Therearemany aspectsof English Language
where students knowledgeistested at the school certificatelevel such as: essay/letter
writing, comprehens on, summary, lexisand structureand test of orals. Paper 1 hasthree
agpectsviz: essay/letter writing - 50 marks, summary writing - 30 marksand comprehension
- 20marks. It could berealised that summary writing isan aspect of thelanguagetest that
carries a reasonabl e percentage of 30 out of 100% of the paper. It is therefore very
unfortunate to note that summary isan aspect of the language where students perform
dismally. Without mincing words, teachers should struggleto seethat their performance
improvesinsummary writing.

Accordingto Biney (1985), summary meansact of shortening apassage by writing
only thesdient or main pointsinit. Aderibigbe (1985) al so describes summary asbringing
out themainitemsor highlightsinapieceof writing. Intheopinion of WAEC Chief Examiners
Report of May/June 2005, themgjor wesknessof the candidatesistheincluson of irrdevant
or unnecessaxry detailsintheir answers. They therefore advise candidatesthat, to summarize
isto satethe coreof thematter. Similarly, Banjo et al (2007) contend that summary calls
for cogency, brevity and clarity of points. According to Aimunmondion (2009), some
teachers seem not to know how to teach summary inthe class. Theteaching of English
Languageitsdf hasbeen handled by incompetent hands, whenit comesto summary teeching,
many teachersloseinterest. Failure of teachersto use appropriate method or techniques
to teach summary like the use of summary skillsis responsible for students' poor
performancein summary writing (Aimunmondion, 2009).

These summary skills could be regarded asteaching techniquesthat are very
germane, inval uableand indispensabl e to theteaching and learning of summary. Onevery
grievousand unpardonabl e of fence studentsusually commit in summary writing isthat of
mindlesslifting andindusion of extraneousmaterids(Aimunmondion, 2009). But thequestion
is. asteachers, do weteach the studentsthe vari ous techniquesthey can use so asnot to
fal into these mistakesin summary writing? Some of these summary skillsare: ability to
identify and restructurethetopic sentencein paragraphs, ability to condensevocabulary
ineach paragraph, ability to condense structure, ability to paraphrasethe passage, ability
to differentiate between important and irrel evant ideas, ability to economize paragraphs
among others. How many secondary school teachersare aware of these summary skills?
If they are aware of them do they utilisethem? These are what the students should be
taught beforethey can excel in summary writing. It ishoped that if studentsare ableto
apply al or someof these skillsto summary passages, it will go along way in enhancing
their better performancein summary writing. Theresearcher inthisstudy hasexperimented
two of thesesummary-skill techniquesviz: ability toidentify and restructurethetopic sentence
inparagraphsand ability to condensevocabulary in paragraphs. Thetopic sentenceisthe
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main sentencein aparagraph (Fasokun et al, 1988). It isonit that other sentencesinthe
paragraph depend. Theknowledge of thetopic sentencein paragraphstherefore, addsto
the understanding of the main theme of the passage. In the process of summarizing a
paragraph, Sybil et d (1990) recommend asfollows:
(0] I dentify the main topic of the paragraph and restructure.
(i) L ook for thetopic sentencewhichisusually given asthefirst sentencein most
casesinaparagraph.
If itisnot given asthe opening sentence, seeif itisimplicit, or if itisinthemiddleor at the
end of the paragraph. According to Sybil et al (1990), it means the topic sentenceis
mobile. It could appear asthefirst sentencein aparagraph. It could also appear inthe
middleor end of aparagraph. Thisisasoreechoed by Banjoet d (2007). Therestructuring
being mentioned in (i) aboveisto bail the students/candidates out of being penalized for
mindlesslifting. Theimplication of what Sybil et al (1990) and Banjo et a (2007) are
sayingisthat if apassage hasfive paragraphs, therewill befivetopic sentences. Itisthese
fivetopic sentencesthat will be restructured after identification since the candidates are
usudly expectedtowrite their answersin sentences.So, dl thetopic sentenceswill condiitute
correct answersto the question(s) asked after they might have been restructured.

On condensation of vocabulary, Crawshaw and Perkins (1978) look at it asthe
process of making along piece of writing shorter by taking out everything that isnot
necessary. They contend that when tackling asummary passage one hasto consider his
vocabulary very carefully. According to them, aphrase needs aconsiderable number of
wordsand onemay not beableto afford to useit .Nevertheless, they maintainthat alittle
thought may result in oneword which will expresstheidentical idea. Itisthereforethe
opinion of theresearcher inthisstudy that the performance of sudentsin summary writing
will beenhancedif judicioudy used.

