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ABSTRACT

Thisstudy adopts descriptive survey design of a correlation typeto investigate
teacher commitment and interpersonal skills as determinants of academic
achievement in English grammar among public senior secondary school
students in Ekiti State, Nigeria. The population comprises all senior
secondary two teachers of English language and students in Ekiti State.
Stratified - random sampling is used to select thirty senior secondary schools
where fifty students are randomly selected from each school. However, all
senior secondary two English language teachers from each school are
purposive sampled. The sample consists of one thousand five hundred
students and thirty teachers of English language selected from senior
secondary two in Ado-Ekiti. The instruments used for data collection are
teachers' commitment questionnaire (TCQ), Teachers' interpersonal skills
rating scale (TISRS) as well as English grammar achievement test (EGAT).
The data collected are analysed using multiple regression analysis to
determine the correlation matrix as well as the relative and composite
contributions of the independent variables to the dependent at 0.05 level of
significance. The result shows that the independent variables considered in
the study are capable of determining students' achievement in English
grammar. The study had thus provided a better under standing of the teacher-
related factors that could influence students' achievement in English
grammar. It is therefore recommended that teachers should be encouraged
to be enthusiastic, approachable and aswell give adequate roomfor effective
classroom interaction and activities in English grammar instructions in
order to motivate and encourage the students to reach their learning goals.
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INTRODUCTION

English language occupiesameaningful position in the curriculum because of its
importance. Jodl (2014) pointsout that English has been recognised asthelanguage of
integration that playsaunifying rolein Nigeria. It isthe only language common to

Nigerians from diverse linguistics, social, cultural, religious and geographical

backgrounds. Thisisinlinewiththeknownfact that Englishisameansof instructionin

our primary, pos-primary andtertiary inditutions. Therefore, English servesasagateway
toformal education becausealmost dl the subjectsin the secondary schoolsaretaught
in Englishlanguage. Theforegoing leavesno doubt in our mind that English occupies
an enviable position in Nigeriaeducation sector; it can be seen asthelivewire of the
survival, growth and unity of Nigeria. Itsindispensability isinview of thefact thetitis
thelanguage of science and technol ogy, commerce, tradeand administration, ameans
of national and international communication, and finally apassport for educational
advancement and prestigiousemployment. Without any gainsaying, Englishisusedin

all facetsof education (Degji-AfuyeandAyeni, 2015).

English languageisoneof the coresubjectsinthe Nigerian educationa system
and theteaching of English grammar isanintegra aspect of Englishlanguageteaching
andlearning. Ingtructionin English grammar involvestheteaching and learning of the
rules of thelanguage. Leow (2007) assertsthat the primary objective of teaching
English grammar in schoolsistofacilitatelinguistic understanding. Thisimpliesthat the
purposeof learning grammar isto learn thelanguage of which thegrammar isapart so
asto enablethe studentsto useit for the specific communication tasksthey need to
complete. Similarly, Gangal (2007) stressesthat the primary objective of teaching
grammar in school sisto enabl e students produce correct sentences and thereby use
thelanguageintelligibly either in speech or writing. According to Haussamen, et al
(2003), the objectivesof teaching grammar include, among others:

I. To enableevery student from different backgrounds complete school withthe
ability to communicate comfortably and effectively with both spoken and written
standard English with awareness of when the use of standard Englishis
appropriate.

. Todevel op student's ability to analysethe grammatical structuresof sentence
textsand demonstrate knowledge of how sentence-level grammatica structure
contributesto coherence of paragraphs. Thisgoal emphasizesthe value of
understanding the basic components of and rel ationships between sentences.

il To enable every student complete school with an understanding of, and
gppreciationfor thenatural variation that occursin language acrosstime, social
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Stuation and socia group. Whilerecognising the need for mastering Standard
English, studentswill also demonstrate an understanding of thequality inthe
expressive capacity and linguistic structure among arange of language and
languagevarieties, bothindigenousand English.

Lefstein (2009) hasremarked that grammar is considered to be the name of
everyday usage of language. Thisisbecausegrammar involvesnot only theability to
internalizetherulesof alanguage; it also enablesthe personto effectively usethe
internalized knowledge to achieve adesired communicative impact. Thisfurther
establishestheimportance of the knowledge of grammar in second languageteaching
and learning. Harmer (2007) definesgrammar astherulesof alanguage set outina
terminology with many exceptions appended to each rule. Grammar isbasically an
attempt at systemati zation and codification of amassof datawhich may at first sight
gppear amorphousbut withinwhich recurrent regularitiescan bediscerned. Also, Lamidi
(2000) describesgrammar asthe way alanguage manipul ates and combineswords
(or bitsof words) in order to form longer unitsof meaning. It can also be applied to
variouscodified descriptionsof language.

English grammar deal swith asystem of rulesthat govern the use (spoken or
written) of the English languagein order to achieve acceptableformsor sentences of
thelanguage. Dean (2016) describesgrammar asan inescapabl e aspect of alanguage
system becauseit isthe set of principleswhich permit orderlinesswhen speaking or
writing alanguage. Dean assertsthat the grammar of any languageisan unwritten
agreement among speakersof thelanguage about thewaysthey will expressideamost
efficiently. Therefore, thegrammar of alanguage covers aspectsof language usage
such as tenses, spellings, punctuation, subject/verb or noun/pronoun agreement
(concord), parts of speech, lexisand structures among others. According to Deji-
Afuye (2014), proficiency inlanguage use can be achieved when the user'sintuitive
knowledgeof thedifferent linguistic formsof thelanguage and his/her ability to usethe
languagein appropriate contextswork handinhand. Thiscanwell be achieved through
grammar. Thisisbecausegrammar involvesnot only the ability tointernaizetherules
of alanguage; it aso enablesthe person to effectively usetheinternaized knowledge
to achieveadesired communicativeimpact. Thisfurther establishestheimportance of
the knowledge of grammar in second language teaching and learning.

Lamidi (2000) assertsthat having the knowledge of grammar isessentia and
very sgnificant to efficient second language teaching and learning. Thisindicatesthat
without theknowledge of Englishgrammar, teaching and learning of Englishlanguage
cannot be successfully achieved. Limited knowledge can be abarrier to effective
teaching. According to Dean (2016), thegrammar experience of studentswill depend
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ontheteachers knowledge of grammar. Infact, teachersare often expected to berole
modelsto their students. However, one canimaginethekind of model ateacher is,
who cannot produce some peculiar English sounds, arti cul ate consonant clustersnor
say whether asentenceisgrammatically correct or not (Deji-Afuye and Obadare,
2014). In other words, if teachersare not sufficiently good in the English grammar,
they aremorelikely to beineffectiveinteaching their students.

Mart (2013) positsthat ateacher'scommitment isan essential element of
successful teaching. Thisis because committed teachers are enthusiastic about the
development of their studentsand how to keep students learning. According to Mart,
oneof themost important factorsin thedevel opment of passionfor teachingisteachers
on-going commitment and dedi cation to studentsand learning. Thisisbecauseteachers
that are passionate about their job are often fiercely devoted to their work and grestly
inspiretheir sudents. Itiswidely accepted that adistinguishing festurethat committed
teachers have is, their dedication and passion to the development of students
achievement. Inaddition, committed teachersare cooperative teacherswho can create
cooperativelearning environment rather than acompetitive environment to develop
andincreasestudents productivity andintringc motivationfor learning (Ormord, 2003).

Several attemptsaimed at improving theteaching and learning of English
grammar inschoolshaveledtotheuseof different learner-centred ingtructiond Strategies
such as Co-operativelearning strategy (Jacobsand Hall, 2002) Collaborativelearning
strategy (Richards, 2008) and Direct and Indirect Explicit Grammar Instructional
strategies(Adedigba, 2016) among others. Although thefindings of these studieshave
contributed immensely to instructional practices in English grammar, students
performancein Englishgrammar in particular and English languagein genera hasnot
improved sgnificantly. Therefore, thereisneed for aparadigm shift fromlearner-centred
instructional strategy to other teacher related factors such asteachers commitment to
teaching and interpersonal skillsthat caninfluence students achievement in English
grammar.

Teachers inter per sonal skill and achievement in languageteaching

Teachers interpersond skillsaretherelational skillsdemonstrated by theteacher in
the course of teaching and learning in the classroom. It involves the teacher's
communicative abilities, questioning styles, body |anguage, eye contact, rapport,
interactionand generd disposition to the tudentsin and outs dethe classroom. Markovic
and Axmann (2007) opinethat motivating studentsin teaching processisan integral
part of modern education. Thetrend of contemporary pedagogy is child-centred
approach to education, which focuses on the child and its needs, wishes, feelings,
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interestsamong others, iswidely accepted. Also, numerous researches have shown
that learning ismore effective when an emotional component isinvolved (fegling of
security, respect, curiosity, cheerfulnessand so on). Similarly, school haslost therace
withlifethatisgoing onoutsideitswalls.