Onefactor that has plagued the teaching and learning of English Languagetoday
at senior secondary school level in Nigeriaisstudents poor performanceinthelanguage.
It hasbeen identified that acontributory factor to thisusud abysmd failurein thelanguage
istheir poor performancein summary writing dueto poor method of teaching. The study
thereforeinvestigatethe effectsof two summary- skill techniquesviz: ability toidentify and
restructurethetopic sentencein paragrgphsand ability to condensevocabulary in paragraphs
on students achievement in summary writing. Thestudy further determinethemoderating
effect of gender on students achievement in summary writing. Thefollowing hypotheses
weretested at 0.05 level of significancein thestudy:

H.1  Thereisnosgnificant maineffect of trestment on students achievementinsummary
writing.
H.2  Thereisnosignificant main effect of gender on students achievement insummary
writing.
H;3  Thereisnosignificant interaction effect of treatment and gender on students
achievement in summary writing.
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PARTICIPANTSAND PROCEDURE

A pre-test, post-test, control group quasi-experimental designwasused inthestudy. The
study therefore adopts 3x 2 factoria matrix whichisexpressed in detail bel ow:

Table1: Tabular representation of thefactorial matrix (3x2)

Treatment Gender
Identification and restructuring of topic sentence Male
Femde
Condensation of vocabulary Male
Femde
Control Male
Femde

Thevariablesof thestudy are categorisedinto three, namely:

| ndependent variable: What congtitutestheindependent variableisingtructiona strategy
manipulated at threelevelsviz: (i) identification and restructuring of topic sentence, (ii)
Condensation of vocabulary, and (iii) Control.

Moderator variable: Thisisonly onei.e Gender varied a two levels- maleand female.

Dependent variable: Itisonly one,that is, Achievement in summary writing whichis
summarized ontable 2 below:

Table2: Tabular representation of variablesinthestudy:

Independent variables Moderator variable Dependent variable
Instructional strategy Gender Achievement
i. identification and restructuring of topic sentence.
Male
ii. Condensation of vocabulary.
Female

iii. Control

Onehundred and twenty studentsin three co-educational senior secondary schools
in Ibadan metropolis participated in the study. The three school s used were randomly
selected among the schoolsinthemetropolis. Anintact classwasused in thethree schools.
Two schoolswere used as experimental groupswhilethe remaining onewas used as
control group. Only oneinstrument wasused in the study and thisis Students Achievement
Testin Summary Writing. Thesummary test was adapted fromWAEC whichisbelieved
to have been validated and found reliable. Theresearcher visited thethree school sused
namely: African Church Grammar School, A pata, | badan; Baptist Secondary Grammar
School, Oke-Ado, Ibadan and Anglican Commercia Secondary Grammar School, Orita
Mefa, Ibadan to seek the consent of their principals. Having obtained the gpproval, Senior
Secondary school 3, English Language teacherswere employed asresearch assistants.
That is, oneresearch ass stant per school. African Church Grammear school, Apata, |badan
and Baptist Secondary Grammar School, Oke-Ado, | badan were used as experimental
groupswhile Anglican Commercial Grammar School, OritaMefa, |badanwasused as
control group. Theresearch assistantsin the two experimental groups were briefed on
what would betheir roles concerning the use of thetwo summary-skill techniqueswhile
that of the control group wasinstructed to teach with aconventional method without
exposing the studentsto any summary-skill technique. Beforethe treatment commenced,
the pre-test was conducted in all the groups. After aweek of the conduct of the pre-test,
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treatment followed for three weeks after which the sametest giveninthe pre-test wasre
represented to the three groups as post-test. The scores of the pre-test and post-test were
compared to determinewhich group had performed better in the summary test. Thedata
collected were analysed using means, standard deviation and Analysis of Covariance
(ANCOVA) to test the hypotheses and to determine the main and interaction effects of the
variablesunder study. Multiple ClassficationAnalyss(MCA) wasa so used to determine
thedirection of effects of theindependent and moderator variables on the dependent
variable. Theresultsof the study are presentedin the order of the hypothesesand followed
by their discussion.