Markovic and Axmann (2007) aver that school has become aboring place
where children and youth go because they have to. In order to play its cultural,
developmental and socialization role, school must find out how to lend ahel ping hand
to children and youth. Teacherswho are agents of the school must begin to look for
the strategiesfor attracting students and incorporating them actively in school work.

However, good mood and pleasant atmospherein aclassroom should not be
mixed up with creative break, relaxed pastimeor lively chat room - as often seen by
laymen (Markovic and Axmann, 2007). Theteacher should pass onto studentsthe
idea that, though experiments, these classes provide very serious and valuable
knowledge and skills. What iseven moreimportant than the verbal messageisthe
messagethat isconveyed to studentsthrough experiencethey haveinawell structured
and organised class. Markovic and Axmann (2007) concludethat good communication
and interpersonal skills on the part of teachers are of great importance in that
sense. Teacherswho possessgood interpersonal relational skillsareableto effectively
communicatewith their sudentsthereby making the sudentsmotivated, teaching them
how to ask theright questions, and making thework atmospherestimulating.

Further dill, Markovic and Axmann (2007) notethat agood recipefor increasing
students motivation and attentionin any teaching and learning Situationisdirect and
activeparticipationin classactivities. That iswhy it isimportant that all studentsare
involved and asked to report or perform someactivity. Also, the exercise content and
thematerial should belinked to the subject content whenever possible. In that sense,
itisadvisableto point out and demongtrate to the students how the given exercisecan
be useful for learning, memorizing, reproducing previously learned (asin various
techniquesof summarizing). Effectivemanagement of dl theindividuadsintheclassroom
by theteacher callsfor quaity interpersona skills.

Thesdgnificant role English playsin ora and written communication hasplaced
theteaching and learning of itsgrammar asan important aspect of the English language
curriculum at senior secondary schools. However, reportsfrom public examination
bodieshave cons stently reveal ed the poor performancesof secondary school students
in English Grammar and thishasnegatively influenced the quaity of spokenandwritten
English among the students. In an attempt to addressthisissue, anumber of studies
havelargely focused oninterventionsthrough variouseffectiveinstructiond sirategies.
Nevertheless, the problem of underachievement inthe subject till persists. Therefore,
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scholars have proposed ashift of attention from instructional strategiesto teacher-

related variables such asteachers commitment and interpersond skills. Thus, thereis

the need to consider the extent to which these teacher variableswould combineto

predict sudents achievementin English grammar particularly in Ekiti State. Therefore,

thisstudy investigatesteachers commitment and interpersonal skill aspredictorsof

students achievement in Englishgrammar in Ekiti State, Nigeria. Based ontheforegoing,

we pausetoinquirethus:

1. What rel ati onship existsamong teacher'scommitment, interpersonal skill and
sudents achievement in English grammar?

2. Wheat isthe composite contribution of teachers commitment, and interpersona
skill to students achievement in Englishgrammar?

3. What istherelative contribution of teachers commitment, and interpersonal
skill to students achievement in Englishgrammar?

METHOD

Theresearch design for thisstudy iscorrelation. The popul ation consisted of senior
secondary two teachersof English language and studentsin Ekiti State, Nigeria. Ekiti
Statewas clustered into three senatorial districts. Simplerandom sampling was used
tosdlect Ekiti South Senatorid Didrict. InthisSenatorid Didtrict, thirty senior secondary
school swere sel ected through random sampling and fifty studentsrandomly selected
from each school. All senior secondary two English languageteachersfrom each school
were selected through purposive sampling technique. Inal, atotal of onethousand
fivehundred studentsand thirty teachersparticipated in the study. Teachers commitment
guestionnaire (TCQ), Teachersinterpersonal skillsrating scale (TISRS) aswell as
Englishgrammar achievement test (EGAT) weretheinsrumentsused for datacollection.
Theinstruments weretrial tested on two English teachers and students from one
secondary school that wasnot part of the study. Thereliabilitiesof thethreeinstruments
were estimated using (Rombach Alphaand KR20to ensureinternal consistency. The
reliability co-efficiency obtained were TCQ=0.81, TISRS=0.83 and EGAT =0.81.
Data were analysed using Pearson product moment correctional and multiple
regressons.

RESULTSAND DISCUSSION

Research question 1: What relationship exists among teachers commitment,
interpersond skill and students English grammar achievement?
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Table 1: Correlation Matrix of independent variablesand Achievement in English

grammar
Congtruct AEG TCT TIS
Achievementin Englishgrammar 1
TeachersCommitment to teaching 719*

.000 1
Teachersinterpersonal kil .629* .239

.003 311 1
Mean 25.50 26.55 27.95
Std. Deviation 5.925 3.759 6.684

*Denotescorrelation at 0.05 leve of significance.
AEG = Achievement in English Grammar,
TCT = Teachers commitment to teaching,

TIS = Teachers interpersonal skill

Table 1 showsthat thereissignificant positive correl ation between teachers
commitment toteaching (r = 0.719; P<0.05). Thisimpliesthat asteachersimproveon
their subject mastery, sudents achievement in English grammar woul d be enhanced.
Inaddition, teachers interpersonal skill hasasignificant positive correlation with
sudents achievement in English grammar(r = 0.629; P<0.05). Thisshowsthét teechers
interpersonal skill ispositively related to students achievement in English grammar.
That isfor students achievement in English grammar to improve, theremust bean
improvement inteachers interpersona skill.

Resear ch question 2: What isthe composite contribution of teachers commitment,
interpersond skill and students English grammar achievement?

Table2: Multiple Regression Anaysisof Composite Contributions of independent
variables

M odel SoS Df M Sq. F Sig.
Regresson 398,516 3 132.839 7.422  .006
Resdud 268.484 15 17.899

Totd 667.000 19

R = 773

R2 = 597

Adjusted R? = 490

Std. Error of the Estimate=4.23071
* Denotessignificant relationship at 0.05 sgnificanceleve.
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Table 2 showsthat the composite contribution of independent variables (teachers
commitment toteaching, interpersona skill and students English grammar achievement)
to achievement in English grammar was significant. The F valueratio of theresult
(F(3,15) = 7.422; P<0.05) showsthat theindependent variables have composite
contribution to students achievement in English grammar. Table 2 further revealsa
multipleregresson adjusted (R?) of 0.597. Thisimpliesthat 59.7% of thetotal variation
instudents achievement in English grammar isattributableto the composite contributions
of independent variables of teachers commitment to teaching, pedagogical content
knowledge, interpersonal skill.

Research question 3: What arethe rel ative contributions of teachers commitment to
teaching, interpersona skill and students English grammar achievement?

Table3: Summary of Multiple Regress onsshowing Re ative Contribution of I ndependent
Variablesto achievement in Englishgrammar

[Model Unstandar dized Standardized [Rank [T Sig.
Coefficients Coefficients
B(p) Std. Error |Beta(p)
(Congtant) 11695  [3419 2101 |.000
Teachers commitment 1023 |.381 573 1 2918 |.003*
Teachersinterpersonal skill | 314 168 454 21867 |.006*
*Denotessignificant at P<0.05

Table3reved stherdative contributions of each of theindependent variables
of teachers commitment to teaching, interpersonal skill to students achievementin
Literature-in-English. Thereative contributions of teachers commitment to teaching
(&=.573; t=2.918; P<0.05), teachers pedagogical content knowledge (&= 0.355;
t = 0.866; P<0.05) and teachersinterpersonal skill (a=.454;t=1.867; P<0.05) to
students achievement in English grammar weresignificant. Thus, al theindependent
variablesmade significant relative contribution to students achievement in English
grammar. Theprediction equationisgiven by:

Y1=11.70 +0.57X1 +0.36 X2 +0.45 X3
Where:

Y 1= Students Achievement in Englishgrammar

X1 =Teachers commitment to teaching

X2=Teachers interpersonal skill
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Thefinding of thisstudy indicatesapositiverd ationship between teachers commitment
to teaching and students achievement in English grammar. Thisfinding corroborates
theopinion of Mart (2013) that ateachers level of commitment isan essentia element
of successful teaching. Committed teachersare concerned with the devel opment of
their studentsand they put in grest effort to sustain students learning. They promote
students curiosity andinterest inlearning. Mart (2013) notesthat showing commitment
to students learning can be animportant factor in motivating them. Thefinding aso
agreeswith that of Fakeye (2012) who reportsthat teachers commitment to teaching
had significant influence on students genera academic performance.