RESULTSAND DISCUSSION

A 3x2 ANCOVA of Post Summary Achievement Scoresby Treatment and Gender with
pre-test achievement as covariatesisshown ontable 3. TheresultSindicatethat all the
experimental groupsperformed better than the control group. Thisshowsthat the summary-
skill techniquesused werevery effectivein dl theexperimental groups. Theresultsshow
asgnificant effect of trestment on students achievement in summary. Therefore, thenull
hypothesisthat thereisno significant main effect of treatment on students achievementin
summary writingisreected. Table4 showstheeffect of gender on achievement insummary
writing. Ontable3, gender was seen not to have contributed significantly to thestudents
achievement scoresinsummary. Therefore, the null hypothesisthat thereisno significant
main effect of gender on students achievement insummary writingisretained. TheMultiple
ClassficationAnaysis(MCA) of Post-test Summary Achievement Scoresby Treatment
and Gender with Pre-test Achievement as covariatesare shown ontable4. TheMultiple
ClassficationAnayss(MCA) ontable4 showsthe adjusted summary achievement mean
scores of thetreatment groupsasfollows. Experimental Group 2 obtained the highest
adjusted mean scoresof 27.12, followed by Experimental Group 1 with 26. 85whilethe
control group obtained the adjusted mean score of 14.30. These values were got by
adding up the grand mean and the adj usted mean.

Thetable also showsthat trestment accounted for 43.69 (0.661)2 x 100). The
MultipleClassificationAnalysis(MCA) ontable4 showsthe adjusted mean achievement
scores of students according to gender . Femal e students performed better than male
sudentsbut thedifferenceisnot significant (23.59 and 22.01) respectively. Table4indicates
nosgnificant interaction effect of treatment and gender on students achievement insummeary.
Thus, null hypothesisthat thereisno significant interaction effect of treatment and gender
on student's achievement in summary writing was not rejected. This shows that the
summary-skill techniques could beused with al the studentsirrespective of their gender in
theteaching of summary. Thiscorroboratesthe studiesof Grace (1998a), Chun and Plass
(1996) and M akinde (2004) who report that sex isno barrier to students achievement.
However, the study is contrary to the studies of Salami (1997), Brosnan (1998) and
Eccles(1989) whoredlizethat gender contributessignificantly to theachievement of sudents
intheir academic career. Thecombination of treatment and gender wasnot found significant
ontheachievement of gudentsin summary asshown Ontable 3. Thisimpliesthat trestment
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isgender insengitive. In other words, it showsthat the effects of treatment on students' in
summary doesnot vary from maleto female. Thisresult supportsthefindingsof Aremu
(1998), Adegbile (1999) and Adesoji (1999) who do not see any interaction effect of
gender on students performanceintheir variousstudies. However, thestudy isincompatible
with the studiesof Oyesiji (1999), Oladunni (1996) and Bacon (1992) who argueonthe
contrary. It thereforefollowsthat teachers of English Language should apply summary-
skill techniquesin theteaching of summary irrespectiveof their sudents gender to enhance
their achievement scoresin summary writing.

Table 3: Summary of ANCOVA for the Post Summary Achievement Scoresby Treatment and Gender

Sourceof Variation Sum of Squares Df Mean square F Sigof F
Covariates (Pre-test) 122960 1 122960 2209 109
Main effects (Combined) 4,395.186 3 1,465.062 31088 .000
Treatment 4,338.851 2 2,169,426 46.035 .000*
Gender 56.334 1 56334 1195 276
2-way interactions:

Treatment x Gender 90.653 2 45.327 962 385
Model 4,608.799 6 768.133 15300 .000
Residual 5,513.707 v 47.126k

Total 10,122.56 123 82297

Table4: TheMultiple Classification Analysisof Post-test Summary Achievement Scoresby Treatment
and Gender
Grand Mean = 22.79

Variable + Category N Unadjusted deviation for Adjusted deviation for
factors and covariates Eta factors & covariates Beta

Treatment:

Experimental Group 1 43 3.9963 4.0602

Experimental Group 2 40 4.0431 4.3385

Control Group 41 -8.1358 .633 -8.4909 .661

Gender:

Male 63 -.7229 -.7608

Female 61 . 7466 -.081 .8064 .088

Post-test by Treatment and Gender with Pre-test as Covariates

CONCLUSION

Thisstudy showsthat thereissignificant effect of treatment on students achievement in
summary writing asthe experimental groups performed better than the control group.
Gender isfound not to contribute significantly to variationsin the students achievement
scoresinsummary writing. Treatment and gender are a so found not to have significant
effect onthevariationin students scoresintheir achievement in summary writing. Based
onthefindingsof thisstudy, itisrecommended that thereis need for secondary school
teachersto know that it isnecessary for them to employ summary skill-techniquesin
summary teaching to enhancetheir students performance. Teachersshould not begender
biased whiledischarging their pedagogical assgnmentintheclassroom. Whether astudent
isamaleor femaethey should be given equal trestment by theteacher
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