Teachers commitment to teaching English grammar, in particul ar, enablesthem
to engage studentsinmeaningful activitiesaswell asguidethem against misconceptions
during the course of lessons. Itisno secret that teaching grammar in secondary school
isnot the easiest task. Thus, when teachers are committed, they are ableto comeout
withanumber of waysto get thelanguagelessonsrel evant, interesting and rewarding
to the students. Thiswill inturn give amazing resultsin students punctuality in class,
behaviour, aswell as better academic performances. It iswidely accepted that a
distinguishing feature of acommitted teachersistheir dedi cation to the devel opment of
students achievement.

Theresult showsthat there was asignificant rel ationship between teachers
interpersona skill and students achievement in English Grammar. Thismight not be
unconnected with thefact that teachers interpersond skill determines, to agresat extent,
the social and emotiona climate of the classroom which could impinge on thequantity
and quality of learning. Thisfinding agreeswith the submissionsof Adedoyin (2010)
and Brown and L ee (2015) who, in separate studies, found that there was significant
relationship between teachers interpersona skillsand students academic performance
inMathematicsand English Languagerespectively. Theresultis, however, not consstent
with that of Mustapha (2012) who reports no significant rel ationship between the
interpersonal skill of theteacher and student achievement in English language.

Furthermore, the findings as indicated in this study reveal that teachers
commitment to teaching and interpersond skillsmade significant relative contributions
to students achievement in English grammar. The probableexplanationfor thisisthat
theindependent variables considered for thisstudy are practically interconnectedin
theteaching-learning process. Thisresultisin support of thefindingsof Adeghbile (2006),
Adeyemi (2008) and Kamamia, Ngugi and Thinguri (2014), who reported thet teachers
interpersonal skills and other teacher-related variables made significant relative
contributionsto students achievement in Mathematics, Biology, Chemidiry, FineArts,
English Language and English Grammar respectively. Ontheother hand, thisfinding
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contradictsthat of Harris and Sass (2011) who report that teacher factors did not
makes gnificant rel ative contribution to sudents achievement in Geography and Science
respectively. Thestudy reportsthat the composite contribution of teachers commitment
to teaching and interpersonal skill to students achievement in English grammar was
significant. Thisfinding expectedly indicatesthefact that these variablesare core
determinantsof thedirection of effectiveclassroominteraction and activitiesin English
grammar instruction. Thisfinding isin accordance with those of Adeghbile (2006),
Adeyemi (2008), Atandaand Jaiyeoba (2011) who in separate studies havereported
that teacher factorshave significant composite contribution to studentsachievement in
Geography, Mathematics, Social Studies, English Language and English Grammar
respectively. Theresult, however, isadeviationfromtheviewsof Rea-Dickins(2004),
who found no significant composite contribution of teacher quality factorsto students
achievementin Biology.

CONCLUSIONAND RECOMMENDATIONS

The study investigated teachers commitment to teaching and interpersonal skill as
determinantsof students achievement in English grammar in Ekiti State, Nigeria. The
independent variables considered in thisstudy werefound to be capable of predicting
students' achievement in English grammar. The study had thus provided a better
understanding of theteacher-rel ated factorsthat could influence students achievement
in Englishgrammar. It could be concluded from thisstudy, therefore, that theseteacher
factorsarevery crucia to solving the problem of poor achievement in English grammar
among senior secondary school studentsin Ekiti State. These variables can makeor
mar theeffectivenessof whatever ingructiona methodsadopted inteachingandlearning
of Englishgrammar inschools. If teacherslack the pedagogica content knowledge of
English grammar, have poor interpersona skill and, are not committed to their job,
students achievement inthisaspect of English could beinhibit. Inlieu of theabove, it
isadvanced that:
1. Teachers should be encouraged to be enthusiastic, approachable, friendly but
firmrolemode stotheir sudentsin order to motivate and encouragethestudents

toreachtheir goals.

2. Teacher should give adequate room for effective classroom interaction and
activitiesin Englishgrammar indtruction.

3. Teachersof English should be exposed to in-service training programmes,
seminars, workshops, and conferencesto upgradetheir knowledgein English
grammar teaching.
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4, Through the help of government, school s should devel op good grammar
practice, preserved in school policies, to secureagrammar cultureinwhich
languageisnoticed, explored and put intoitsmany desirableuses.

5. The government and the school authority should find out the most essential
thingsthat can motivateteachersinincreasingther level of commitment and
put theminplace.
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